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ABSTRACT
The Austin Independent School District presents a

final technical report concerning its Chapter 1 and Chapter 1 Migrant
-Programs-Chapter 1 and Migrant Program Early Childhood
(prekindergarten) students made impressive achievement gains that
were even larger than last year's. However', students in grades 2--=12
who have been served from 1 to 4 years by the Migrant Program did not
make greater achievement gains from 1981 to 1982, or 1982 to 1983,
than did other migrant students who have nct been served. The high
school Migrant Program has several weaknesse: (1)little focus on
low-achieving students; (2) no discernible impact of the program on
achievement; (3) considerable_ disparity among the number of students
served by each teacher; and (4) a lower proportion of eligible
students served than at the elementary and ;junior high levels. There

___--4a-some-evidence that extremely low-scoring Schoolwide Projects
students (those few who are more than a year behind grade level) do
not gain as much in some cases as comparable students in Regular
Chapter 1 schools. The report discusses the programs in detail and
includes descriptions of the instruments' used in the Migrant Program
(Appendices A to L). (PN)
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DEFINITIONS
Chapter 1 Regular - The Chapter I Regular Program provides supple-

mentary reading instruction to low-achieving students (those

who score at the 30th percentile or below)_in twenty -five schools

with high concentrations of students from low-income families;

Chapter 1 Schoolwide Projects - Two schoelt,'AllisOn and Becker, have

a sufficient concentration of low-income stUdents_to qualify as

Chapter=1 Schoolwide Projects. In these schools Chapter l and

extra local funds are used to lower the pupil/teacher ratio;_

All students in the schools are considered Chapter 1 students;

Current Migrant - A current migratory child is one (a) whose parent or

guardian is a migratory agricultural wor!cer or migratory fisher,

and (b) who has moved within the past twelve- months from one

school district to another to enable the child,_the_child'S
guardian, or a member of the child'S immediate family to obtain

tomporarq or seasonal employment in an agricultural or fishing

activity.

Former Migrant - Students who remain in the=DiliTict,followingtheir

year of current eligibility are considered formerly migratory stu-

dents (with the concurrence of their parents) for a period of

:five additional years; .Current and former migratory students

are eligible for the same program services.

Types -of Service -
Lab or Pullout - Student is served outside_ regular Classroom.
Classroom'Service - Student is served in his/her regular class-

room.
Special Class .- Student is registered for a spetial program class,

e.g., Early Childhood Classes. _

Other Any other ways a student might be served, e.g., tutoring.

MSRTS - The Migrant Student Record Transfer System (( MSRTS) is a

national level recordkeeping system_ designed to_maintain files

of eligibility forms, health data, instructional data, and__

achievement data on migrant students. These records are sent: -,

as a studentmigrates from school_ district to_school district

to provide each school district with information about the

student. .The District and the MSRTS_Clerk_are_requited to

maintain these files in a certain order and update various

records during the school year.
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Final Report

Project Title: Chapter 1 and Chapter 1 Migrant

Contact Persons: Karen Carsnid and Catherine Christner

MAJOR POSITIVE FINDINGS:

1. Chapter 1 and Migrant Program Early Childhood (prekinder-
garten) students made impressive achievement gains that were
even larger than last year's.

2. The achievement gains of 1982-83 Schoolwide Projects students
in reading, math, and language were generally greater than
those of comparable students in the Regular Chapter 1 Pfogram
Schools. A longitudinal examination of Schoolwide Projects
students' achievement gains also appears encouraging concern=
ing advantages of participation in the program.

3 There is evidence to indicate continued improvement in the
Regular Chapter 1 Program. The program met or exceeded
its ,objectives at every grade level.

MAJOR FINDINGS REQUIRING ACTION:a
1. The high school Migrant Program has several weaknesses:

6 little focus on low-achieving students;
no discernible impact of the program on achievement;
considerable disparity among the number of students
Served by each teacher; and
a lower proportion of eligible students served than
at the elementary and junior high levels;

2. Students in grades 2-12 who have been served from one
to four years by the Migrant Program did not make greater
achievement gains from 1981 to 1982; or 1982 to 1983,
than did other migrant students who have not been served.

3. There is some evidence that extremely low-scoring
Schoolwide Projects students (those few who are more
than a year behind grade level) do not gain as much
in some cases as comparable students in Regular
Chapter 1 schools; If such evidence continues to
emerge, other forms of instructional grouping or
supplemental instruction should be considered for
these students.
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CHAPTER 1 AND MIGRANT EARLY. CHILDHOOD

PRE -, )

DID EARLY CHILDHOOD STUDENTS MAKE ACHIEVEMENT GAINS?

Yes! Both Chapter 1 and Migrant Program students made very good gains on
the Peabody Picture Vocabulary Test-R.evised (PPVT-R). The Chapter 1
students 'showed an average gain of 17.4 scale score points from the pre-
to the posttest. Migrant Program students gained an average of j2.9
points. Over a period of time, scaled scores are expected to remain
constant; so these gains indicate real growth rates well above the
national average.

Both programs produced improved gains this year when compared to last
year (see Figure 1). Chapter 1 continues to produce greater _gains than
does the Migrant Program. As was noted last year also, Chapter 1

students with lower pretest scores made greater gains than did Migrant
Program students scoring at the same low levels. There also continued to
be more variety in average gains made across the Migrant Pragram classes
than across the Chapter 1 classes.

1981-82 9 2 8 3

Figure 1. CHAPTER 1 AND MIGRANT PROGRAM GAINS ON THE PPVT-R IN

1981-82 and 1982 -83;

C-4
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WHAT HAPPENS TO THE ACHIEVEMENT OF FORMER PREKINDERGARTEN
STUDENTS WHEN THEY REACH HIGHER GRADE LEVELS?

Prekindergarten students in- AISD's Early Childhood programs score at high
levels at the end of the prekindergarten year and at beginning of
kindergarten. However, these high achievement levels have not always
been evident at higher grade levels. Figure 2 shows the spring, 1983
median reading total percentile for 1978-79 prekindergarten students. It
suggests that they might be regaining some of their lost advantage.
However, these data must be interpreted with caution, because medians for
these students have varied from year to year, not all former pre-
kindergarten students have remained in the District or been tested every
year, and the number of students in the analyses is quite small in Some
cases.

LONGITUNDIWIL f:CHIEVEMENT GAINS

Fo0 1978=79 EARLY a:nu:Hoop (PREK) STUDENTS

MIGRANT

.1979 1920 1981 1?,82 I 83
FALL FALL SPRING SPRING SPRING
BOEFM MRT ITBS ITBS ITBS

(BEGINN ING OF READING READING READING

GRADE K) (ED OF GRADE 3)

TIME OF TESTING

CHAPTER 1

Figure 2- MEDIAN PERCENTILE FOR FORMER EARLY CHILDHOOD (PRE-K)
STUDENTS AS THEY REACH HIGHER GRADE LEVELS.

3
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HAVE ANY SPECIAL EFFORTS BEEN AIMED AT FORMER PREKINDERGARTEN
STUDENTS TO HELP THEM MAIN TAINI THEIR HIGH ACHIEVEMENT?

Yes, in 1982=83 elementary instructional coordinators worked with a
randomly chciSen group of teachers to help the teachers focus on the needs
of former _prekindergarten students and retained students in their
classes. The intervention was a fairly unstructured one, however, and
former prekindergarten students and retained students in those classes
did not gain more than a control group of former prekindergarten and
retained students whose teachers were not aided.

THE CHAPTER 1 PROGRAM IN AI S D

WHAT IS THE CHAPTER 1 PROGRAM?

As part of the Educational Consolidation and Improvement Act (ECIA),
Chapter 1 was created to serve ucationally disadvantaged _students in
economically . disadvantaged areas. The program was called Title I in
previous legiSlation. In AISD, the program is primarily a reading!
language arts program serving K- students in 25 Regular Chapter 1
schools and two Schoolwide Projects. In addition, three nonpublic
schools, four institutions for neglectedidelihquent (N dc D) children, and
nine prekindergarten classes were served by the program.

WHAT ARE SCHOOLWIDE PROJECTS?

In School wide ProjeCts, extra teachers normally provided by Chapter 1
fundS, along with extra locally funded teachers, are all used as
clasSroorn teachers to reduce the average class size for the entire
School. In the AISD Regular Chapter 1 Program, Chapter 1=funded teachers
provide service only to students who are tielov the 31st percentile in
their reading achievement test scores (or language scores, for
kindergartners). In a Schoolwide Project, all students are Served.
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HOW ARE SCHOOLS AND INDIVIDUAL CHILDREN SELECTED FOR THE
CHAPTER 1 PROGRAM?

By law, AISD Chapter 1,_schools must be chosen by first ranking all the
District's schools on the basis of the percentage of low-income students
who reside in each --SchOols' attendance area In order to ,do this, a
major effort is conducted each year to count all students and also the
number of low-income students who actually reside in various areas of the
city and to determine the areas of greatest economic need. Then, the AISD
elementary schools with the highest percentage of low-income students
residing in their attendance area are selected to participate in the
Chapter 1 Program.

Individual children within Chapter 1 schools are also ranked on the basis
of "greatest need." Students with the lowest reading achievement test
scores are served first, with as many students (up to- the 31st
percentile) served as resources allOw.

HOW MANY STUDENTS WERE SERVED IN THE CHAPTER 1
PROGRAM 1982=83?

The Chapter 1 Program provided set lice to 4,557 students in 1982-83.
Figure 3 illustrates the proportion of students served by each component.

WERE THERE CHANGES IN HOW REGULAR CHAPTER 1 PROGRAM
SERVICES WERE DELIVERED FOR 1982-83?
i,_

There
\

was a slight increase in the percentage of Chapter 1 students who
were "pulled out" to the reading lab for service. For 1982-83, 38% of
Chapter 1 students were served in the lab, versus 34% for 1981-82.

WHAT PERCENTAGE OF ELIGIBLE STUDENTS WERE SERVED?

Approximately 67% of eligible students in Chapter 1 schools were served
by Chapter 1. However, many students who are eligible for Chapter_ I are
served by other programs, such as Special Education, Bilingual, or OP
Migrant.
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3.0%

2.0% 1.3%

COUNTER CLOCKWISE:

N & D

ER Nonpublic

'471 Pre-K

E9 SW Project

Li Regular

69.6%

,

Figure 3. PROPORTION OF CHAPTER 1 STUDENTS SERVED
BY EACH COMPONENT IN 1982-83.

WHAT TYPES OF SERVICES ARE PROVIDED BY THE CHAPTER 1 PROGRAM
AT THE FOUR N c D INSTITUTIONS?

Three of the N etc D (neglected and delinquent) institutions use Chapter 1

!funds to hire aides to work with students, while the fourth uses the
funds to purchase instructional materials. The aides perform a Variety
of tasks: tutoring, assisting students during supervised study halls,
and meeting with regular AISD classroom teachers; In structured
interviews, directors of the institutions reported that students to be
served by Chapter 1 are selected on the basis of need, but that it is
difficult to validly test the children, because many are e?notionally
disturbed, volatile, or have short attention spans.

There can also be considerable turnover in_ the student populations of
these institutions, as shown in Figure 4. One director reported
difficulty in finding a 'qualified person to fill the aide position at the
relatively low salary ($5.63/hour). Another director felt- that residents
at that facility were not academically oriented, but instead were focused
on learning the skills needed for Independent. living. In short, there
are many difficulties associated with providing services within these
facilities. However, all of the directors felt that the program was
helpful.

6



CD NUUBER CF STUDENTS

- V., 70

Li

Li1-9.1 91-120 171-15C

SEKUED

Figure 4. NUMBER OF DAYSN &r,D CHAPTER 1 STUDENTS WERE SERVED.

WHAT TYPES OF SERVICES ARE PROVIDED BY THE CHAPTER 1 PROGRAM
AT THE THREE NONPUBLIC SCHOOLS?

Supplemental instruction was provided in both reading and math to
students below the 31st percentile. A total of 91 students were served,
with some receiving Chapter 1 service in both subject areas; Figure 5
shows the number of students served in reading and math by the three
nonpublic schools.

Reading Math

,St. Mary's 46 38

St." Austin`s 11 9

St. IgnatiuS` 17

Total 64

FigUre . DUPLICATED COUNT OF STUDENTS SERVED IN
READING AND MATH AT THREE NONPUBLIC
CHAPTER 1 SCHOOLS.
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THE CHAPTER MIGRANT PROGRAM IN AISE

WHAT IS THE MIGRANT INSTRUCTIONAL PROGRAM.?

In 1982-83 the Migrant Program funded: eight fulltime and two halftime
Early Childhood teachers; seven fulltime and one halftime elementary
teachers; one fulltime and three parttime junior high teachers; and three
fulltime and one parttime senior high teachers. Twenty-four ALSO
campuses were served by a Migrant Program teacher.

WHO WAS SERVED BY MIGRANT PROGRAM TEACHERS?

Figure 6 shows the numbers of students served by Migrant Program teachers
across grade levels. The numbers confirm the relative stability of the
migrant student population in that 65% were seen for 91 days or more out
of the 165 day school year.

As has been reported for several years, there continue to be discrep-
ancies in the proportion of eligible students served at each level across
each six weeks: 87% to 95% of 'the eligible early childhood (prekinder-
garten) students; 69% to 77% of the eligible K-6 students; 65% to 81% of
the eligible junior high, students; and 47% to 56% of the eligible senior
high students. Figure 7 illustrates this disparity for the fourth six
weeks of 1982-83.

Although the Migrant Program is not limited to providing instruction for
the lowest achieving students (those scoring at the 30th file or lower),
the focus is on studentS at these levels. On the average 86% of the
elementary_and junior high low achieving migrant students were served by
a Migrant Program teacher, while only 58% of the low-achieving senior
high migrant students on the average were served by a senior high Migrant
Program teacher:

HOW WERE MIGRANT STUDENTS SERVED?

In Figure 8 are given the various ways/ migrant students received
instruction from a Migrant Program teAcher. The variation across grade
levels is considerable.

As has--been reported for the last several years, the number of students
serVed by the senior high Migrant Program teachers varied greatly, across
teachers. One teacher saw 13 students while another saw 37 students.

-The only parttime teacher (60%) saw more students regularly than did one
fulltime teacher.



Grade

1-15

Number PercentPercent
16-30 Days

Number

31-90

Number

Days

Percent

91 or More

Number Percent

Total

Number

EC 3.8% 1, .0.8% 9 6.8% 118 ,88.7% 133

K , 4 8.2% 7 14.3% 4 , 8.2% 34 69.4% 49

1 0 0.0% 6 8.2% 14 19.2% 53 72.6% 7'3

2 1 2.3% 1 2.3% 5 11.4% 37 84.1% 44

3 2 5.9% 1 2.9% 10 29.4% 21 61.8% 34

4 4 11.1% 4 11.1% 5 13.9% .23 63.9% 36

5 2 5.1% 4 10,3% 12 30.8% 21 53,82 39

6 1 4.6% 3 12.0% 20.0% 16 64.0% 25'

Elementary Total 4,7% 6 8.7 1 .3% 68,3%,

7 5 11.6% 3 7.0% 11 25.6% 24 55.8% 43

8 3 6.5% 11 23.9% 14 30.4% 18 39.1%

Junior High Tota 9.0% 1 , 15.7% 25 28 % 47.2r 9

9 6 11.1% 8 14.8% 13 24.1% 27 50.0% 54

10 5 14.1% 2 5.9% 8 23.5%' 19 55.9% 34

11 3 10.0% 4 13.3% 12 40.0% 11 36.7% 30

12 0 0.0% 6 35.3% 9 52.9% 2 11.8% 17

Senior 111 b Total 14 10.4% ';14.8% 43,.7%{ 5

AISD Total 41 6.2% 61 9.3% 131 19.9% 424 64.5% 657

Figure 6, NUMBER AND PERCENT OF MIGRANT STUDENTS SERVED DURING 1982-83 BY A MIGRANT PROGRAM

TEACHER FOR VARYING LENGTHS OF TIME.
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This year, in an effort to work with the high school migrant students, a
i

pilot Dropout Prevention Program was instituted at two high. schools;
Anderson and Crockett. Because this program started late in the school
year; evaluation data are not yet available on the success of this
program.

77,

Not Servea
93% Served

27%
Not- Served

73%
Served

EARLY
CHILDHOOD

GRADES
R=8

51%
No't_ Served

GRADES
9-12

Figure 7. PROPORTIONS OF ELIGIBLE MIGRANT STUDENTS BEING SEEN AT EACH LEVEL.

Lab/
Pullout

Classroom
Service

Special
Migrant
Class

Other
Methods

EC 0% 0% 100% 0%

R=6 71% 29% .0% '1%

7-8 7% 29% 49% 15%

9=12 : 3% 53%

/

ipz, 26%

Figure 8. AVERAGE PERCENTS OF STUDENTS SERVED BY THE
MIGRANT PROGRAM VIA THESE FOUR INSTRUCTIONAL
METHODS.

1d
10
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Chapter 1 A6hiebement Gains

tHAT 'ERE THE ACHIEVEMENT GAINS CF STUDENTS IN THE REGULAR. CHAP:ER 1
PRCGRAVI?

The AISD Reiula_Chapter 1_Program met or exceeded_ its objectives at
every grade_ level. The objectives Aere_based on the I1BS achievement
gains made by Chapter 1 students from the previous year (which had been
general; than for the year before that!Y ThUsi the gains of_ this
year's C pterA students indicate that program improVeMent has continued
across the last two years; Figure 9:shows the average gains of.Regular
Chapter 1 students in reading across the grade levels. /

Ti

Li] CHAPTER

3

ITfT1111
t)

t 1 T r, p T 1
.1 hin

1

6

GP$:fElF.

Figure MEAN GAINS IN READING GRADE EQUIVALENT SCORES FOR
CHAPTER 1 AND MIGRANT PROGRAM STUDENTS.

11
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HOW DID THESE GAINS CC PARE TO THOSE CF STUDENTS IN SCHCOLWIDE PROJECTS?

The achievement gains of students in Schoolwide Projects were compared to
the gains of Regular Chapter 1 students, with comparable pretest scores.
A total of 19 comparisons were made with Language (grades K-6), Reading
(grades 1-6), and NUth (grades 1-6) Total ITBS scores. Five of these
19comparisons yielded nonsignificant results. For nine of these 19
comparisons, Schoolwide Projects students clearly gained significantly
more than Regular Chapter 1 students, regardless of their pretest scores.

For five of these comparisons, Schoolwide Projects students generally
gained more than comparable Regular Chapter 1 students, except for those
few students with extremely low pretest scores. Students in these five
caparisons who had extremely low pretest scores (more than a year behind
grade level on the pretest) gained less in Schoolwide Projects: than
comparable students in the'Regular Chapter 1 schools. It is possible
that %hole-class instruction may have some limitations for these
extremely low-scoring students. However, for-the-large majortty-of
students, Schoolwide Projects were more effective at increasing
achievement than the Regular Chapter 1 Program.

WHAT HAS HAPPENED TO ACHIEVEMENT CF STUDENTS IN SCHCCENVIDE PROJECTS
FOR THREE YEARS?

A matched group was drawn of students in either Schoolwide Projects or
Regular Chapter 1 schools for all of the last three years. The sample
was.matched on ethnicity, low-income status, grade, sex, pretest, age,
and retainee status. Comparisons were made of spring 1983 ITBS scores
for students who were in grades K and*1 and who were attending the two
types of schools during 1980=81 and afterwards. Partially because the
numbers of students in the samples were small, only one comparison
yielded a statistically significant finding: Schoolwide Project students
who were in. grade 1 during 1980,-81 had gained more in Language by the
spring of 1983 than comparable ,students in Regular Chapter 1 schools.

However, other comparisons approached statistical significance, and all
the comparisons favored Schoolwide Projects\students.
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WHAT HAS HAPPENED TD THE ACHIEVEMENT CF STUDENTS 'ACC) ARE ND UNSER
ATTENDING A CHAPTER 1 SCHCCL BECAUSE CF DESECREGATION?

Some students that received Title I services prior to the District's
desegregation plan beginning in 1980-81 no longer, xeceive these services
because their new schools do not have a high enough percentage of
low-income chkldren,to qualify for the Chapter 1 Program. A comparison
was made of two groups of K-3 students who were served by,Title I in

1979-80: those 410 remained in Title I/Chapter 1 schools and those who

did not These comparisons revealed that spring 1983 reading achievement
test scores were significantly higher in three of the tour comparisons

for the group of students no longer attending a Chapter 1 school.
Research in this area has suggested that attending schools Ahich have
lower concentrations of low - income children can enhance achievement
gains, which may have offset any disadvantage& to students who lost
Chapter 1 services. Furthenmore, the former Title I students may have
been served by the-SCE Program in their new schools.

WERE THERE. OTHER ACHIEVEMENT FINDINGS CF INTEREST CONCERNING CHAPTER 1

STUDENTS?

There was a nonsignificant trend for low-achieving kindergartners in

Chapter 1 schools to .gain more in language)f their school served

kindergartnertvith the program. Kvas.the only grade level which was
optional for. .schools to servewith the Chapter. 1 Program. Students who
were:.retained in kindergarten gained less if they were served by Chapter
lthan_did students who were not served. However, the two groupS of

students may not havebeen_comparable., differences_were found in

reading achievement betWeen. Chapter 1 and non-Chapter 1 retainees at .

other grades. Also there was no consistent pattern in the results -that
favored students served by the Regular Chapter lyrogram in_a particular
location-such as the reading lab, regular clasSroom, or both.
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Chapter .1. --Migrant Program Achievement Gains

Figure 10 (Grades 1-8) and Figure 11 (Grades 9-12) illustrate how

generally low achieving the migrant students are These figures are

based on all migrant students who had test scores. The Hispanic

comparison group is included since over 94% of the migrant students

are Hispanic.

%HAT ACHIEVEMENT GAINS VERE M4NDE BY NIICRANT STUDENTS WHONVERE SERVED BY A

Na-RANT PROGRAN1 TEACHER;?

Grades K-8

Kindergarten students served by a Migrani Program teacher made an,
average 0.7 grade equivalent point gain on the Iowa Tests of Basic

Skills (ITBS) Language Total from the fall of 1982 to the sprini

of 1983. This gain is smaller than that made by all AISD kinder-

garteners pre-'and posttested but the same as all AISD Hispanic.

kindergarteners. The in is one month better than Migrant Program
kindergarten students made in 1981-82.

Those first. graders Served by aMigrant Program Teacher had an average

ITBS Reading Total grade equivalent score of 1.6. This is two

months less than the national average for first graders of 1.8:

The Migrant Program students, scores this year are slightly better

than the Migrant Program first graderS' average scores last year.

In Figure 12 arepresented the average grade equivalent gains for

the Migrant Program students in grades 2=8. Also included are the

the gains Made by students in 1980=81 and 1981-82 for comparison

purposes. As can be noted from the figure, the gains this year

are similar to last year's gains, but with less variation across

the grade levels.

In comparing the Migrant Program gains with the gains made by Chapter 1

Regular students (see Figure 9), rt can be noted that Chapter 1 students

made greater gains ai some grades, while the Migrant Program students'

gains were as good or better at other grade levels.

Grade 1980-81 1981-82 1982-83

0.7 0.7 0.8

3 1.0 1.0 1.0

4 1.0 0.9 G. 9

5 0.9 0.7 0.9

6. 0.5 1.1 V 1.1

7 1.6 1.2 0.9

8 1.0 0.8 0.9

Figure 1 ir7AVERAGE GRADE EQUIVALENT GAINS ON THE ITBS READING_TOTALAMM,

FOR STUDENTS. SERVED BY A .NIGRANT PR0GR-Q1 TEACHER IN .

1980:=81 1981-82, AND 1982-83
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Figure 10. 1982-83 MIGRANT STUDENT ACHIEVEMENT, GRADES 1-8
AND TWO COMPARISON GROUPS.
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Figure 11. 1982-83 MIGRANT STUDENT ACHIEVEMENT, GRADES 9-12
AND TWO COMPARISON GROUPS.
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Grades 9-12

Grade 9 students who were served by a Migrant'Program teacher had a

median percenfile of 31 on their spring 1983 STEP Readipg_scoresi This is
considerably below the AISD median percentile for 9th graders of 54 and

well below the median percentile fOr HBOAriitS 9th graders of 44.°

Grades 10-12 migrant studentS served by a Migrant Program teacher showed

perCentile losses on.the average.- For comparison purposes, in Figure 13.

are given the median percentiles fbe the pre= andposttests._for Migrant
Program students, all AISD, and AISD Hispanic students. The two compar-

ison groups are consistently higher across both the pre- and posttest.

AISD is required by the TeXAS Education_ Agency to offer services to

students in grades K-12 before it can offer early childhood

prekindergarten:classes;_ BecauSe the_high school program has not been
particularly successful; new ways of implementing services to grades 9-12

.students are being examined for 1983-S4.

OVER TIME, DOES IT ,HELP STUDENTS' ACHIEVEMENT MO BE SERVED' BY THE MIGRANT

PROGRAM?.

AL longitudinal data file of migrant studentt in grades 2,12 was created

to examine the long -term benefits of receiving instruction by_a,Migrant

Program teacher. Achievement gains examined were from the spring of 1982

to the spring of 1983. In comparing the achievement gains of_the
students not served with thote Served one, -two, three, or four years by a

;Migrant Program-teacher, no discernable differences could be found in

2avor of students who were served regardless _of length of time served.

This was true even %hen gains were examined for just thoie students who

scored at the 30th percentile or below. This same type of analysis was

done in 1981-82, and the results were consistent;

1-981 82_ 1982 -83

(,rade Grade Grade Grade . Grade Grade

, 9 10 11 10 -11 1,

AISD Students__ 60 ; 5g -54 _74--- 54 St

pra- & res[tested (N=2-357)--4-(4=24-1-5) 414=2242T (N'2357) (N=2115)R (N=2242)

AISD Hispanics 50. . 1 4g 41 477 40 38 - --

Prc S Posttested (Lb-473) ' (N=411) (N=444) (11=47-8-) ------(,Y-411) 04,444)

Migrant Program , .

Students (Served) 40 :36 : 31 36 29 24-

Pre- & POStrested (N..20) 4N-72) 414- )
(14.20) 117=22) (N=10)

Figure 13. MEDIAN PERCENTILES ON THE STEPREADING TOTAL, 1978 NORMS

FOR MIGRANT STUDENTS SERVED BY A MIGRANT TEACHER AND TWO

COMPARISON GROUPS. These are medians from matched (cohort)

groups.
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PARENTAL INVOLVEMENT-Chapter 1\ & Migrant

WHAT HAPPENED WITH PARENTAL ADVISORY COUNCILS (PACs) IN 1982-83?

This year there was no legal requirement of the Chapter 1 and Migrant
Program that the District form PACs. The only specific requirement
regarding parental involvement iri either program was a directive to
inform parents about the programS and tc get parental input on any
proposed changes in the programs. Last spring both the Elementary
Chapter 1/Migrant Districtwide PAC members and the Secondary Migrant
Districtwide PAC members had voted to continue with the. PAC meetings as
their preferred way of parental involvement in the two programs.

In examining the documentation of the PAC meetings the following can be
noted:

Eight elementary meetings, four secondary meetings, and one
elementary/secondary meeting were held.

The minutes/agendas of these meetings reflect compliance with
the law: both groups discussed the current programs,
possible funding cuts, regulation changes, and the programs
for the upcoming year.

A total of 104 Chapter 1 parents and 31 Migrant parents
attended the elementary PAC meetings. A total of 32 Migrant
parents attended the secondary PAC meetings.

The attendance of migrant parents at PAC meetings
decreased sharply from 1981-82 levels (by .63 parents
at the elementary level and 54 parents at the secondary
level).

The attendance Of Chapter 1 par nts at PAC_ meetings
improved over the number attend ng in 1981-82 (91

parents).

Both the elementary and secondary perscns responsible for the parental
involvMent .component-indicated that--ir7P-roVing parent attendance was one
of their highest priorities.

17
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IN AHICH PARENTAL INVOLVEMENT ACTIVITIES DO PARENTS EXPRESS THE GREATEST

INTEREST?

A survey was sent to 400 randomly chosen parents of elementary children
served by Chapter 1 with approximately 29% of the parents responding.

The activities in which parents reported the rros "t interest were Math and
Reading Rainbow Kits; which are take-home kits containing activities
parents can do with their children. Over 95% of the parents responding
were interested Or very interested in these activities. Parents were
also interested in attending :workshops that would teach them how .to help

their child in reading; math, or learning games that can be made at home.

Of less intlerest to parents than RainbowKits or workshops were
activities such as helping with,schoollevents, attending PAC meetings,
and working with qildren or teachers at the school.

WHAT ADDITICNAL INPORMATICN, DO WE HAVE ABOUT RAINBOW' KITS?
,

This year a survey of the parents of the 408 children receiving Rainbow

Kits was conducted. If the survey was returned, the.stUdent\received_a
free book, and the return rate was approximately 52%. Mbst parents' (67V

thought the kits were of the apPrOpriate diffiCUItY leVel and also that

their, children had learned from working on the kitt. However, the_.

directions on some of the activities were reported as too difficult by

approximately' 40% of the parents. This is an increase froM the previous
year, although the kits were not- changed. It may) however; indicate an

area where modifications 're needed.

Evaluations. in previous:years have doeUmented _that RainbowKits are
somewhat expensive and do not generally have detectable -short -term

effects on student achievement. flbwever, parents continue to indicate

high levels of interest in activities that fatilitatetheir working at

home with their children; In the event that_RainbOw Kits become
prohibitively expensive, other take -home activities that are similar but

less expensive might be-consid4red..

RAINBOW KIT

2G
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HEALTH SERVICES

;
WHAT. SERVICES WERE PROVIDED BY THE MIGRANT NURSE?

The Migrant Nurse:

Saw 372 different students during the school year,
Visited 54 'different AISD* campuses,
Made 566 contacts with parents,
Conducted a wide variety of health related services
for students (see Figure 14), and
Used over $17,000 to provide medical/dental services
to 393 migrant students (see Figure 15 ).

Both the Migrant Nurse and the Chapter 1/Chapter 1 ,Migrant Adminis-
trator felt that the position should definitely be fulltiine for 1983-84;
This would allow time for serving more students and providing more
services: Migrant Program teachers surveyed in the spring expressed some
dissatisfaction with the Health Services provided. This may reflect the
decreased availability of the Nurse, due to the decrease in her position
from full- to halftime.

Activity Number of Times
-Activity was Reported

Regu7atly S:lhedqIed Exam

Nonscheduled Exam. 28

Phone Ccntact 379

Referral to Medical Doctor 213

Referral to Dentist 241

Home Visit 35

Counseling/Teaching 176

Referral Co Other Professional 36

d ..mmm.

Figure 14. .TALLY OF ;VARIOUS NURSING ACTIVITIES FOR
SEPTEMBER, 1982 THROUGH MAY, 1983.
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Duplicated Count

of Students Served Medical Dentist

L

Pharmacy X-Ray Lab

...mmimmilmom...ummumm.mommo,

Classes

Total,

Spent

Average

Spent Per

Student,

September 6 $ 66.00 $ 13.00 $ .00 $ .00 $ .00 $ 137.00 $ 216.00 $ 46.00

October 29 598.00 356.00 40.00 ,00 21.00 300.00 1,315;00 45.34

November. 36 . 376.00 1;065.00 309.51 .00 .00 150.00 1,900.51 52.79

December 17 128.00 1,125.00 .00 .00 ..00 200.00 1,453.00 85;41

January 32 695.00 1,158.00 119.63 ,00 28.00 150.00 , 2,150.63 67.21

February 32 561.00 421.00 181.51 .00 35.00 50.00 1,254.51 39.20

March 40 691.00 1,733.00 .285.22 45.00 35.00 .36.00 2,825.22 70.63

April 45 907.65 '1,256.00 199.25 .00 24.00 100.00 2,486.90 55.26

ly 56 958.00 1,594.00 41r.42 130 ;00 12.00 230.00 3,695.42 65.99

,

---...---. _

TOTAL 293 $4,986.65 $9,141.00 $1,546,5 $175.00 $155.00 $1,353.00 $17;357.19 $ 59.24

Figure 15. SUMMARY OF MEDICAL EXPENSES PAID FOR. BY MIGRANT PROGRAM FUNDS FOR SEPTEMBER, 1982
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Migrant Student Record Transfer System (MSRTS)-

The Migrant Student Record Transfer System (MSRTS) Clerk kept eligibility
forms, log books, and other MSRTS records in the prescribed order.
However, in interviewing the Clerk and assessing the reasons why a number
of MSRTS timelines were' not met, several reasons/concerns were
identified:

The Clerk did not receive the MSRTS objectives until the end
of the year. Although she was told as things needed to be
done, by not having the objectives she was not always able to
plan ahead or anticipate. problems;

Both the Clerk and her supervisor were new to the MSRTS
system in 1982-83;

There was often a lack of coordination among the MSRTS Clerk,
her supervisor, the community representatives, and their
supervisors--a problem which should be somewhat alleviated
by the staff being all located in one office in 1983-84; and

o Other tasks sometimes took priority over tasks related to
the MSRTS deadlines, causing the MSRTS deadlines not to be
met.

J u
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Lnstrument Description: Peabody Picture Vocabulary Test

3ried desctlytion of the iescrument:

The PPVT-R is_an individually administered, untimed standardized vocabulary_test.
The test requires subjects to respond to cue words by- choosing from among four
pictures the one that corresponds to the cue word. The words get progressively
harder as the test proceeds. Specific cue words given depend on the subject's
age and performance onthe-,firat few items._ The subject reaches his or her
"tailing" When he or she iSp7forMing at chance level (defined as six errors in
eight consecutive responses). The subject's raw score is based on two factors:
how high the ceiling item. is, and how many errors are made on'the way. Sea the
Test. Manual for more'derisTN4 information.

To- whom-was the- instrument Administered?-
To students in the Chapter 1 and Chapter 1 Migrant prekindergarten programs.

Strwmanv tines was the instrument art-.4=t-4-3-2,1koe

Twice_to each student who_was enrolled during both testing periods (September and
April), once to others. all analyses are based on only -those students with two
scores. Each student was randoMly assigned to oneinf the two alternate
forms for the pretests then given the other for the posttest.Toem-vasthead-?-
The pretests were administered between September 20 and October 8, 1982, and the
posttests were-adMinistered between. April 19 and key 5, 1983;

7here was the iticrumett tdmilistered?
In the subjects' schools, etcher in he hall or in an empty room or Offite.

ed-theme
MIsrant: The Chapter 1 Migrant Evaluator or an ex-teacher hired specifically

for PPVT testing.
Chapter 1: The Chapter 1 Evaluation Assistant, or one of two ex7teachers and one

ex-Hesd Start/Home Start- director hired for testing.
That =rattlne did the administrators have -

All had extensive previoda experience with the PPVT.

7:as theitsermnent- a e- IA 1 e= -s tanneed it ed -condi= inns? ,

No. There was variation in the noise level and privacy of the different settings.
However, most students seemed attentive and eager to do well, so the effect of the
potential distraction on scores is probably small.

74r2 there ormblems it the insert:me= or the administration thatmitht

All norms are based on subjects who_ichteved a "basal", defined as 8 consecutive
correct responses. Many of the students we tested did not achieve basalt, and
increased error of measurement is probably associated with their scores.

developed the inst-rumett?
Lloyd M. Dunn, Ph.D. and Leota M. D

rear-rehabs lilv--and-validttdrna-ars-rnellahle-on-the itstrznett?
Over -the age range -we tested, nasal:al/ties range from .70 to .64 (splithalf),
ant from .76 to .77 (alternate forms). There are no concurrent nor predictive
validity data available for the PPVT-R: except that it correlates .50 to .80
with thO'PVT, which correlates strongly with other vocabulary tests and
moderately with other achievement Casts;

_for the :results?
_

Yes. Standard score and percentile norms are provided for each month of chrono-
logttal age.

A=2
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PEABODY PICTURE VOCABULARY TEST-REVISED

Purpose

The PeabOdy Picture Vocabulary Test-Revised (PPVT-R) was administered to

Chapter 1 and Chapter 1 Migrant prekindergarten students to help answer

the following decision and evaluation questions:

Chapter 1

Decision Question D3: 5houldithe Chapter 1 Early Childhood Education
Program be continued; modified, or discontinUed?

Evaluation Question D3 -1: Was the objective of the Early
Childhood Program met?

Chapter I Migrant

DeciSion-Question-D1: Should the Early Childhood Education Component
be continued -as it is; modified, or deleted?.

Evaluation Question D1-1: Were-the achievement objectives met?

Evaluation Quest iom-D1-2-: How do the pre/posttest gains made
by the Migrant students on the Peabody Picture Vocabulary Test

compare with the Chapter 1 and Title VII students?

Evaluation Question Dr-3: How do the pre/posttest gains made
by Migrant and Chapter 1 students this year compare with gains

made in 1981-82?

Procedure

BecauSe the PPVT-R is an individually administered test, three former

teachers and one former Head Start/Home Start director were hired to

help with testing. All Migrant testing was done by the Migrant Evaluator

and oneof the former teachers. Chapter 1 pretesting was done by the
Chapter 1 Evaluation ASSiStant and another former teacher; the third former

teacher and theformer Head Start/Home Start director helped the Evaluation

Assistant with Chapter 1 posttesting. All testers were female.

In Septembe., a memo (see Attachment A-1) was sent to Chapter 1 and

Chapter 1 Migrant Pre -K teachers t°1 14-,g them Tffcmle-Q during which
testing would be done and how to prepare students to do their best.

During the week before testing began, teachers were _telephoned and

speCific testing dates were arranged. Most testing was done between

September 20 and September 29, 1982. The few children who were absent

on their class' testing day were tested on September 30, October 1, or

October 4.

A-3
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.Students were randomly assigned to one of the two alternate forms for the
pretest* then_given the other form_ as the posttegt. T students from.each
program were-inadvertently_given the same form on the pre- and postteSt.
Because the tests were_ administered seven_monthsapart and the children
had_never been given the correct answers to the items, data from these:four
students were included in the analyses.

Examination of pretest standard scores revealed a 14-point mean difference
in scores obtained by the two Chapter 1 testers (t = 4.47, p.001, df = 118.)
Although_no tester effect was obtained for Migrant test administrators* It
was decidedto_have each child in each program_posttested by the tame
tester by Which he or she had been pretested, in the hope that gain scores
would be unaffected by any tester effects.

All'testing was done in the students' schools* in
1
an empty classroom, office,

libraryi.or cafeteria. Al]. testing was done in E4lish.

In November, teachers were given_their students' -,results in theform of
standard scores .(age-corrected scores with a mead of 100 and standard
deviation of 15 -- see Attachment A-2 for a sample class report). In
April_1983_, a memo (Attachment.A=.3) was sent to:/teachers and principals
advising_them that posttesting would be done soon.. Specific dates were
again_ scheduled with the teachers by telephone. Most children were post-
tested between April 19, and April 29, 1983, with makeups for absent .

children on may 2.=5. Most testing was again done,in empty classrooms or
offices, though children were tested. in public hallways in two schools.

The teachers received their students' posttest results and mean_claee and
program_gainS in mid=May, along with a memo explaining the results (Attach=

ment A-4).

All tests, pre and post, were scored by the testers or the Chapter 1 Evalu-

ation Intern and each test was checked for accuracy by another ORE Staff

member. . .

Analyses

Standard score gains from pre- to posttest were evaluated separately for

each program with a paired-sample t-test. The programs were compared using

a multiple regression approach to analysis of_covariance, with pretest

score as the covariate. First, a /'known-true", model is constructed, with

posttest score as the dependent variable and the six_predictor vectors

described in Attathment A-5 (as Model 1); This model contains separate

linear, curvilinear and group membership components for_each_program, and

-allows for independent curvilinear regression lines. Six other possible

models are than constructed (Models 2-7; Attachment A -5) each having fewer

predictor vectors than the "known-true" model; WeightSare obtained for, the

vectors in each model using the SPSS Regression package.

3
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A systematic series of model comparisons is then done, until the model

found which combines the best prediction of posttest scores (i.e. the
lowest residual sum of squares) with the fewest predictor vector. All

model comparisons are evaluated by an F test. See Attachment A-5 page 2

for the F formula and a flog chart of model comparisons.

Results

All results reported indludd only those students with both pre- and posttest
scores;

Were the Achievement Objectives Met?

For-Chapter 1, the achievement objective was specified in terms of percent
Of students making certain standard. score gaint, e.g. 33% will gain'thOrd

than 20 points, etc; Figure 1 shows. the expected and actual per-dent of

students in each gain_category, both for ail students and for the subcategory

of ttUdehtt_With basalt. As the top table shoes, when all students are
indlUded, the program clearly exceeded its goals. The first three gain
categories each had more students than expected, while lewer students than

expected made very small or no gain.

Interpretation of the bottom figure, which includes only those students with

basalt, is a little more difficult. It_aPpears that many students in the
highestgain.category were those whO did not have basals on the pretest.
The overall pattern of these results, hOWever, is still very positive.

Chapter 1 Migrant. did not set explicit achieVethent objettiVea.

Were -the-Progtams_Effective in Ithproving Student Achievement?

Because PPVT-kstandard scores have the same mean and standard deviation

for all ages, any within-program pre- to posttest gain can be tested

agains t a null hYpothesis of no gain. 2 shows mean pre- and
posttest standard scores for each program, for all students and also for

the subcategory of students with basals. As the table shows, Chapter 1
students and Chapter 1 Migrant students each made highly reliable

gains.

How Do Gains Made From Pre- to Posttett-:Amttgjfl'woProg_rams?

Figure.3 shows the results of the model comparisons described in the Atalyses

section; As the table shows, Model 6 best describes the data, for all students

and also for thegli6group of students who achieVed basals. yodel 6 produces

parallel , linear regression lines, and representt statistically reliable

difference betwerograms.. In other words, if pretest score it controlled

fdr, chapter 1 students made reliably higher gains than Migrant students.

Figure 4_thows the plots of the regression lines for,all studentt. When the
regrettiOn7iinet for only those students with basals are plotted, the pattern

is the same.7
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Raw do this Year's Rains compare to last

Figure 7 shows the mean pretest and posttest PPVT-R standard score, and the
mean gain, for each program in 1981-82 and 1982-83. For Chapter 1, thiS
year's mean pretest score is similar to last year's, but this year's posttest
mean is higher; representing a larger average gain this year. A similar pat-
tern was obtained for Migrant Students, but the increased gain from,1981-82 to
1982-83 was not as great. Figure 8 shows these gains in graphic form.

Other Findings of Interest.

A very high negative correlation between pretest standard score and gain was

discovered (r=.-.59 for all studentS,_=.65 fot students with base's, p<.001

for both correlations). The correlations were similar in magnitude for

Chapter 1 and Migrant.

It is well known that any correlationbetween pretest and gain will almost.

Always be negative, because of regression to the mean. EUt_the magnitude

of the obtained Carrelations seemed too great to be statistical artifact.

Moreover, participants in the prekindergarten program had been selected by

an- earlier screening test, not the PPVT-R pretest; There are those who .

hold that measuring gains from the so-called "second pretest," as was done

here, effectiVely_donttolS fat the effect of regression tothe mean. ThiS

is a controversial matter, however, and it was decided to take the most .

conservative approach and remove the regression-iffect statistically, using

the formula in Attachment A -6.

Correlations between pretest and gaini cartected_far regression to the mean,

are -.68 and -.64 for all studenta and those with bagels, respectively

(p.001 for both); Again, the separate correlation values for Chapter

1 and Migrant were very similar.

Children with low pretest scores made bigger gains th4n:.those_with higher_

pretest scores, even with regression effects accounted_ for Figures 4 and

5'Show this effect in two different ways. Figure 4 illuSttatet the regression

lines predicting posttest score from pretest scoreiT_for all Chapter_l and

Migrantatudents; The third line, labeled "No Gain", represents a fictituous

group of studentS_Whote posttest and pretest scores were the same._-Figure 5

shows the same rdlationghips, but illustrates the npredictio of gain rather-

than posttest score. The horizontal line represents the fictitious "No Gain"

group.

The most obvious explantion for this phenomenon is that the Early Childhood

curriculum is tailored to the needs of the lowest-achieving participants

and that children who are relatively more advanced in September are not

benefiting as much, _at least as measured b their v^,-."1*r-ua- nv it_

could be that teachers tend to give more attention to the lower-achieving

students.

Another interesting finding was a wide variation in -the average gains made

by Classes. As shown in Figure 6, mean gains_ranged froth 14.0 to 23;7

among Chapter 1 classrooms, and from 1.6 to 22.0 Among .Migrant classrooms.

A-6



82.02

All Students

StandardLScoreGain Objective Actual

More than 20 points 33% 35%

11-20 points. 24% 34%

6-10 points 10% 15%

1 -5 points.: 14% ' 8%

0 or fewer points 18% 8%

Students with Basal&

Standard Score Gain- Objet-t Actual

More than 20 points 33% 31%

11-20 points 24% 35%

6-10 points. 10% 17%

1;=.5 points 14% 4%
0 on fewer points 18% 9%

Figure 1: COMPARISON OF CHAPTER 1 GAIN OBJECTIVES WITH ACTUAL GAINS.

A77

N =116

N =102
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All Students

Chapter 1

Pretest
PostteSt

\

Migrant \

Mean Standard Score

72.87
90.23

Mean Standard- Scorz

t*

-14.32 .001 116

Pretest 66.24 -8.61 <.001 102

Posttest 79.16

Students With Basa1s Only

Chapter 1

Mean Standard Score t

Pretest 76.65 -12.86 <.001 102

Posttest 92.78

Migrant.

Pretest
Posttest

Mean Standard_Score

74.48
85.96

t*

-6.83 .001 71

Figure 2. COMPARISONS OF PRE- AND POSTTEST STANDARD SCORES.

*t"- test for ted samples.

A=8
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ALL STUDENT S Model'l vs Model 5 -- Curvilinear vs Linear
Model 1 ESS = 25684.25 F(2,212)
Model 5 ESS = 25754.71

Model 5 vs Model 6 -- Common Linear. Slopes
Model 5 ESS = 25754.71 . F(1,214)

= 0.29

= 0.26

(n.$)

(n.$)

Model 6 ESS = 25786.43

Model 6 vs Model 7 == _Common Intercepts
Model 6 ESS = 25786.43 F(1,215) = 2.3.72 (p <.01)

Model 7 ESS = 28631.29

STUDENTS Model 1 vs Model 5 -- Curvilinear vs Linear
WITH Model 1 ESS = 16379.54 F(2,167) = 0.75 n.$)

BASALS Model 5 ESS = 16525.88

Model 5 vs Model 6 -- Common Linear Slopes
Model 5 ESS = 16525.88 F(I,169) = 0.26 (n.$)

Model 6 ESS = 16551.69

Mod ,el. 6 vs Model .7 -- Common Intercepts
Model 6 ESS = 16551.69 F(1,170) = 14.46 (p<.01)

Model 7 ESS = 17959.41

Figure 3: OBTAINED F VALUES FROM MODEL COMPAI.ISONS.
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.MODEL 6 FOR ALL STUDENTS
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Chapter 1-

School 1
SchoOl 2
School 3

Pre Post Gain

11672.9 90.2 17.4

74.4
70.7
76.4

88.6
90.0
90.5

14.2
19.4
14.1

12

13

15

School 4 80.9 97.6 16.8 8

School 5 67.2 88.8 21.7 6

School 6 77.3 91.3 14.0 15

School 7 59.4 83.1 23.7 15

School: 8 73.9 92.4 18.6 16

.School 9 75..9 91.8 -15.9 16

Migrant

Pre Post Gain

66.2 79.2 12.9 102

School 10 72.3 82.4 10.1 -12

School 11 64.3 72.0 7.7 10

School 12 75.2 .86.1 10.8 13

School 13 60.2 82.2 22.0 6

School 14 62.9 65.9 3.0 9

School 15' 58.8 72.2 13.5 8

School 16 65.4 67.0 1.6 8

School 17 71.9. 90:4 18.5 12

School 18. 60.8 79.2 18.4 13

School 19 \ 63.0 84.6 21.6 11

NOTE: (Post=pre).is not always equal to gain; due-to rounding.

FigUre 6: MEAN STANDARD SCORES = STUDENTS BY SCHOOL.
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Mean Pretest-Score Mean_Posttest Score Gain

Chapter 1 1981-82 72.60 . 86.80 14.35
1982-83 72.87 90.23 17.36

Migran-t. 1981-82 66.15 77.67 11.16
1982-83 '66.24 79.16 12.92

Figure 7: MEAN PPVT-R PRETEST, POSTTEST, AND GAIN SCORES FOR 1981-82 AND
1982-83, BY PROGRAM.

A-13



82;02

20

PPVT=R MEAN STANDARI; SCORE
GAIN 'ROM PRE TO POST

17.36

11:1-
NM/NOMMEN/I".

198182 1982:=413

Chapter 1

1981-82 1982-83

Chapter 1 Migrant

Figure 8. COMPARISON OF GAINS FROM PRETEST TO POSTTEST FOR 1981-82 and

1982-83, BY PROGRAM.
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AUSTIN'INDEPENDENT SCHOOL DISTRICT,
Offide of Research and Evaluation

SepteMber , 19 82

TO: Chapter 1 and Migrant Program Early

AttaChment

Childhood TeacherS

FROM: Cathe ne ristner and Karen Carsrud

SUBJECT: Early Childhood Achievement Pretest

The revised version of the Peabody Picture
again this year to measure early childhood
-from last year is an earlier testing date.
last two weeks of September: September 20
first week of October.

Vocabulary TeAt (.PPVT;;;R) uillhe used
achievement resultsi The only change
The pretest will be adthinistered the
October 1. Makeups will be the

'Several teachers in the past have had very good success in getting high studeu

attendance. and positive: tudent attitudes on the day of testing._ The children

Were told_ about the testing beforehand... Notes were sent -home asking parents to

be sure their child gets plenty of'sleep and comes to adhoOl on the day of

\ testing.

Enclosed is an Eatly. Childhood Roster that we need you to complete as soonaS

possible and return to us so we can prepare the test records fot each

In addition to the childtenva name, please list the day, Month, and year of',

birth'and whether they are English, Spanish, or Other Language Dominant.

Chapter 1 teadhets only, please list the screening score for'each We

will forward this information-to Anita Uphaus for herusePlease return the"'

completed.. original by Friday, Septetber 10 to CatherineIChristner.

\
We will be Calling you very soon to set a date fOt testing your class. We will

conduct the testing in the morning. Each child will be tested individuaay and

be out of claSS five to ten minutes.

Your cooperation 'and help are appreciated. PleaSe call if you haVe any questions.

CC:lg
Enclosures

Approved:
=

Director, Office of Resea y and Evaluation

Approved:
Assistant Superintendent for Elementary. Education

cc: Anita Uphaus
Tiray Baranoff
Lee Laws

AMbrosioMelendrez
Principals with Chapter land Migrant

Early Childhood' Teachers

at/

A 15



PICTURE VOCAIARY REAM - CHAPTER 1 AND MIGRANT 0 11101102

NAME

0

J.

CLASS TOTALS_

TOTAL STUDENTS

CLASS AVERAGES

5i

STANDARD POSSIPLY

SCORE LANG INVALID

23 SPAN

SPAN

98 ENG

48 ENG

94 ENG

4 ENG

1 ENG'

ID ENG

06 .ENG

79 ENG

15 ENG

83 ENG

68 ENG

104 ENG

92 ENG

1065

15 STUDENTS WITH VALID SCORES- 15

71.00

CHAPTER I 'PROGRAM TOTAL 9167

TOTAL STUDENTS 126 STUDENTS VIM VALID SCORES. 126

CHAPTER 1 PROGRAM AVERAGE 72.75

mIGRANT_PROGRAM TOTAL 6006

TOTAL STUDENTS t04 SNOTS WITH valo StoitEs- loi

MIGRANT PROGRAM AVERAGE 65.44
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AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

April 11, 1983

Attachment A-3

TO: .Chapter;..11 and Migrant Program EarlyChildhood Teacher's

FROM: Catherine Christner, Perry-Sailor, and Karen Cararud

SUBJECT: Early Childhood-Achievement Posttest
,,

As in previous years; Early Childhood participants will be administered the
Peabody Picture Vocabulary Test-Revised .(PPVT-R) as a posttest to measure
achievement gains, This spring's testing will be done during the last two
weeks of April: April 187-29. Makeups will be administered May.2-6;

A high attendance rate and positive student_ attitudes on the day of testing
are important. To help_in these areas in -the past, teachers have told the
Children about the testing beforehand, and sent notes home asking parents to
be sure their child gets plenty of sleep and comes to school on the day of
testing,

We will be calling you very soon to set a date for testing your class; We
will conduct the testing -in the morning, and would like to do it as soon
after breakfast as posSible. As you know, each child is tested individually
and Will be out of class from ten to fifteen Minutes.

Your cooperation and helpare greatly appreciated. PleaSe Call One of us
at 458-1227 if.you have any questidfis.

APPROVED:

APPROVED:

PS:sc

_ear
ffice of Research and Evaluation

Assistant Superintendent of Elementary Education

cc: Anita Uphaus
Timy Baranoff
Lee Laws
.Ambrosio Melendrez
Principals with Chapter 1 and Migrant Program Early Childhood Teachers

A=17



82.02
AUSTIN INDEPENDENT SCHOOL DISTRICT
.Offide of Research and Evaluation

may 13, 1983

Attachment*
(Page l of 2)

TO: Chapter

C C
l_and Migrant Program Early Childhood Teachers

1 1C
FROM: Catherine Christuer and Kaie

An
CarSrud

SUBJECT: Peabody Picture Vocabulary Test-Revised Posttest Scores

Enclosed are the readltS from the posttesting of_your students. For each.

student pastteated you Will find a posttest standard score. If the student

was also pretested he/she will:have a pretest score listed and again score

listed; Student's language dominande at the_titeof pretesting_is listed.

If we felt that for some reason a student did -not haVea_valid score, that

iS also indicated on your printout (these studentS' results were not used

in the computation of class or program gains).

For each class and each program an average pretest score, an average post-

test score, and an average gain score were computed. These data for your

class and program are listed.

Please call if you have questions.

CC :lg

Enclosure

cc: Anita Uphaus
Ambrosio Melendrez
Lee Laws
Timy Baranoff
Principals with Chapter 1 or Migrant Early Childhood Teachers

APPROVED:.
irector, Research and Evaluatio

Assistant Superintendent for Elementary Education

54'
A-18



05/16/83 AUSTIN INDEPENDENT SCHOOL DISTRICT PACE

FROG: MG-POYP1 OFFICE OF RESEARCH AND EVALUATION

PEAOODY STANDARD SCORE RESULTS

CHAPTER 1 AND MIGRANT

STUDENT STANDARD SCORES LANG

NAME , PRE POST GAIN DOM

104 ENG

04 _95 11 ENG

91 103 12 ENG

41 11 36 ENG

50 69 19 ENG

32 72 40 ENG

32 55 23 ENG

11 93 22 ENG,

69 07 10 ENG

94 99 5 ENG

33 80 47 ENG

32 85 53 ENG

45 14 29 ENG

69 74 5 ENG

10 94 24 ENG

18 90 12 ENG

94 ENG

CLASS AVERAGES :240 .01a1 13th

CHAPTER 1 PROGRAM AVERAGES JIM .11,03

0 = POSSIBLY INVALID, GAIN NUT INCLUDED IN CALCULATIONS.

STUDENTS PRETESTED_ 16

STUDENTS POSTTESTED 16

STUDENTS WITH OUTH VALID

PRE AND POSTTEST SCORES 15

STUDENTS PRETESTED 128

STUDENTS POSTTESIO 128

STUDENTS WITH ODTH VALID

PRE AND POSTTEST SCORES 117

50



82.02
Attachment A-5
(Page 1. of 2)

Models Used in Two-Group Analysis of Covariance

Variables'

U,= Unit vector

1 = posttest

2 = pretest

3 = pretest if group 1; 0, otherwise

4 = pretest if group 2; 0, OtherWiSe

5 = pretest squared (variable 2 squared)

6 = variable

7 = variable

8'= 1 if

'Models

3 squared

4 squared

group 1; 0, otherwise

Mode1:1 1 = + 3 + 4 + 6 + 7 + 8

Model 2 1 = U + 3 + 4 + 5 + 8

Model 3 1 = U + 2 + 5 + 8

Model 4 1 = U + 2 + 5

Model 5 1 = U + + 4 + 8

Model 6 1 = U + 2 + 8

Model 7 I m + 2

A=20

-C,ommeat

Allows. independent curvilinear
regression lines.

Requires quadratic component_
Of lines to be equal for each
group. -Intercepts may differ.

Requires parallel curvilinear
regression lines. Intercepts
may differ.

Requires parallel curvilinear
regression lines with common
intercept.

Allows independent (different)
linear (straight line) regression
lines.

Requires coon linear slopes;
nd intercepts may differ.

Requires\common linear slopes
and commo:intercepts.

5 ,



Model I vs Modal 5-1

Lnddal _6_ 4,1_ YdaiI 7 I

82.02
Attachment A-5.
(Page 2 of 2)

ft-cv-awEr-or--mouemicreemusoms-

(p<43)

At:leasc one regression
4.VIVril-f-rt ear

Model L vs Model. 2 (s<.05)

. Regression lines have
.differenc shapes. ?loc
full modal (Modal I or 2).

L21111Model 2 vs Model 3

(71..os)

ROIMOSSitm 1 wee tiawar

05) Modal 5 vs Model 6

&egression Lints intersect:.
floc full modal CAodal 5).

(p.05) fp4.05)

(p<.05) _ Regrassiba limes parallel(MO.:ha 3 vs Mode' . 1

Where

(p'.05)

bur groups dIffer
nor full model (Yodel 3 or 6).

Regression lines identical
Groups do aoc differ.
floc restricted nodal
(HOdel 4 or 7).

(0*.05)

Calculation of F for Model Comparisons

(ESS ESSf) /dfi

ESS/df-
f 2

ESSt = residual sum of squares for the model with fewer
predictors (restricted model).

ESSE = residual sum of squares for the model with more
predictors (full model).

dfi = the number or independent predictorvectors_in the full
model minus the number in the restricted model.

df2 = the number of cases minus the number of independent
predictors in the full model.

5
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Where:

Attachment

r-' x
L-xxi

1 -6c745c) "Y
6y

rag

7*Y
rxx

rzz
aX
(5y

6z

ax2(1-rxx)-6z2(1-=rii)

= corrected correlation between. pretest and gain.
= observed correlation between pretest and gain.

reliability of pretest.
= reliability of'pasttest
= observed standard deviation of pretest scores.
= observed standard: deviation of gain scores.
= observed standard deviation of posttest scores.

*Thomson) G.H. A formula to correct lor the effect of errors of measure

ment or the correlation of iftitialvalues with gains Journal of

Experimental _Psychology, 1924) 7) 321324.

A=.22
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ECIA CHAPTER 1 MIGRANT

APPENDIX B

IOWA TESTS OF BASIC SKILLS
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Instrument Description: Iowa Tests -of- Basic- Skills, 1978 Edition, Form

Brief-description of the instrument:

The ITBS is a standardized MUItiOlt-ChOide achievement test battery.__Level_ 5_ was_

given to kindergarten students to measure Skin* in the areas of_Iistening (spring_i_

only),_language (fall and spring), and math (spring only). Levels 7 and 8 were given_

to grades 1 and 2i respectively, to measure skills in the areas of word Maly-sin; _

VOcabuIary, reading_tomprehension, spelling, math concepts, math problems, and math

computation: ITBS levels 9-14 were administered to grades_3=8with the test level for

studenti in grades 4- chosen on the basis of their Previous_achievemenc scores (with
teacher review); Levelk 9-14 inCIUde subtests in all the_areas mentioned for levels 7

and 8, except for word analysis. In additiOn-,.levels 9-14 include subtests measuring
capitalization, punctuation, usage, visual materiSIA, and reference' materials.

To whom was the instrument administered?

All eletentary and junior_high_studentsigrades K-8. Special education students were

exempted it per BOAtd PObiCy_5127 andits_supporting administrative regulation. Stu-

dents of limited Englieh proficiency (LEP) vere_net exempt, butcould_be_excused afte

one test on which they could not function Validly: _Scores for students who were_mon

lingual or dominant in a language other than English were not included in the school

or District summaries.

How many times was the instrument administered?
_

Once to each student in grades 1-8; tw1Ca to students in kindergarten.

When was the-instrument administered?

Kindergarten students were tested the week of September 7-10. The elementary schools

adOlniattrad the teat April 19, 20, and 21 to students in grades K-6. Students in

grades 7and 8 were teSro.:d On_February 15; 16; and 17, _Tests_were administered in

the morning. Make-ups were administered the week after the regular testing. .

Where was the-instrument-administered?

It each ;ISD elementary and junior-high:school, usually in the student's regular

classroom.

Who- administered the instrument?

Classroom teachers in the elerentaty SehOOIS; In the junior high schools, the__
counselor or principal administered the test over the public address system using

taped directions provided by ORE. Teachers acted as test proctors in their classroom

at theie schools.

What training did the administrators have? .

Building Test Coordinators participated in planning_sessions prior_to the testing.

Teacher' training was the rctsponsibility Of the Building Test Coordinator. However;

teacher inservice training was available from ORE upon requestTeachers and_coun-

selors received written instructions from-ORE, including a checklist of procedures

and a script to-follow in test administration.

Were there problems with the instrument or the administration th., might affect

the validity cf the data?

No known problems with the instrument. Probleus in the AdeiniStration are documented

in the monitors' reports which are available at ORE.

Who developed the instrument?'

The University of Iowa. The ITBS is published by the Riverside Publishing Company.

What reliability and validity data are-available on the instrument?

The tenability of individual subtests and area totals, as summarized by Kdder-

Rinhatdeen FOrtUIS 20 coefficients; ranges from .75 to across test levels.

Coefficients fat the total battery range from .94 to_.99,_across tastlevels. Equi-

valent-forum reliability coefficients, Calculated for grades'37.8,tange_from ,71to
.92, across subtests and area totals. The issues of content-and construct validity

are addressed in the publisher's Preliminary technical summary. pp.13-15.

Are there norm data available for interpreting the results? .

Norm data are available in the Teather's Guide. The Teacher's Guide provides empirical

norms (grade equivalent, perCentile, stanine) for the fall_and spring. Interpolated

norms_are available for midyear. National; large city, and school building norms are

available.

B-2
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IOWA TESTS OF BASIC SKILLS (ITBS)

Purpose

The grade K through 8 Migrant Program students' Reading Total scores
on the ITBS were gathered to answer the following decision and evaluation
questions:

Decision Question D2: Should the K-12 Instructional Component (Commu-
nication Skills) be continued as it is, modified, or deleted?

Evaluation Question-Z2-1: Were the achievement objectives met?

a) Kindergarten

b) Grades 1-6
Grades 7 and 8

Evaluation Question D2-2: How do the gains/achievement scores
made this year by migrant students in grades K-12 compare with
the gains /achievement scores in 1981 -82?

Procedure

On February 15-17, 1983 all AISD 7th_and_8th graders (except those with
special education_ exemptions) were administered the ITBS. Make-ups were

conducted the week of February 21 through February 25. On April 19-21
(1983)i all AISD kindergarten through 6th graders (except those with
special education exemptions) were administered the ITBS. Make-ups were

adMinistered April 22 or April 25-29; The procedures used in administering
the ITBS can be found in the Systemwide Evaluation Technical Report for
1982-83; ORE Publication Number 82.55, Appendix C. .

Each K-8th grade student's reading total was accessed from the Systemwide
Testing data tapes. Their raw score, grade equivalent, percentile; and
whether they were tested on-level, up_a level, or down a level were in-

cluded. ,

The data are in'the format shown in Appendix D (this repert)
for the Migrant Student Master File.

Results

Evaluation Question D2-1: Were the achievement objectives met?

The Migrant Program objective set three performance levels (A, 8, and C)
for gains on the ITBS. A students are those at or above the national

B-
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median (50th %ile or above); B students are those 0.01 to 1.0 year-below

the national Median (49th-31st %ile); and C students are thoad 1.01 or

more below the national median (30th %ile or beloW). The ultimate goal

of the program is that all students score at the A achievement level.

The gains needed for each level (to 'each the A level) range from 0 to 1

year to 2.01 or_more years. The assessment of achievement of theobjec-
tives set in this stratified manner is difficult to interpret.

- -

a) Kindergarten

In Figure B-1 are presented data about the gains made by the kindergarten

students served by a Mitgrant Program teacher. The achievement scores\used

are based on the students' scores in the ITBS Language Total in September,

1982 (pre) and April, 1983 (post). The percent of students who made gains
(at the c level) was very small (3 out of 37), so in this sense the

objective was not met. The average gain was 0.7 grade eqnivalents.

Expected
Performance
Level

Number and Percent
of Students with
Pretest Scores at
FAch Level

Number and Percent
Of Students with
Posttest Scores at

_Each Lave)

Expected
Gains (Pre-
to Post)

Number and _Percent
of Students Making
Gains at Each
Level

\
Average_Gain

_(Grade Equivalent

A

B

C

7 (18%)

16 (41.11

16 (AM .

11 (28%)

II (28%)

17 (44%)

0-1 year

1.01-2 years

2.01 or more
years

72%

20%

8%

10.7

' Figure B-1. COMPARISON OF EXPECTED AND ACTUAL GAINS FOR A, B, ANDC LEVELS

BY GRADE FOR SERVED MIGRANT PROGRAM STUDENTS IN KINDERGARTEN

WITH A PRE-.AND POSTTEST.

b) Grade 1

There were 62 grade 1 Students served by a Migrant Program teacher who had

spring 1983 ITBS Reading Total scores. The average grade equivalent score

was 1.6. The expected score for first graders is 1.8 grade equivalent's.

The objective for first graders was to have an average score within one

month of that expected. Therefore, the objective was not met.

c) Grades 2-6

In Figure B-2.aregiven the number and percent of students served by a

Migrant Program teacher scoring_ at each level on the pre- and posttest,

and the number and percent of students who made each level gain. The

assessment -of the objectives as stated is difficult to interpret, but

the following can be noted: the majority of students across 111 grade

levels on both the pre- and posttests scored -at the C level; grades 3

and 6 averaged gains of one year_or more;-and students rarely showed

any gains at the C level as is the goal of the program.

B=,4
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d) Gradeu 7 and 8

In Figure B-2 are also presented the achievement data on migrant stu-
dents in grades 7 and 8 served by A Migrant Program teacher. As with
grades.2-6, the majority of students across all.grade_levels on both the
pre- and posttest scored at the C level. Both grade level students
averaged 0.9 grade equivalent gains.

Evaluation Question D2-2: How do the gains made this year by
Migrant Program students in grades K-12 compare with the gains
made in 1981-82?

a) K

Served kindergarten students last year made 0.6 average grade equivalent
gains, so the students this year did slightly better (0.7).

b) Grade 1

The average grade equivalent score on the ITBS Reading Total for served
first graders was 1.5 in 1981-82. The average in 1982-83 was one month
higher (1.6).

c) Grades 2-8

The average grade equivalent gains for these_grades (for Served atudenta)
in 1980-81 through 1982 -83 -are presented in Figure B-3. The gains this
year are similar to 1981-82's gains, but with less variation in gains

across the grades.

Grade 1980-81 1981-82 1982 -83

2 0.7 0.7. 0.8

3 1.0 1.0 1.0

4 1.0 0.9 C.9

5 0.9 0.7 0.'1

6 0.5 1.1 I.'

1.6 1.2 0.:,

1.0 0.8 0.9

Figure 8-3. AVERAGE GRADE EQUIVALENT GAINS ON T17j: F-::ADI.A4.; TOTAL

FOR STUDENTS SERVED BY A_M1MAAT PROCRNA 177 HER IN
1980-81, 1981-82, and 1982-83.

Mlscellantous

What is the achievement level of migrant students?

In Figure B-4 are listed the number and percent of migrant students at each
grade level (K-6) who scored at the A, B, and C achievement levels on the

B-5:-
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ITBS Reading Total (Language Total at K) in the spring of 1983. The

majority of students scored at the C level. Grade 1 scores are especially
interesting in that slightly more students had scores at or above the 50th
%ile than had scores at or below the 30th %ild.

How does migrant students' achievement compare with AISD's achievement?

Figure B-5 contains comparison figures for migrant .students, all AISD stu-
dents, and all AISD Hispanicstudents in grades K-8 who had spring -ITBS
scores. As can be clearly noted from the figure across all grade,levels
the migrant students scored below Hispanic students and Well'below.AISD

students.



Expected ,,

Performance

Number and Percent

of Students with

Pretest Scores at

Each-Level

Number and Percent

of Students with

Posttest Scores at

Each Level-

Expected Gains

Pre- to Posttest

Number and Percent

of Students Haking

Gains at Each Level

Avarega Gain

Hallo (Grade

Equivalentsixtrel

;rade

1_

4.62)

A

B

C

Not

A01160,16
23

21

18

(37%)

(34%)

(29%)

Net

Applicable

Not

Applicable

1.6

Grade

Equivalent

Average

;rade A 11 (31%) 11 (31%) 0 to 1 year 26 (742) 0.8

2 B 10 (29%) 8 (23Z) 1.01 to 2 yrs. 9 (26%) --,

1 -35) C 14 (40%) 16 (46%) 2.01 or mote

Yearn

0 (0%),

;rade A 4 (15%) 8 (31%) 0 to 1 year . 14 (54%) 1..0

3 B 8 (31%) 8 (31%) 1.01 to 2 yrs.- 11 (42%)
1.26) C 14 (54%) 10 (38%) 2.01 or more

years

1 ( 4%)

;hide A 8 (262) 6 (19%) 0 to 1 year. 18 (58%) 0.9
4 8 11 (35%) 12 (39%) 1.01 to 2 yrs. 12 (39%)

I-31) C 12 (39%) 13 (42%) 2.01 or more

years

1 ( 32)

:rade A 5 (I5%) 6 (18%) 0 t., 1 year 19 (582)

5 B 9 (27%) 5 (15%) 1.01 to 2 yrs. 13 (39%)

-33) C 19 (58%) 22 (67%) 2.01 or more
, 1 ( 3:) .

_years
---7--

rade A 2 ( 9) 1 (_4%) 0 to 1 year _6 (27Z) I

6_ B _4 (18%) 7 (322) I.01 to 2 yrs. 16 (73%)

-22) C 16 (73%) 14 (64%) %At or more . 0 (.0%)

_ears-

'rade A 4 (13%) 4 (12%) 0 to 1 your 19 (59%) 0.9

7- 11 2 ( 6Z) 6 (19%) 1.01 to 2 yrs. 9 (28%)

-32) C 26 (81%) 2: (69%) 2.01' or more

years

4 (13%)

rade A 5 (15%) 5 (15%) 0 to 1 year 18 (53%) 0.9

14
. B 11 (32%) 10 (29%) 1,01 to 2 yrs. 12 (35%)

]
-34) C 18 (532) 19 (56%) 2.01 or Here 4 (12%)

Years

gure B-2. COMPARISON OF EXPECTED AND ACTUAL GAINS FOR A, B, AND C LEVELS BY GRADE FOR SERVED

MIGRANT PROGRAM STUDENTS IN GRADES 1-8 WITH A PRE- AdD POSTTEST.



GRADE

Achievement

Level

K 1 2 3 4 5 6 7 8

A (50th

%He or
More)

31

(27%)

60

(41%)

34

(28%)

37

(32%)

24

(29%)

16

(17%)

11

(17%)

11

(18%)

9

(16%)

8 (491h
30th
Zile)

2/,

(21%)

33

(27%)

27

(22%)

36

(32%)

24

(29%)

24

(25%)

17

, (26%)

14

(23%)

12

(21%)

C (30th

.%fle or

leen)

61

(52%)

55

(37%)

60

(50%)

41

(36 %)

34

(422)

56

'(58 %)

37

(57%)

35

(59%)

35_

(63%)

TOTAL 116

(100%)

148

(100%)

121

(100%)

114

(1002)

82

(100%)

96

(100%)

65

(100%)

60

(100%)

56

(100%)

Figure 8-4. NUMBER AND PERCENT OF MIGRANT STUDENTS SCORING AT EACH (A, B, C)

LEVEL, SPRING, 1982.



A1SD

,

H1SP MiC AISD

1

P1SP MEG
I

2

AISD H1SP M1C

,

AISD HISP MIC

Median Zile 52 33 26 62 19 40 G1 45 33 59 47 2

tr 3105 984 116 3969 1182 140 3758 1078 121 3500 998 114

2 of Otu-

dents

scoring

between:

12% 6% 4% 20% 8% 4% 21: 6% 8% 11% 3% 3%

90 - 99th

Wes

15 99th 25Z 14% 10% 411 757. 12% 4 20% 61 31% 13% 11:

7.11e4

1_! 25th , 21% 34% 46% 152 21 JO% 11% 261 V% 15% 22% 32%

Illa
1

1 - 10th

hies

121 201 28% 31 5% 71 M LI 3% 5% 4%

AISD IIISP MIC AISD H1SP MIC

55 40 37 55 38

3553 1039 82 3557 1024

28

96

30% 15% 9%

141 3%

30% 12%

2%

5%

T

221 33% A% 231 367, 47%

8

A1SD HISP MIC AISD H1SP NEC AISD HIS? MEG

60 43 24 51 35 27 55 34 23

3794 992 65 4090 980 60 3831 920 56

16% 4% 3% 14% 4% 0% 161 4% 0%

32% 12% 6% 34% 13% 7% 331 12% 4%

21% 36% 52% 19% 34% 47% 22% 36% 522

7% 12% 25% 61 12 %2/.. 1% 11% 26%

Figure B.=5. A COMPARISON OF ALL MSD STUDENT% ALSO HISPANIC STUDENTSiAND MIGRANT STUDENTS IN THE

READING TOTAL SCnRES FROM THE 1q3_ADMINISTRATION OF THE ITBS. For Kindergarten students,

the Language Taal Scores (not Reading)' Are reported.
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Instrument-Description: Sequential-Teets of Educational Progress (STEP), Series I/. Forms

3ridi fitariatian of the thsrammant:

The STEP is a standardized, multiple-choice achievement test battery. In 1982-83.

AISD used a subset of the complete battery, omitting the Mechanics of Writing and
Science tests. These tests will be given every other year, alternating with the
English Expression and-Social Studies tests. Tests given each year are Reading,
Math Computation, and Math Basic Concepts.

o wham was the ihsa=mmena admimistaredl

AII_students in grades 9-12. Special education students were exempted aa pet Board
Polity 5127_and its supporting administrative regulation. Students of limited
English proficiency (LEP) were not exempt, but could be excused after one test on
which they could not function validly.

-a.ekstartact?
Once to each student;

Atm was the Lhtaathett Id=thiS-e"ed?

The STEP was admiOecered over a two -day periodApril 6 and 7. Tests were adminis-
-cered.id the morning from about 8:30 until approximately_noon each day. Make-ups were
administered on two consecutive Saturdays, April 16 and 23.

eers' was ..he thatatsteamd?

The STEP was adMiniscered_at each AISD_high school.(including Robbins and Keeling).
Make-ups were administered at Reagan High School.

;110 aamimitersd the imsarmmemt?

Tett instructions were given over the public_address system at each.school,-either_by..
the counselor or by a tape ...cording provided by ORE: Teachers acted_as test proccOrs

in each classroom.- The Make-up-testing cms-administered and proctored by ORE personnel:
t.td-nftt tit the s....himtnl-ators :.a e?

Teachers and counselors received written instructions from PRE, including a checklist_
..f procedures and en exact s..:11.;:t to follow in test administration. The ORE personnel

a±ninioccred the make-ups were thoroughly trained in administering tests.

l'int.htstp,med atter stamdattized

Yes. Scandardized'instructions were distributed, ORE personnel monitored in a random
selection-of classrooms with_resuits indicating that testing conditions were reason-
AbIy_consistent_across_the District.
were-.....-".nr-e----b1=s with :he-..=.s4tt--t---ervz -or the adMimistrmtiom that mizht
a.*'.^- -he valititv of the ia=?

No known problems with the instrument. Problems in the administration are documented
;in the monitors' reports.

11-a-tweveloned-4ihe-insmammemm?

Educational Testing Service (ETS). The STEP is published by Addison-WeSliy Publishing

Company, .Inc.

What rall.abilin and
The reliability or subtests in the alternate_forms, A and 8; ranges from .58 to .93;
with parallel forms correlations. AS summarized by Knder-ittcharriBon_ Formula 20_coef-
ficients, the reliebilfty of the subtests ranges from .83 to .94. The issues o
content: and construct y idity are addressed in the publisher's technical report,
pages 150-154. ,

Are :here norm datI available !nr z :he results:

Mean, median, percentile rank, percentile band, converted, a ,c1 sconiue scores are
available for each subcest of the STEP.

AS B
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SEQUENTIAL TESTS OF EDUCATIONAL :ROGRFSS(STEP)

Purpose

The Migrant Program 9th - 12th grade students Reading scores on the STEP
were collected to answer the following decision and evaluation questions:

Decision Question D2. Should the K-12 Instructional CompOnent (COmmu-
nication-Skills) be continued as it is, modified, or deleted?

Eve7uation Q,.y.estion D2-1: Were the achievement objectives met?

c) Grades 9-12

Eva:tun-riot_ Question_ D2-2: How do the gains/achievement scores
made this year by migrant students in grades K-12 compare with the
gains/achievement scores in 1981-82?

Procedure

Ot April-26 and 7, 1983, all AISD 9th-12th graders'were administered the
STEP; S,e(rie8 II. .,:ke-ups were conducted on April 16 and April 23; The
procedUres used in administering and scoring the STEP can be found in
the Systemwide Evaluation Technical Report for 1982-83, ORE Publication-
Numb/er 82:55, Appendix B.

Each high school student's reading total score was accessed from the
Systemwide Testing data tapes. Program DISTATP was_used to gather_fre-
quency data on_the students' scores. The-data are in the format shown in
Appendix D (this report) for the Migrant Student Master File.

Results

Evaluation _Question D2 -l. Were the achievement objectives met?

The Migrant Program objective set three performance levels (A) B, and C)
for gains on the STEP. A students are those at or above the national
median (50th %fie or above); B students are those. 0.01 to 1.0 year below
the national median (49th -31st %ile); and C students-are those 1.01 or
more below the national median (30th Zile or below). The ultimate goal of
the program is that all students score at the A achievement level., -The
gains needed for each level (to reach the A level) range from 0 td-1 year
to 2.01 or more years.

The assessment of achievement of the objectives set in this stratified
manner is difficult to interpret.

7
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e) Grade 9

There were 32 grade 9 students who were served by a Migrant Program teacher

and who had a spring '82 STEP Reading score. The median Zile (1978 norms)

for these students was 31. This is considerably below .the AISD median

Zile for 9th graders of 54 (N=4115) and well below the median Zile for

Hispanic 9th graders of 44 (N=1027).

f) Grades 10=12

In Figure Cl = are given the pre- and posttest scores of the served students

and a summary of their gains; Only 1 student made C level_gain$ of 20 or

more %ile points; The large percentage of students at_each grade made

gains of 5 %ile points or less. No grade made a potitive gain - all grades'

average gains ware negative.

For comparison purposes, in- Figure C -2 are given the median percentiles

for the pre- and posttests for served migrant students, all AISD students,

and AISD Hispanic studentt. AS was true with 9th graders, the two com-

parison groups are consistently higher across both the: pre-and posttest.

1981 82 1982,83

Grade Grade Grade Grade Grade ',rade

9- AO 11 , 10_ 11 12

AISD Students 60 56 54
Ir

_54 -_53 51.

Pre- 6 Postte ----(N.2357) (W02115) (N=2242) (H 2357)' (8.2115) --01=-2242Y

ALSD Hispanics ,. 50 42 41_ 42 40 38

PreIF/km-masted (N -673) (N=411) 1)1=444) (8=478Y '.4113----(W.444)

Migrant Program 1

Students (Served) _40 35 31 36 29 24_

Pre- 6 Poettasted (N=20) (N '22) --(14=4-11Y- (W.20) (8.22) (N =10)

Figure C-2. MEDIAN PERCENTILES ON THE STEP, READING TOTAL, 1978 NORMS FOR
MIGRANT STUDENTS SERVED BY A MIGRANT TEACHER AND TWO COMPARI-

SON GROUPS. These are medians from matched groups.

EvAluation_QuestionD272: How did gains made thiS year by

Migrant Program students in grades 9-12:compare with gains

made in 1981-82?

In Figure C-3 are comparisons of the scores and gains made in 1981-82 and

1982-81.. These are in_terms of the 1970'norms There were more students

served:An- 1982..783 WhO had higher pretestscores than in 1981-82, but most

-had decieased by the posttest. Except for the.9th graders whose median
Zile wag slightly higher in 1982-83, the average gains in 1981=432 were

higher than in 1982-83.

Mistallaneous

--

What is the acl-ievement level of migrant students?

C-4
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In Figure C-4 below are given the number and percent of migrant students
at each grade level who scored at the A, B, and t" achievement levels on
the STEP Reading Total (1978 norms) in the spring of.1983; The figures
are based on all migrant students who had: test scores. Few students scored
in the upper achievement ranges.

ACHIEVEMENT
LEVEL 9th

GRADE
10th 11th 12th TOTAL,

A (50th Zile Or t) I0(20%) 8.(242) _ 4 (12Z) 4 (I4Z) 26 (I8%)

IS (49th-31st Zile) 16 (32Z) 17 (52Z) 14 (41Z) 12. (412) 59 (40Z)

C (30th or i) 24 (48Z) 8 (24Z) 16. (47%) 13 (45%) 61 (42Z)

Figure C-4. NUMBER AND PERCENT OF MIGRANT STUDENTS SCOR-1G AT EACH
(A, B, C) LEVEL, SPRING, 1983.

How does migrant students' achievement compare with AISD's achievement?

Figure C-5 was prepared to answer this question; The figures are based on
all AISD students, all Hispanic AISD students, and all migrant students
with_spring 1982 STEP Reading TOtal scores.. The .scores reported are based.
on 1978_6orMS. The migrant students' medians_scores are considerably below
the AISD medians and are consistently lower than the medians for Hispanic
students.

9 10 11 12

AISD H/SP mm ALSO HISP MIC AISD hISP NIG AISD HIS? MIC
iiedIan %/Ie 54 44 33 51 41 39 52 40 36 50 37 32

N 4115 1027 50 3308 687 31 2864 575 34 2766 569 29

Z of students 90-59th Ziles 2% OZ OZ OZ 0% OZ 2% 1Z OZ 1Z OZ OZ

scoring In 75-99th Ziles' 20% 7Z 4Z In. 7Z OZ 13Z 4% OZ 13Z 4Z 3Z

. these percrn-- 1-25th Ziles 14Z 23Z 32% 13% 23Z 21Z 10Z 17Z 32Z 14Z 25Z 35Z
tile ranges 1-10th Ziles 32 4% 8% 3% 4% OZ 1Z 2Z OZ 3Z 4Z 7Z

Figure C=5. A COMPARISON OF ALL_AISDSTUDENTS, AISD HISPANIC STUDENTS
AND MIGRANT STUDENTS ON READING TOTAL SCORES FROM THE 1983
ADMINISTRATION OF THE STEP. These figures are based on
1978 norms.



Grade

Expected Number and Percent

Perfor-of Students with

mance Pretest Scorer,

Level at'Each Level

Number end Percent

of Students with

Posttest Scores at

Each Level

Number and Per-

cent'of Stu- Average.

Actual Caine Pre- dents Making , Gen Made_ .

to Posttest Geini.Listed

Grade

9

10.32)

Crade

10

(N20)

A Not Applicable

B

C

11...41,11111..L.1.1.4.161111LI 1411.1 "x AIM

A 7 (35%)

8 5 (25%)

3 (40Z)

5 (161)

11 (341)

16 (502)

xr par L-Knaraa,e,v,rnlnI

2 (102)

11 (55%)

1 (35%)

_percentiles)

Not Applicable Not Applicable Wan
Percentile

was 31111e

IS Mar Mt. A' hAS AM 6. VIAILI-AIVraUk1111111.07,s7uusoXimunmsAAAMAAAOAsmmuumumMAMPA

0- 51110 pts, 16 (80%) -5111e pts,

6-19111e pts. 4 (201)

'20 or more Zile

pts. 0(0%)

4..1..Y 7A ar A RA .7.A-1.111. airMAr.., .1I 1,14 44.1.Aaro. A.C.VM:TrlAIM.1.11.0roantrurrrorer.s.IIA.L.ILAirMA,MrMromy.rammAMAS

Grade A 4 (18%) 2 ( 9%) 0-511Ie pts, 18 (82%) -2111e pts.

rn 11 8 (361) 8 (361) 6.19MO pte. 3 (14%)

(0.22) C 10 (461) 12 (552) 20 or more. tile

pts, 1 ( 41)

Arun .7aAL A 7.771,507A.A. Arc J Ass..1.711,17. zJALUAZIASIRIVAW717.roln..1777-.1.JAAnuspu I AsumoursirA7muunlaus

Crade 0 ( 0%) 1 (10Z) 0-5 Me pts. 9 (90%) -4111e pta.

12 B 5 (5(1%) 3 (30%) 6-19%11e pts, 1 (10P

(11-10) 5 (50%) 6 (60Z) 20 or more Zile

pts, 0 ( 02)

a A rral.r.ALriAN Amu.. s 1.J.Ass.1 a A ets r ,a USMIs AL: I.. s U I A 7 S. 4.11,,msal =nut Tana tuis mu Aslign17...1 at am, M.A.& AA14117.11,AsmiMA YI

0)

Figure C-L COMPARISONS OF PRE-', POSTTEST, AND GAINS FOR MIGRANT PROGRAM STUDENTS

\IN GRADES'9-12 WHO WERE SERVED, BY A MIGRANT PROGRAM TEACHER. The

achievement scores are Reading Total, STEP, 1978 norms.



j

Grade__ __

1981-8 2 1982-81
i---------

1

(N.47) 1
(N-32)

expected

Perfor-

. mince

Lekiel

Nuwher and Percent

of Students with

Pretest Score at

Esch Level

1981-87 1982-83

Wit and NUR

of Students with

Postteut ScoreW at

Each Level

1981-82 .1982-83

Actual Coins Pro-

to Posttest

Number_and Per-

cent'of Stu-

dents HAW

Caine Listed

1981-82 -1982-W-190142

_

&erne Cain

Kaki

(Percentiles)

1982-83--

11

C

.

Not Applicable

,

, 1

2 ( 4%) 1 1 ( 3%)

2 (.42) 2 (.61)

43 (922) 129 (910

Not Applicable Nat Applicable

.

r-

25 (832) 16 (802)

3 (102)1 4 (202)

2 ( 2/)I 0 ( 01)

1

McRae 'Mediae

Ille was Zile was

laile 112Zile

1

0.4211e 1-4211e

points _points.

I

_100_ 10th_

(0-30) (N-20).

. .

-A

ii

C

0 ( 0%) 1 ( 5%)

1 ( 3%) 1 5(252)

29 (93) 114 OOP

I

0 ( OZ) 1 ( 5)

3 (10Z)d 2 OM

21(90%) 117 (85%)

0- 5%110 points

6-19211e points

'20 or t %11ii Ofe

11th. .11th

(N.16) (11-22)

A .

8

C

0 ( 02) 2 ( 92)

0 ( OX) 1 2 ( 9%)

16,(1002)118,(822)

I

1 '(:62) 1 ( 4%)

1 ( 6%) ( 3 (14%)

14 (882) 118 (822)

0- 5%110 Points

6-197.11e pointo

20 or f 2110

- 1

8 (50%) 19 (86%)

6 (38%)1 1 ( 52)

2 (122)1 2 ( 9%)

, 1

5111e 1-2211e

points _points

12th 1211i

(t1.12) (N-(0)

......1 .

A

A

C

I

0 ( OX) . 0 ( OX)

0 ( OZ) 1 2 (20X)

12 (1002)1 8 (SO%)

0 ( 01) . 0,(.02)

0 ( Or 1 1 (100

12 (1002)1 9 (907.)

0-.52110 points

6-19Z11 e points

20 or t Zile

1

10 (031) 8 (801)

2 (172)1 '1 (202)

0 ( MI 0 ( 02)

1

-12110 1-32110

points points

1

,

.

Figure C-3. COMPARISONS OF PRE-, POSTTEST, AND GAINS FOR SERI MIGRANT PROGRAM STUDENTS IN GRADES

9-12 FOR 1981-82 AND 1982-33. The achievement scores are Reading Total, STEP, 1970 norms.
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Data Le_ Description Mi a,ratsaaa,tudent Master' File

lief description of-eaa-da-ca

The Migrant Student Master File contains the following information for each student in
AISD Whb has registered for the Migrant - Program:. name; grade; location, AISD ID; sex;
ethnicity, birthdate, address, eligibility date, termination date; rigistration_date;
migrant status, total days served (1982-83), parental participation, medical and dental
expense, service status (1982-83); achievement test scores for 1982-83 andbackthrough
1978-79 (if a4silab'"e)i_and prplected school for 1983 -84. Added during the year were
LEP status, free/reduced lunch_status _and_eorolatent date; Al;p6 the file is available
Rhizh students or other individuals are included7on the fil-e4 On-lint.

All students who are registered in the Migrant Program.

How often :.s inlormactori on -the flln added, deleted, or updated?

EaCh time a new student is registered, or more current, up-to-date informat4on is
available.

Who is responsible for chaneinz-- ng-informl-tiOa-to the file?

The Migrant Program Programmer and Evaluator.

-Hoas thw we ini-OrManon contained on the file zathered?

. The file is built baSed on eligibility forms signed by the studentS' parents indicating
their qualifications as migrants. Updated information on students is also obtained
from the District's Student Master File; teachers; and other school staff.

Are :here orpb-.lems-wtth-the information on the file :hat m2-,-7 affect the

3f the data?

Not applicable.

fiat. data are avaiIabIe_ioncerning :71a aco=a-cv-and-rolisellirv-o-f the

information on :he 4i1.,

Data are constantly updated as more current information is made available.

ti

.Age nor-a_ise 'istorinai data available for intet-oretinz the

esiiits7

3'-r.L.4i-iicr-v-czr. t:ts

he file haa all the data fields indicated in cne description above.
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MIGRANT STUDENT MASTER FILE MIG' 3)

Purpose

The Migrant Student Master File was created to provide a master list of all
eligible Migrant Program students in _the District: All data files used in
this evaluation were matched -with this file. The main purpose of this
appendix is to document the development and use of this file;

Decision-Q:-. Should the Early Childhood Fducation Component
be continued as it is, modified; or deleted?,

Evaluation Q-U-s-ti--an-al-4: What have been the long-term effects
Of participation in the Migrant Early Childhood Education Campo-
nn,t.on migrant students' achievement?

Decision Question P2. Should the K-12 Instructional Component (Commu-
rnication Skills) antinued as it is modified; or deleted?

Evaluation Question D7-3: That have been the long -term effects
of participation in ti;8 Migrant K-12 Instructional Component on
Migrant students' aQhievement?

Evaluation Question D2-11: At the end of 1982-83, how-many
grade 9 -12 migrant Fnidents had met AISD's minimum competency
requirements in reading and math?

Procedure

ThiS file -was created in the summer of 1982 by taking the. Migrant Student,

Master File from the end of 1982-82\and keeping all students who were still

eligible for service in 1982 -83. The data available on each student

listed -in Attachment D-1. This year the file (for the first time) beca e
an on-line disk file (STUMIG). Additional data like free/reduced lunch;:,

LEP status, etc. were added to the file. Longitudinal achievement test
scores and service Status were added back to 1978-79.

Additional students were added to the'file when a copy of their eligibility

farm (Attachment D-2)_WaS received from the MSRTS Clerk; When any changes/
updates were received, these (as well as any new students) were added to

the file via the CR'

Frequently throughout.the year, MIG'83 was checked. against data on the
Distridt's Student Master File. Program MG-UPDAT matdhes MIG'83 against
the Disttict's file and corrects any mismatches. A program (MI-ERROR) is

run regularly to check for errors. Errors are then corrected via the CRT.

D-3
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After: each of the six six-weeks, the service status on MIG'83 was updated
based on the data from the Migrant Student Attendance Record (see Appendix
E). Whenever students were on the attendance records, but not on MIG'83,
the MSRTS Clerk was-contacted by lette phone to request copies of
these students' eligibi2ity forms.

In addition to providing easily accessible District records on eligible
migrants, this file was used to generate a variety of service and other
reports for various District personnel such as Migrant Nurse, Chapter 1/
Migrant Administrator, Secondary Migrant Coordinaor, Dropout Prevention
Specialist, Parental Involvement Specialist, Early Childhood Coordinator;
Migrant teachers, principals, instructional supervisor, MSRT3 Clrk, ORE
personnel, Child Accounting Supervisor, Pupil ecords Supervissr, and
Data Services personnel.

Results

Evaluation Question D1-4: What have been the term effects
of participation in the Migrant Early Childhood Education
Component?

Attachment D-3 addresses this question - it is a joint report ...;Lth Chapter 1
and gives methodth as well as results.

EvaluF ".on Question D2-3: What have been the long-term effects
f pa- ..ipation in the K-12 Instructional:Component on migrant
study achievement?

In Figures D-1 -;nrou_h D-5 are comparisons of the achievement grins from
1982 to 1983 for several '7ferent groups of migrant students: those not
served by a teacher; thosr, served one year; :hose served two years; those
served three years; and those served four (out of the last four years).
As can be noted from these figures, the'groups' gains'are not that much
different. In Figures D-6 through D-10 are these same data for just those
students who scored at the 30th %ile or belwo on the pretest. Again no
discernable impact can be noted for those whu were served a lot versus
those not served or served only a short period of time. These results
replicate those obtained last year in comparing gains from 1981 tic) 1982.

Evaluation Question D2-11: At the -end of 1982-83, how many grade
9-12 migrant'students had met AISD's minimum competency require-
mentS-In_reading and math?

h. figure D-11 are presented the numbers of migrant) students by grade level
and by.school who have met competency. At the endjof the 9th grade only
22.67, had met math competency and only 20.4% had-met reading competency.
In Figure D-12 are given the corresponding figures for AISD students and
AISD Hispanic students; A_much higher percentage of these students had met
competency by the end of 9th grade.

D=4



,2.02

Grade

Pretest Posttest
Number of Median Median Change Pre
Studens %ile %ile to Post .

K 4 33 37 4

2 19 : 37 25 =12

3 49 24 38 14

4 33 43 43 0

5 39 22 30 8

6 25 35 39 4

7 14 26 29 3

8 6 14 13 =1

10 4 43 54 11

11 5 33 36 3

12 12 37 37

Net Changes = +7, =.,5"

Figure . PRETEST (1982) MEDIAN, POSTTEST (1983) MEDIAN, AND CI- NGE
IN SCORES ON THE ITBS AND STEP READING TOTALS (ITBS
LANGUAGE TOTAL FOR K), BY GRADE. FOR MIGRANT STUDENTS NOT
SERVED L' A MIGRANT PROGRAM TEACHER DURING THE:LAST FOUR
YEARS.

Grade
Number of
Students

Pretest
Median
%lie

?O3ttes
y Median

%ile

Change Pre
to Pdtt

K 54 26 29 3

2 33 47 31 =-16

3 22 42 47 5

18 42 43 1

18 2i 25 4

15 13 14 1

7 12 17 31 14

9 28 28 Q

10 5 51 41 -10

11 ',-,'-/
33 44 11

12 A 33 43 5

Net Changes = +8, =2

Figure D-2; PRETEST (1982) MEDIAN, POSTTEST: (1983) MEDIAN, AND CHANGE

IN SCORES ON THE ITBS AND STEP READING TOTALS (ITBS

LANGUAGE TOTAL FOR K), BY GRADE, FOR MIGRANT STUDENTS
SERVED BY A MIGRANT PROGRAM TEACHER ONE YEAR DURING THE

LAST FOUR YEARS;

D-5 5.; 5
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Grade
Number of
Students

Pretest
Median
Mae

Posttest
Median
Me

Change-Pre
-to Post

35 14 32 -2

15 58 49 -9

11 '30 36 6

50 45 -5

9 L9 22 '3

5 17 12 ;5

17 15 27 12

14 18 25. 7

_6 49 50 1

5 25 37 12

2 0 0 0

Net Changes = +6, -4

Figure 0-3:
1

PRETEST (1982) MEDIAN, POSTTEST (1983) MEDIAN, AND CHANGE
IN SCORES ON THE ITBS AND STEP READING TOTALS ITBS
-LANGUAGE TOTAL FOR K), BY GRADE, FOR-MIGRANT STUDENTS
SERVED BY A MIGRANT PROGRAM TEACHER TWO YEARS DURING THE
LAST FOUR YEARS.

Grade
Number of
Studnts

Pretest
Median
%ile

PostteSt
Median .

%i16

Change Pre
to Post

2 16 34 48

10 24 ------33

10 39 43 4

5 15 40 30 -10

6 7 14 15 1

? 10 28 29

8 10 45 43

10 0' 34 36

11 9 28 30 2

12 2 0 0 0

Figure 0-4;

Net C-anges = +7, -2

PRETEST (1982) MEDIAN, POSTTEST D.983) MEDIAN, AND CHANGE
IN SCORES ON THE ITBS AND STEP READING TOTAL, BY GRADE;

FOR MIGRANT STUDENTS SERVED BY_A MIGRANT PROGRAM TEACHER
THREE YEARS DURING THE LAST FOUR YEARS.
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trade
NtiMbe. Of

Students

Pretest
Median
%Ile

Posttest
Median Change Pre

to Post

2 17 41 38 -3

3 8 44 45

4 8 26. 25

5 9 22 24 2

6 7 20 27 7

7 5 15 24 9

8 10 32 13 -19

10 7 29 31 2

9 33 24 -9
12 7 19 16 -3

Figure D-5.

Net Chqnges = -4

PRETEST (1982) MEDIAN, POSTTEST (1983) MEDL,N, AND CHANGE
IN SCORES ON THE ITBS AND STEP READING TOTAL, BY GRADE,
FOR MIGRANT STUDENTS SERVED 13' A MIGRANT PROGRAM TEACHER
ALL FOUR YEARS OF THE LAST FO;,.:: YEARS.

Grade
Number of
Students

Pretest
Median
i16

Change Pre
to Post

K .2 0 0 0

2 7 22 15 -7

3 29. 15 24 9

4 t.) 21 2.7 -4

5 12 18 6

6 11 15 13 -2

7 9 23 19 -4

a 4 4 7 3

10 0 0 0

0 0 0

12: 3 0 0 0

Figure

Net Changes = 4-3:3 4

PRETEST (1982) MEDIAN, POSTTEST (1983) MEDIAN, AND CHANGE
IN SCORES ON THE ITBS AND STEP READING TOTALS (ITBS
LANGUAGE TOTAL FOR K), BY GRADE, FOR MIGRANT STUDENTS WHO
SCORED AT THE 30TH %ILE OR BELOW ON THE PRETEST AND WHO
WERE 1-1OT F.,,VED BY A nIGRANT PROGRAM TEACHER DURING THE
1,,-DT Po'

D-7



82.02 -

Pretest POsttest
NuMber of Median Median Change Pre.

Grade- StudentS- %ile %I.1-- --toPO4a:__

K 32 16 12 -4

2. 10 24 13 -11

3 7 23 35 12

4 5 15 13 -2

5 11 13 20 7

6 12 10 11 1

7 8 11 22 11

8 6 21 23 2

10 0 0 0 0

11 1 0 0 0
12 1 0 0 0

Net Changes = -4.5, -3

Figure D 7. PRETEST (1982) MEDIAN, POSTUST (1983) MEDIAN, AND CHANGE
IN SCORES ON THE ITBS AND STEP READING TOTALS (ITBS
LANGUAGE TOTAL FOR WI, BY GRADE, FOR MIGRANT STUDENTS WHO
SCORED AT THE 30TH %ILE OR BELOW ON THE PRETEST AND 190 WERE
SERVED BY A MIGRANT PROGRAM TEACHER ONE YEAR DURING THE
LAST FOUR YEARS.

Grade
Number of
Students

PteteSt
Mediah
%ile

Po8tte8t
Median
Zil=e_

Change Pie
to Post

K 15 18 13 -5

2 4 : 29 52 23

3 6 19 30 11

4 2. o o 0

5 6 10 15 5

6 3 0 Ci: 0

7 _. 12 10 17 7

8 10 15 16 1

11 3 0 0 0

12 1 o o

Net Changes = 4.5, -1

Figure D-8. PRETEST (1982) MEDIAN, POSTTE. '1983) MEDIAN, AND CHANGE

IN SCORES ON THE ITBS AND BT. DING TOTALS; (ITBS LANGUAGE

TOTAL FOR K), BY GRADE, FOR ANT STUDF,NTS WHO SCORED

AT THE 30TH %ILE OR BELOW ON THE PRETEST AND WHOWERE SERVED
BY A MIGRANT PROGRAM TEACHER. TWO YEARS DURING THE LAST FOUR

YEARS.

6 3
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Pretest Posttest

NUther of Median Median ,Change Pre

Grad& Students file %Ile to Post

2 8 19 34 15

3 7 22 26 4

4i 3 0 0 , 0

5. 5 15 12 .:3

6' 5 10 14 4

7 5 5 11 6

8 2 0 0 0

10 4- .21 16 ,=5

11 5 24 22 -2

12 1 0 0' 0

Figure D-

Net Chal, 's = 4, =3

PRETEST (1982) MEDIAN, POSTTEST c1983) MEDIAN, AND CHANGE

TN SCORES ON THE ITBS AND STEP READING TOTALS, BY GRADE,

FOP MIGRANT STUDENTS WHO SCORED AT THE 30TH %ILE OR BELOW

ON THE PRETEST AND WHO WERE SERVED BY A MIGRANT PROGRAM
TEACHER THREE YEARS DURING THE LAST FOUR YEARS.

Pretest
NuMber of Median

Grade Students %Ile

Change !re
to Post

2
7 9 27 18

3 2 0 0 0

4 5 20 23 3

5 8 21 1

6 5 15 19

7 4 14 19

8 5 23 14 -9

10 4 20 21

11 4 18 18

12 4 13 10 -3

Net Cnange.-- - +6, =2

Figure D-10. PRETEST_(1982) MEDIAN, POSTTEST (1983) MEDIAN, AND CHANGE

IN SCORES_ON THE ITBS AND STEP READING TOTALS, BY GRADE;

FOR MIGRANT STUDENTS WHO SCORED AT THE 30TH %ILE OR BELOW

ON THE PRETEST AND WHO WERE SERVED BY A MIGRANT PROGRAM

TEACHER ALL FOUR YEARS OF THE LAST FOUR YEARS.

D-9
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0

McCulltun

Reagne.

Grnde 10 Grade 11

Met, Het Met Met Net . Met. _ Met

tlp;11-1.1r, ReALIJIL1 Number Math Readin Niim6ar _l'<ail1 Rend In

18 1 1

1

22 8

.16

1
4

11 8 1 10

3

2 3 3 3

2

3 11

Crockett 13

Anderson

6

22 4 5

Almon 2 1

13
6

St. John's Develop-

Antal Center 0

Clifton Ce. ,r

Teeunge Pireat

N. H. Itolihicht

TOTAL

0 0

0

0 0

1 1

0 0 0

91 21 19

22,6% 20.41

52 29 31.

55.82 59,61

119 37. 33 26

75;5% 67;3' 18.6%

Figure D-11, BY-SCHOOL ALLY OF THE NUMBER OF MIGRANT STUDENTS AT EACH SCHOOL AND HOW MANY

;JO
AT EACH GRADE LEVEL MET COMPETENCY BY THE END rr 1982;83.
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Grade Group
Met Math Met Reading

Number Percent Number Percent

9 AISD 2591 53% 27G2 55%

9 AISD Hispanic 475 36% 480 37%

10 AISD 2834 75% 2S10 74%,

10 AISD Hispanic 554 66% 497 60%

11 AISD 2818 69% 2745 . 86%

11 AISD Hispa. 552 86% 495 77%

12 AISD 2956 92% 2840 88%

12 AISD Hispanic 614 89% 559 81%

Figure D-12. NUMBERS AND PERCENTAGES OF AISD STUDENTS AND AISD
HI§PANIC STUDENTS BY GRADE WHO MET MINIMUM COMPETENCY
IN READING AND MATH BY THE END OF 1982-83.



82.02 Attachment D-1

(Page ! of 2)

FILE LAYOUT

r71 7SAM 0i LI2 {LA3EL.E11

. .-2E, :0 STIJMIG 'APE NC. BY:

BLOCI(St:E CHARACTERS DATE CREAML:

.:....wmD SLIT
160 CHARAC7ERS ......

SUG; SCRATCH DATE:

SACXU? ID sTum1 s3u DENSITY 3PI

SEWENC: ID. NAma

2

OESCRIPT!CN
pv.wKs Copv

'emigrant- Master

book of -record layout - MIGMAST

i COLS.
coLL;:lris

:

DATA FCRMAT I F I ELD.NA,mE j REMARKS

1 31i 1SOhoc1 C.z.:e (Current)

i 20 : 4
i

7.1 I Student NArle

7 ; 24 130 IAISD ID

1

31 131 I Sex.

132 39 I
I Ethnicity

6 j 33 138 I I Bihhdate ! MX DO YY

1 139 i 39 1Active Code V-KGPNYHT
4_40_ ,o 1 (chance)

I A 3 -C

33 1 41 I '3 1
I Address (home) I

5 174 j 78 I
7/-rt_Code_

11 I79 I 39 M.S.RTS Q:ide

3 190 I 92
t- J.3 ,ni. oe :or

Projected School ; $3-84 i

6 !41

_

, 98 [='Iigibllity Date ! MM DD YY

6 199 b.04 tTe_rthliiitteifi_mite_ I MM DD YY

1-05 11C8 I :Registraton Data ' MX YY

1
,

109- 109 1:t..3ranc Sratus

o 1 110 115 IEnrol'-k-t-_Dare (for! current yea-:..) my. on Ty

3 II16 113 I
ITotal-DaYs SerYed (fe.÷:-currant-yenr)

'___I____'-119_1__AI9 !Parent Contact: IcurrPnt(for ...Par)

1 .120 120 I (Medical Expense (for current year)

1 !121 12' i

Loamttal_Ettpene___(fntIcont yea)

I_ I122 122 I
IServed by Health Ser+.7-1.-C__(f_td:r._ year)

-1 H123- 12-3 ILE? Status (for current year)

1 '124 :1124
LFteei_Reduced_?rice L'unch (for current year)

2 1 125 126 !Tear (7-9)-

.1-27 128 Grade

3 1 129 129 1973-79 Status

C 3 1 120 122 data Sr Iocal ?a:: Score

-133 i3 I
1 Per...entile Rank.

3 :235 T37
11 Grade

fl -12
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FILE LAYOUT

C.:LABELED CU LABELED
PAS=

2 Qc

LABEL ID TAPE NO BY:

BLOCKSIZR' CHARACTERS DATE CREATED:

RECCRD SIZE CHARACTERS k SUS. SCRATCH DATE:

OENSETY SPE

SEQUENCE

OESCREPTICN

REMARKS

N0.0F! COUXIMS
1
C:LS. =r,CM

! DATA FORMAT FTF up.16 I

1, I 8 1 138 1 145 1(1978-79-elana4_LRetienta ;'lelda 0 - Elfot String

G 1 146 1
(Test L, I LUi Di or blank

i 2 L 147 1143 [ Year ,1,.1.) _1

1

20 i 149 1168 .1Reti.:, :fields AI- Gifot 197-811data

1

-_...._
-,

I 169 1170 (Ye ir:- :i:;,-.)_ j

20 -17-1 1 liA0
litett,'.a fields A -'.- GliuL-1943-0-3- data

. 2 i 191 1192 (Year :82) I

I

20 193 ;212 (Repsr-sleids. A -,i Gifor 1981-82 data

;-- 2 -2.13 122_4_ 1-?,ar (83) \ I

I 20 215 1224 (Retests fields A -,-fGifor 1962-82 data

.

2 225 I226 (Ieir (34) 1

Y.'
117_1256

_i

iRepeats-lields A ...., 61:Or 1933-84 data

257 i260 - 'Finer U-517.-CeS

I_
j

it

it

I f

I

II
1 '

J

D -13
-r.
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SECTION A Attachment D-2

(f1 to of School Distil/

(3) TEXAS EDUCATION- AGENCY
(Campus) (Campus 1.0.) Division of Migrant Education-

Certificate of Eligibility
School Year

(Grade) (School Enrollment Date)

(2)
'(Student I.D., Number Mnemonic)

(5) Migrant Status: 1 2 3 4 5

(Circle)

This is to certify _that (8) last traveled across (9),I_State/Bthool District] boundariesdn (10)_
)Name of Student) : (Circle) (Mo/DaPf

from (11) to
. -

(12) tO enable (13)
, .

(City/State last move) ,..,..::(City/State=DestInation) . ::(Name of Workeri
..

(14) [the child/the child's parent or guardian/or a member of the child's immediate family] to Obtain temporary or seasonal employmen1
. (Circle) . .

(15) The atrre n ..-ned student arrived in this (16) [State/School District) on (17)
(Type of Work) . (Circle) (Mo/Day/Yr).

from (18)
(City/State)

The purpose of the Migrant Education r and the Migraii: Student RecozO Transfer System has been explained to me. It is understc
that school and health records will be transferred to other school districts in which a student-is enrolled and that these records will be ma
available to me upon request. I understand that In order for a child to be eligible for the migrant education program, the parent or guardin
the child must be, or must have been, a migratory agricultural worker or a migratory fisher.

(19) (20)
(Signature of person obtaining the information on this form.) (Signature of Parent or GUArdia7) (Date)

(22) Language used to explain the contents of this document (23)
(Relationship)

Sp9nish English Other (Specify)

SECTION B This section is to be completed for newly identified students or to update information for previously identified students.

(2) (3) _ (4) Male 0 (5) Birthdate
(Last Name) (First Name) (Middle I.) Female 0 (Mo/Day/Yr)

(6) Parent Information (7) Verification G Birth Certificate
(Name of Father) DOcui.iert

CI None
Other

(Name of Mother)

(8) BirthPlace; (9) Hcrnetiate:
(City/County-Country/Stare) (City and State)

(11) Migrant Status: 1 2 -3 A 5 6 (12) Current Address'
(Circle) ' ano.Number;

(1=7? StateiScnool

Arrival Date:

(10) Grade

(14) School
Enrollment (Telephone N
Dater

(MoiDav,Yr) (MoiDaylYr)

(15) Guardian Information-

(17) Scecial Program

(Male)

(Female)

(Status 1. 2. 4, 5) (Name)
only

(Code)

WhiteLEA or Fiscal Agent Audit File
Yeilow,Terminal Cpera :or (for newly identified students only)

.-P-i-n-xParent Or Guardian

(16) Eligibility Date'
(Status 3- or t: (MO/Day/Yr)
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PREKINDERGARTEN LONGITUDINAL FILE
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OZ. UL vpormiullea4 page c of 0)
File Destription: Prekindergarten Longitudinal File

Brief descriocion ofthe.data file:

This file contains information on students_who_were at one time in_a_District pre-
kindergarten program (beginning in 1978-7'). Scores from the prekindergarten year,
as well as available scores from subsequent years, are included on the file, with
Lamination on student ethnicity and later-participation in Migrant and Chapter 1/
Title I programs;

Which students or other iddiViduals are included on the Me?
Any student Who participated in an AISD prekindergarten class during the past 5 years;
The programs included are Title I/Chapter 1, Migrant, Happy Talk, At Home, and
Title VII.-

How often is information on the file addec1,-del et-edo-r-Uolated?
The file was created in 1981-1982; but is now updated yearly.

Who is responsible for changing or adding information to the file?

The Chapter_I or Chapter I Migrant evaluation staff.

Haw-was-the info-=lat-to-ncanta-ined on the file cat:le:ea?

The. file was merged with the various achievement test files, prekindergarten
program files, and program service files.

Are there Problems with the infarna-tionen-che-Iile-thac-mav-atfect the
validity of the data?

It is sometimes difficult to find student -ID numbers for some students on the file.
, Often, this occurs When a pre-k student did not attend school in AISD subsequent

co prekindergarten. However, in some mases, achievement data might be omitted from
a student's record merely because no ID_number could be found. For the earlier
years or: prekindergarten; records for students who were missing either a pre- or
posttest score were not available.

What data are available concernitr the acctlrac and reliability of the
n-fo-rnation- en- the -iile,7

The reliability of the achievement test information can be found is technical reports
for each year a test was given.

Are there normative or hiscorizal far interofetina the

Yes. _This file itself is a_historical_record._ There are_national norms available
for all of the tests, as well as districtwide data for AISD students who COOK the
tests.

die: destri6tion or the file layout:
The_file contains student information.(ID; name; birthday. ethnicity); and a code to
indicate which pre-k program a student attended. The year a student attended pre-k,
and his or her pre-k pre- and posttest scores (if ayailable) are included. Spring.

(and fall) achievement mest scores for /ears subsequent c the prekindergarten year'
are_also included. (Migrant and Title-I/Chapter 1 status for subsequent years is also
included.)



Attachment D-3
82.02 (continued, page 3 of 6)

PREKINDERGARTEN LONGITUDINAL FILE

Purpose

The prekindergarten longitudinal file was created to provide information
relevant to the following decision and evaluation questions:

Cliapt.er 1 Regular

Decision QUesticm_D3: Should the Chapter 1 Early ChildhOod
Education Program be continued; modified, or diSContinued?

Evaluation Question 10-2: Do former E.C.* students._
score. higher than comparable students in their schools

when they reach higher grade levels?:

*Pre-Kindergarten

Chapter 1 Migrant

Decision Question Dl: Should the Early Childhood Education
component be continued as it is, modified, or deleted?

Evaluation Question D14: _What have been the long-
term effects of.partidipatiOn in Migrant Early Childhood
Education component on migrant Studentt' achievement?

Procedure

The following is a list of prekifidergarten programs that were included on
the file at the time of this. report.:

4 years of Title I (78-79, 79-80, 80-81, 81-82)
4 years of Migrant (78-79, 79-80, 80-81, 81-82)
3 years of Happy Talk (78-79, 79-80, 80-81)
1 year of At-Home_ (80-81)
2 years of Title VII (80-81, 81-82)

The individual files from various programs had been previously combined into

one large longitudinal file (called PREKL). The student ID number, name,

program type, program year, pre- and posttest'scores were also moved from
the individual prekindergarten data filet to l?REKL. Student Masterfile
information (from years subsequent to the pre-k year) was also added with
"current school, " birthday, and ethnicity. Systemwide Testing files were

used to update each record (see Figure 1).

D-17
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Year/Test

. Attachment D-3
(continued, page 4 of 4)

_Grade 78-79 78-80 80=81 81=82 82-83

EC.

Boehm/Boehm Boehm/Boehm

HRT/ITBS- MRT/ITBS

x

ITBS/ITBS 1TBS/ITBS.

ITBS

ITBS-- ITBS

ITBS

Figure . SUMMARY OF TEST SCORE INFORMATION CONTAINED ON PREKL

FOR EACH COHORT OF TRE=K STUDENTS.

Analyse

For students who had participated in an AISD prekindergarten program, the

pre-k longtudinal file (PREKL) was used to calculate their median percentiles

for thespring of 1983. For the comparison group, students who resided

in traditional Title I areas, attended, Chapter 1 schools, and who had no

AISD prekindergarten program were chosen. The Districtwide medians were

obtained from Systemwide Testing reports.

Figure 2 -shows the medians
Students reach higher levels
of the 1978-79 pre-k cohort,
benefits to the students may

Resulta

for each cohort of pre -k students as the

. Figure 3 graphically depicts the scores
and tentatively suggests, that long-term
be re-emerging as they reach higher grade levels.

D-18



A1SD Pre-k Vrogram

Pre-0 Year Teat Date Tent 'Title I Nape pistrict..

1970-79 50 30 N/A 50 '

Fall, 1979 BTNC (N.28) (0.12)

30 36 N/A 51

I ail, 1980 HRT (8.51) (N83)

.38_. 41_ 63

sod*, 1981 ITOS (11,1.) (N.45) (8476) (Ns735)

18 40 38 62

Spring, 1982 ITAS (11.T.) (N447) (11.76) (04916)

44 49 40.0 59

Spring, 1983 1TBS (NJ.) (N.60) (0.76) (8.913)

Iml.

1979-80 30 N/A NIA

Fall; 1980 BT0C (N.19) (8.92)

41 36 42 55

Fall, 1981 MKT (N.76) 15) (11862)

50 41 41 62.

Spring, 1982 ITBS (8,1,) (8.72) (N.71) . (N'972)

46 42. 40 63

Spring, 1981 1108 (0.1%) (N.74) (N.81) (0926)

.1
1980-81 . 21 18 17 29

Fall, 1981 ITRS (I.1), (N .112) (N.161) (8441)

26_ 26__ 26_ 50

Spring, 1982 1TRS (L.T.) (N.126) (11170) (N.017)

46 42 41 62

Spring, 1983 1TRS,(R.1'.) (N'Ill) (N.96) (NM

1981.82 20_. 29 23 42

hdl, 1982 ms (1A) (N .92) (N .60) (N.100)

31 26-- Si

1901 MO. 0.99 (N.85) 11.890)

Figure MEDIAN PERCENTILES FOR COHORTS OP PREKINDERGARTEN STUDENTS AS THEY

REACH HIGHER GRADE LEVELS.
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Attachment D-3
(continued, page 6 of 6)

LONGITUNDINAL ACHIEVEMENT GAINS

FOR 1918=79 EARLY oiILLH00D (PRE-0 sruceas

MIGRANT:

-4.---CHAPTER 1

I I -4- r

1978 "1980 1981 1'382 1933
FALL c FALL SPRING SPRING SPRING
BCEIll NTT ITBS 1TBS ITBS

(8 114 OF READING READ I I 4 READING

GRADE IU few aF GRADE 3)

TWE OF TESTING

Figure 3; MEDIAN PERCENTILE FOR FORMER EARLY CHILDHOOD (PRE-K)
STUDENTS, AS THEY REACH .HIGHER GRADE LEVELS.

D-20
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ECIA CHAPTER 1 MIGRANT

APPENDIX E

MIGRANT STUDENT ATTENDANCE RECORD

E-1



82.02 Instrument Description: Migrant Student Attendance Record

- 3rief desert-Pet-on of the instrument:

The Migrant Student Attendance Record was computer-generated each six-weeks with an
up-to-date list of migrant students at each Migrant school. The foiiowIng_data were
on the form or entered by the teacher: school, teacher,-student name, AISD tD,
grade, ethnicity, type of instruction, parent participation, and daily attendance.

To-wham .'as the instrument ee-4--+Altared?

The attendance records were completed by the Migrant Program teachers on each stu-
dent they served_during_each six weeks. This attendance record only reflected
service by the Migrant Program teachers - not schoolwide daily attendance of these
students.

Eau mangy _Ames vas the instr=ent adMi=dstered?

Daily from August 23, 1982 - May 26, 1983.

the Idastrunent edninis'e4-..d/

Daily -on school days_

;1:e-re Iras ..-a-eLnd.--4seered-?

In a location of the teacher's choice.

:.'ho adhinistered the InstruLtehr-.?

The Migrant Program teachers.

!'hat trateinz the adrdir.:Ls-t=7=1-r-ts?

qiitren inscructions were provided.

7as the =sc.:rd.:ten: ad=thistered .der s-a-da.di_ed

Not applicable.

were there oroblems with the itscrunent or the adniniscraPion-ihs Pta
-he ;.arm ="--v or the data?

None were identified.

--This developed -He i-strumenc?

The instrument was developed and modified by the Chapter 1 Migrant evaluators,
past and present.

What reIiaoilit- ane valid.dry da-a a_e available oTt instr=rent?

None.

Are :here no= data avadlaole for n-z-rne results?

No.

E -2
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MIGRANT STUDENT ATTENDANCE RECORD

Purpose

The Migrant Student Attendance_Record was completed by the Migrant Program
teacherS-inorder to obtain information relevant to the following decision
and evaluation questions:

Decision_Question_DI.; Should the Early Childhood Education Component
be continued as it is; modified, or .deleted?

Evaluation Question D1-: -How many_Early Childhood (EC) students
did Migrant Program teachers serve?

a) What number and percent of eligible EC students received
services from a Migrant Program teacher?

What was the average number of EC students seen daily by
a Migrant Pro g am teacher during each six-weeks period?

c) What was the a erage number of EC students served by a
Migrant Progra teacher during each six-weeks period?

What_was the erage number of days of instruction received
by EC Students during each six-weeks period?

aecds17on Question -1n. Should the K-12 Instructional Component (Commu-
nication Skills) be continued as it is, modified; or deleted?

Evaluation Question 02-4:: How many K -12 studentS did Migrant
Program teachers serve?

a) What number and percent of eligible K-12 students received
services from a Migrant Program teacher?

What was the average number of K-12 students seen daily by
a Migrant:Program teacher during each six-weeks period?

What was the average number of K -12 students served by a
Migrant Program teacher during each six-weeks period?

What was the average number_ of_days of instruction received
by K=12 students during each six-weeks period?-

-ValiaatlOtaQuestion D2-5: What percentage of migrant students
(K-6; 7-8; 9-12) served by a Migrant Program teacher'were served
by each instructional method (Iab; team teaching, special class;
and other)? How does this compare with 1981-82?.

E-3
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Procedure

Attendance data for students Served:by a Migrant Program teacher were
collected using the Migrant Student Attendance Record (Attachment E-1).
At the beginningxof the school year-the Migrant Program teachers were
Sent An introduCtory memo (Attachment E-2) and a set of directiona
(AttachmentE-3)-, along with the attendance record for the first six
weeks.

The form was computer-generated each six weeks (bee AISD program
MG-AFORM0101). A carbon copy was included so the teachers could have
their own record. Space was provided for additional names to be added
by the-teacher. New forms were sent to the teachers right before the _

beginning of each six-weeks period along with a reminder (Attachment_E-4)
to send in the completed attendance forms from the preceding six weeks.

When the completed forms were returned to ORE, the number of days each
student_ received instructional services was tallied by the Migrant
EvalUation Secretary_ The were then keypunched and verified as per
the card file layout in Attachment E5.

The attendance data were stored at AlSD and also analyzed here. The
attendance data for each six weeks are stored on EMGATT83.Program MG,ATTS
20101 sorts by ID and name.' MG-ATTM10101 compares the attendance file
with the Migrant Program StUdent.Master File (Mig '83). This checks- for
discrepancies and prints a li-st of_ mismatched students and updates the
service status cad& on MIG '83. The attendance file is then checked and
corrected by- hand. MG-ATSRT0101 sorts_ by school; gradie; and ,name and

calculates 'the percentages of\days'served by school, giade, and total.
MG-ATTM20101 merges MIG '83 and the attendance file to! build MG-MRGAL
(which is updated regularly); \MG-ATCHT produces the final attendance
summaries (Attachments E-9 through E -14). The_attendance_farms for each
six weeks are produced using program MG-AFORM 0101. 11G=ALSRT0101 sorts by

school, gradei name, and doeS analyses for summary data for each schoOl,
grade, and overall totals._ Examples of the by-schoolldata produced are
AttathMents E-6 through E-8.: Attendance summaries for the District for
each six weeks are included in Attathments E-9 hrough E-14.

Results

Evaluation Question D1-5: How many Early Childhood (EC) stu-
dents did Migrant Program teachers serve?

a) What number and percentof eligible EC students received
services from a Migrant Program teacher?

A total of 133 eligible EC students Were served in 1982-83. The percent

of eligible students being seen each s4 weeks ranged from 86.5% to 94.9%.
This is down from the 91.5% to 98,3% seen in 1981-82. Also the total

number of students seen in 1981-82 was s\ ightly higher = 135.
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b) What was the average number-ol EC students seen daily= by
a Migrant Program leacher during each six-weeks period?

AcroSs the six-weeki periods, the average dailY attendance was 13-stu-
dents - the same average seen in '1981=82.

c) What was the average number of students served bY_d_
Migrant Program teacher during each' six-weeks period?

The average number of students served was 121. This is a very slight
increase from the 120 seen in 1981-82.

d) What was the average number of days of instruction received
by EC students during each six-weeks period?

The average number of days served was 25. This is the same average as
in 1981-82.

Evaluation Question D2 -4: How many K-12students did Migrant
\ Program teachers serve? 1

\.

a) What number and percent of eligible K-I2 students received
service's from a Migrant Program teacher?

Over the entire school year, including students who had withdrawn from
schooZ at some point (but who were served) 524 K-12 students were seen by
a Migrant Program teacher. See Figure E=1 This is down considerabZy
from the 637 K=.12 students seen in 1981-82. The number of 'eligible stu-
dents being seen this year is up sZightZy from Zast year - in 1981-82
63% to 72% of the eligible students were served and in 1982-83, 70% to
73% of the eligible students were served. Since sZiOltZy more of the
eligible students were served this year, the degreased number of students
served most ZikeZy reflects severaZ things:

fewer students were seen at the senior high leveZ in 1982=83
than in 1981-82 with the same number of teachers,

there were more haZf-time teachers in 1981-82 spread out over
more schooZs (4 schools changed the status of teaghers between
Migrant and Chapter 1 during midyear) increasing the number of
students possible to see,

in connection with the second point, students were generaZZy
seen for more days per student in 1982-83'than in 1981-82
(see Figure E-1).

There continues to be much variance in the number of eligible students
served at each ZeveZ: 69.1% to 77.0% of the eligible K-6 students; 64.0%
to 80.8% of the.etigible junior high students; and 47.0% to 56.3% of the
eligible senior high students. These same figures for 1981-82 were:
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60. 7% to 72.95_ of the eligible* K6 students; 69.7% to 77.1% of the eligi-
ble junior high students., and 45.6% to 53.8% of the eligible senior high

students. AZthough there are slightly more of the eligible students. being
seen (especially at the elementary level), there are across all levels
generally fewer numbers of students being seen.

B) "What was the average number.of K-12 students seen daily 'by'
a Migrant Program teacher during a six-weeks period?

K-6

The_average daily attendance was 32 students per teacher, up from the:28
students seen per teacher in 1981 -82.

7=8

The average daily attendance at the junior high level was slightly over
18 students. Although this is down from the 20 students seen in 1981=82,
it is still impressive since there were fewer teacher hours available in
1982-83 than in 1981-82 - only one teacher was full-time, two were 40%
time,and one was 60% time.

9-12

At the senior high lgvgl,the average daily attendance was 23 students.

ThiS is down from the 1981-82 figure-of:27 stUdents. This is with no
change in the :percentage of teachertime available frOM1981-82 to 1982 -83.

c) What was the average number of K-12 students served by a
Migrant Program teacher during a six=weeks period?

K-6

The average number of students served-was 253." This is downs from the 284

student average seen in 1981-82.

7-8

The average number of junior_high students seen was 73. This is down from

the 1981-82 figure of 78 students.

. 9-12

An average of 90 senior high students were seen. This is a decreaSe from

the average of '108 studentd'Seeniast year.

As in previous years, the teaChe'r.joads _of each teacher varied greatly from

a Zow:of 13 for one teacher to a high, of 37 fOr another. The only non-

fuiltime'teacher (60% time) saw more StudentsregUtarly than did one
fulltime teacher who saw an average of 130udentsthrea out of the six
six -weeks periodS,
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What was the average number of days of instruction received
by K-12 students during a six-weeks period?

K-6

Twenty days :Was the average number of days K-6.students were served.
This is a two-day increase from the 1981-82 average of 18 days:per student.

7-8

The junior high students on the average were served 18 1/2 days. ThiS
is a decrease from the 1981=82,figUre of 20 days.

9-32

The 9th_- 12th graders received an average of 22 days of instruction per
six,weeks. This is a one-day increase from the 21 days students were
seen onthe average in 1981-82

.Evaluation Question D2 -5: What percentage of migrant students
(K=6, 7=8,-9=12)Iserved by a Migrant program_ teacher were served
by each instructional method (labi team teaching, special ClaSS,
and other)? How does this compare with 1981-82?

K-

In 1982-83 the elementary program had the highest use of labs as an in-
structional method, when compared to the secondary program. The percentage
of students served via this method varied from 64.3% to 81.3% across the six
six-weeks periods. The use of team teaching varied from 18.7% to 35.0%. A
special self-contained migrant class was not used at aZZ.at the elementary
Level, while other methods of serving students were used very rarely.- :

The use of tabs as an instructionaZ method has decreased slightly from
1981-82. From 72.3% to 86:7% of the elementary students were served in
a lab setting Last year. Team teaching was used less in 1981-82 - from
a low of ZZ.7% of the students to a high of 22.3% of the student's were
served this way. A special migrant class was used to some degree in
1981=82 (as high as 1,0% of the students were served via this method) and
use of other methods of serving students was very rare.

7-8

The most frequently used method of serving students at this Level was
through a special migrant class. Between 39.2% and 62.5% of the students
were served in this way. Team teaching was the next most popular method
of service with between 2Z.9% and 3Z:9%-of the students served in this
manner. Other ways of serving students (usuaZZy tutorials) were used for
Z2.2% to 20.0% of the students. For the first semester of the school year
the Zab_method was not used at aZZ. For the Zast three six weeks, it was
used for 12.5% to 14.9% of the students.
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Slightly more junior high students were served via team teaching than in

special classes in 1981-.82. The percentage_ served by team; teaching,ranged

from 46:4% to 50.7%. Those served_ via special classes ranged- from

to 52.2%; The numbers served_by the other two methode,was generally quite
low, never exceeding serving 10% of the students.

9-12

The majority of students at the high_school level were served in_ted0

teaching situations. The actual percentages ranged 'between 40.5% and
The next most frequently used technique was other methOdS = ranging

from 16.3% to 33;7% of the students served this way. The third most used
method was the special migrant class which was used for 12.0% to 22.6%
of the students:: The least used_method was the Lab or pullout method

which was used for between'2%\and 4% Of-the students.

in 1981=82 the numbers of students served by labs, team teaching, .and

spedial did:stet Were in tW-Saine ranges (except fbr the last two sith_weekS)

around one-third of the students per each:Method with other methods being

used for no more than 5% of the students. The actual ranges_fbr eddh. were

labs = 12.3% to 32.5% team teaching - :34'.9%;to 38.6%;_spedial migrant class

- 27:2% to 48.1%; and other - 0.0% to 5.3%

Miscellaneous

Attachmenti E-9 through E-14 are summary data charts for each six-w.eeks

period in 1982-83. They.contain the data used to compile the figures

mentioned heretofore for 1982-83.

In Figure E-1 are the figures for the number of days-students were

seen at each grade level. The numbers confirm the relative stability

of the migrant student population in that 65% were seen for 91 days or

'more. This is more than the 56% figure reported for 1981-82. The early

childhood students were the most stable group, with 89% of them being

served 91 or more days. The senior high students, as a group, were the

least stable, with 44% of them being served 93 or more days.

A new feature in the data charts in Attachments E-9 through E-14 this

year is a column indicating the number of "C" level students being served.
These are students whose achievement test scores were at or below the 30th

percentile. As can be seen the elementary and junior high teachers saw

a much higher percentage of "C" Zevel Students than did the senior high

teachers.
1

In FigUre E=2 are_given the number of students served broken down by_grade
and ethnicity. -Ninety-six percent of those seen were of Hispanic origin.



Grade

1-15 Days

Number Percent

16-30 Days

Number Percent

31-90 Days

Number Percent

91 or Mbre

Number Percent

Number

EC 5 3.8% 1 0.8% 9 , -6.8% 118 88.7% ! 133

K 4i 8.2% 7 14.3% 4 8.2% 34 69.4% 49

1 0 0.0% 6 8.2% 14 19.2% 53 72.6% 73

2 1 2.3% 1 2.3% 5 11.4% 37 84.1% 44

3 2 5.9% 1 2.9% 10 29.4% 21 61.8% 34

4 4 11.1% 4 11.1% 5 13.9% 23 63.9% 36

5 2 5.1% 4 10,3% 12 30.8% 21 53.8% 39

6 1 4.0% 3 12.0% 5 20.0% 16 64.0% 25'

Elementary Total .14 4,7% 26 8,7% ,1 3% .', ,205 68,3% 300

7 ,

8

5

3

11.6%

6.5%

3

11

7.0%

23.9%

11

14

25.6%

30.4%

24

18

55.8%

39.1%

43

46

Junior High Total 8 9.0% 14 15.1% ' 23 28.1% 2 41.2%

r

6 11.1% 8 14.8% 13 , 24.1% 27 50.0% i 54

10 5 14.7% 2 5.9% 8 23.5% 19 55.9% 34

11 3 10.0% 4 13.3% 12 40.0% 11 '36.7% 30

12 0 0.0% 6 35.3% 9 52.9% 2 11.8%- 17

Senior High Total 14 "10.4% 20 14.8% i 2 59 3a: /,

AtSD Total 41 6.2% 61 9.3% 131 19.9% 424 64.5% 657

,

Figure E-I, NUMBER AND PERCENT OF MIGRANT1TUDENTS SERVED DURING 1982-83 BY A MIGRANT PROD

TEACHER FOR VARYING LENGTHS OF TIME.



Grade
American

ASian Blacic. Hispanic Anglo Total
Indian

129 0 133

47 2 49

2 69 73

0 42 2 44

1 33 34

1 34 1 36

38 1 39

25 0 3S

288,

0

7 0 0 1 42.

8 .44

9 0 0 t 51

10 0 0 4 10.

11 0 0 0 30

12 0, 0 0 17 .

AISD Total 1 0 15 631 10 657

Figure E-2, NUMBER OF STUDENTS SERVED BY A MIGRANT PROGRAM TEACHER DURING 1982-83,

BROKEN DOWN BY ETHNICITY AND GRADE LEVEL.
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TO:

FROM: Catherin :ler, Migrant Evaluator

SUBJECT:

82.02
AUSTIN INDEPENDENT SCHOOL DIS
Office of Research and Evaluation

August 19, 1982

Chapter I Migrant Teachers

Migrant Stddent Attendance Records for 1982-83

Attachment E-2

AtOotpanying this memo .are the Migrant Student Attendance Recordt for the first

tit-weeks period of 1982-83; They have been changed only slightly from last year.
The forms are computer generated with the students' namesi_IDs, gradet,land eth7
diditi-eS already completed., Additional space is included for you to add students

Who are not listed; butwhomyou are serving; This litt will be updated for each

Of the-six-weeks periods,as we receive more Up-to-date information.

These forms should also serve to remind you of the eligible migrant students at

your school. Their achievement level hat been added (where available). to aid in

instructionaIpIanning.

Please read the enclosed directions very_careficlZy befbrecompletzng the farms.

There are'several differendet between this year and last year :This year you will/

only indicate by a bar -( /) the days -you have served a student. You will not need

to make any markt on the days a student is not served. Please see the enclosed

example. Call me if you have any questions;

The Week_befdre each six-weeks period you will receive a reminder froth me td tend

in your Attendance Records plus a new set of Attendance Recordsfor the next tit/

weeks. Please send me the original'of the completed forms and keep the carbon

copies for your records.

I really appreciate your cooperation and assistance.

CC:lg
Enclosure

AP PROVED;

APPROVED:

APPROVED:

Director- h and Ev luatio

Acting Assistant Superintendent for Secondary Education

ASsistant Superintendent for Elementary Education

Co: Gonzalo Garza Jose Mata

Lee Laws Maud Sits

Ambrosio Melendrez Timy Baranofi

Principals of Schools with Migrant Teachers Lawrence Euford

E-12
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1982-83

Attachment E-3
(Page 1 of 3)

INSTRUCTIONS: MIGRANT STUDENT ATTENDANCE RECORD

The Migrant Student Attendance Records should be completed for each

folloWing six -weeks periods:

First_siX7-weeks period August 23, 1982
Second six-weeks period October 4; 1982'
Third six-weeks pet164 November-15; 1982
Fourth six-weeks period January 17, 1983
Fifth siXweeks period February 28; 1983
Sitth six-weeks period April 18, 1983 --

October 1, 1982
-- November 12,. 1982
-- January 12, 1983
-- February 25; 1983

April 15, 1983
May 26, 1983

of the

Although the name, achievement-level, AISD ID (if available),.grade, and ethnicity
will be entered for those students listed,please check this information to be
sure it is correct. If it is incorrect or incomplete, cross out what is incorrect
and add the correct or additional

After each grade there is a break for you to add the-names (and other identifying
information) of any additional migrant students you have served this six Weeks;
For.students_listed who you did not Serve at all, just leave the attendance
information for them blank.

Aa example of a completed Attendance Record is attached to help clarify how to
complete the form.

Complete the Migrant Student Attendance Record datly by following the directions
listed below. Include on the.form any migrant students you have seen (even if
you saw the student only on one day) during the six-Weeks period.

STUDENT _NAME:. Each student's name Should be listed as,it appears on the MSRTS
blue form. Please put the last name first, then a space, and
then put the first name. Do not use nicknames.

ACHIEVEMENT LEVEL: This refers to the achievement test scores of the students.
ACH'Level.:(ABC) An A Student is one who scored at or above the 50th Zile.

A B student scored ftoM the_49th Zile through the 31st Zile.
A...C'StUdent scored at or below the 30th Zile.

AISD ID: This is the District's seven-digit identification code number for each
student. It should be listed in the student's cumulative folder.

GRADE:
(GRD).

1

The student's currentgrade should be entered here.

ETHNICITY:
(ETH)

Use the following codes to record the students i ethnicities.

1 American Indian: A person having origins'in any of the original
peoples.of North American.

2 Asian or Pacific Islander: A person having origins in any of the
original peoples of the Far East, Southeast Asia, or the Pacific
Islanda. This area includes, for example, China, Japan, Korea,
Viet Nam, the Philippine Islands, and Samoa.

E-13 ti



Attachment E-3
'82.02 \ (continued, page 2 of 3)

3 = Blacknut_of_Hispanic Origin: A person \having origins in anyl

of the black racial groups.

4 = Hispanic: A person of Mexican, Puerto Rican, Cuban, Central or
South American\, or other Spanish culture (or origin), regardless
of race.

5 = Anglo, not of Hispanic Origin: A person having origins in any of
the original peoples of Europe, North Africa, the Middle East,
or the Indian subcontinent.

INSTRUCTION: The box under thiS heading is used to record the conditions under
(INST) which each student receives instruction from the Migrant Program

teacher. Use the follOwing codes to record the type of instruction
used for each student served.

1 = Student leaves his/her regular class in order to receive instruc-
tion from the Migrant\program teacher in some other location.
(Lab or Resource Room)\

MigrantProgramteacherenters the student's regular classroom
in order to .provide instruction. (Teaming)

3 = Student is registered fore A regularly-scheduled class taught
Tby the Migrant Program teacher.

Other. Please specify what other instructional mode was used.

ATTENDANCE: Under this category is a column for\each day in the six-weeks atten-
dance period. Use these columns to record for each student served
(sometime during the six-weeks period\ the days they were served by
the Migrant Program teacher. Use the following code:

/ = Student was present this date and receiNed instruction from the
Migrant Program teacher. \\

PARENT CONTACT: The column under this heading is used 'to record parent contact.
(PAR CONT) -Any of the following activities should be included: the parents

participated in the cla sroan; the parents were in a conference
with the teacher; and t e teacher visitekthe home of the parent.
One of the following n merical codes should be entered for each
Student served if con act (as defined above) was made with one or
both parents.

1 = Contact with one' parent

2 = Contact with two parents

E=14
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AUSTIN INDEPENDENT SCHOOL DISTRICT AttaChment E-4

Office of Research and Evaluation

TO: Chapter_ _Migrant Program Teachers

FROM: Cather istner.

SUBJECT: Migrant Student Attendance Record Reminder

This memo is a reminder to please send in your completed Migrant Student_
Attendance Records for the six - weeks period just ending. The carbon copies

are for your records;

Enclosed are the Attendance Records for the next six weeks.

Also for your information a summary of the instruction you provided in the

previous six weeks is included.

I really appreciate your cooperation.

CC:lg
Enclosures

cc: Lee Laws
Ambrosio Melendrez

Josti Meta
Principals of Schools with Migrant Teachers

APPROVED: - /....11111111

Director; Research and Evaluation

APPROVED:
Assistant Superintendent lor Secondary Education

APPROVED:
Assistant Superintendent for Elementary Education

Tirba

pou
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Pa t of

no ID A rr .

CARD Fl E LAYOUT LOCATION:

PROGRAM! Chapter 1 Migrant

YEAR: 1982-83

CONTENT

It

(fr Pr.

acct. pang. file name .

- .

Field Columns Description _________________

1-3

4-4;

File ID . ATD

Week: 1 . 1st six weeks; 2 . 2nd six_wetksl_ 3 .Ard six weeks; etc.

5-7 School Code

8-9 Teacher Code ______

10=29

_
Student Name: Last Name (space) First Name-(space) Middle initial or name

ABC Level: A . 1! B . 2; C . 3; (tf blank -leave b1ank or if 1,1/A leave blank)30-30

31-37 AISD ID

...no 38-39 Grade: EC = EC K =KA; 1 . 01; 02; etc-. ...ao promm.

40-40 Ethnicity: 1 = American Indian; 2 . Asian; 3 . Black; . Hispanic; 5 . Anglo

41-41 Type of Instruction: 1 = Lab/Resource Room; 2 . 7-eni; 3 . Migrant Classl

4 . Other ___,_______

42-42 Parent Participation: 0 . No parpnt participation. 1 . One parent participation;

2 . Two parent participation
_______

43=44 / ,-. Student receives services (number of /'s 1n ox)_-

If a Column Is blank on the form - leave it blank on the card.

Punch a card ONLY- for the ones marked; 12;

p%
ql 0

rt'

ID
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82..02
Attachment E-5
(continued, page 2 of 2)

01 = Jo Ann Hinte - Allah

02 = Nandy TOvar - Allan

03 Hettides Biel - Allison

04 = Cathy Kidd Becker

05 = Mary Alice Ramirez - Brooke

06 = Linda Rodriguez - Brooke

07 = Diana Hernandez - Cook

08 = Bonnie Bahr - Dawson

09 = Delia Saenz Dawson

10 = Anna Garza - Govaile.

11 = Abby Grant Highland Park

12 = NIVian Ferguson - Maplewood

13 = Dorothy Martinez - Metz i

14 = Susan Webb - Ortega

15 = Ofelia Saucedo Sanchdi

16 = Nelda AlVatado St. Elmo

17 = 'Sylvia Lomas - Webb

18 = Lynn Forbush - Zavala

19 = Frank Garza Fulmore

20 = Desiree Reyna - Martin

21 = Rosie Reyes - O. Henry

22 = Jola Edwards - Porter/Crockett

23 = Inielda Ramos - Anderson

24 = Nabor Flores - Johnston

25 = Phil Torres Travis

E -18



INSTRUCTION PROVIDED BY MIGRANT PROGRAM TEACHERISI

I9A2 - 93

SCHOOL: JOHNSTON HIGH SCHOOL

*SIX WEEKS: 4R0

'PERCENT 'IPERCENT I I IPERCENI PERCENT PERCENT 'PERCENT I
_

NUMBER I OF. -I Of 'AVERAGE NO. 'AVERAGE %I OF Ti OF I OF I PERCENT 'PERCENT-
OF IELIGIBLEI "C" LEVEL' OF DAYS OF [OF DAYS ISTUDENTS STUDENTS STUDENTS 'STUDENTS' OF : . OF

GRADE/ SIUDENTSISTUDENTSISTUDENTS IINSTRREC!DISIUDENTS.ISERVED - _ SERVED - SERVED - 'SERVED -TONE PARENT TWO PARENT
LEVEL SERVED I SERVE° I 'SERVED IRY STUDENTS I SEOVED I LABS TEAM TEACH. MIG. CLASS' OTHER I CONTACT. CONTACT

imom
. MMOVOMM OMNI, OOOO VORPNOM

9 5 I 26.32 I 36;36 24.20

10 3 I 23.08 I 12.50 25.00

11 4 I 44.44 I 50.00 29.15
12 I- I 11.11 I 12.50 30.00

SR. HIGH ; 13 I 26.00 I 33.22 I 26:54

%TA I 1.3 I 26.00 I 13.22 I 26.54

I 80.67 I 0.00 40,00

I 03.33 I 0.00 0.00

I 99.17 I 25.00 MO
I 100.00 1 100.00 0.00

I BB.46 I 15;38 I 15.38

.1 89.46 I 15.39 I 15.38

60.00 I 0.00 I 0.00 0.00

100.00 I 0.00 I 0,00 0.00

75.90 I 0.90 I 0.00 0.00

0.00 I 0.00 I 0.00 0.00

69.23 I 0.00 I 0.00 .0,00

WIIIMPIONOW

I 69,23 I 0.00 I 0.00 0.00 I

*THERE ARE 30 DAYS, IN THIS SIX WEEKS

rt

rt



INSTRUCTION PROVIDED BY MIGRANT PROGRAM TEACHERISI
1992-83

SCHOOL ELEMENTARY
*SIX WEEKS: 3R0

'PERCENT I PERCENT I ',

I IPERCENT I PERCENT PERCENT PERCENT 1. NUMBER I _OF_ __I__ OF 'AVERAGE N'I. Wi.ERAGE1
I . OF OF 1, I PERCENT 1 PERCENT...0F___IEL1G18LEI"C" LEVEL) OF DAYS OF LOF DAYS 'STUDENTS 1 STUDENTS

STUDENTS ISTOOENTSI__.- OF I OFGRADE/
SIUDENISISIUDENTSISIODENTS

IINSIR. REC1015100ENIS 1SERVED ...I SERVED - SERVED 'SERVED .10NE PARENTITWO PARENTLEVEL SERVED SERVED I SERVED 18Y STUDENTS SERVED 1 -LABS 1 TEAti TEACH* NIG* CLASS I OTHER I CONTACT I CONTACT.7 o WO OWN, WWIMWWWWWWW
OftWWWWWWWOOMOOmmeWO. EC 16 . )00.00/ -NA- 28.01 92.94 1 0.00 I 0.00 100,00 0.00 1 4375 1

I ---
OWWWWWWWW W WW1

1Ti K 10 90.91 I 100.00 I \27.50 09*71. I 20040 I ,100 0.00 0.00 I 0.00 1 0-.00
1 12 15.00 80.001 25.42 81.99 I. 100.00 I C.00 0.00 0.00 0.00 I .0.00

0 2 5 03.33
I 100.00 1 24.20 78;06 I I 100.00 0.00 mo I 0.00 1 .0,00

3 0 66.67 115.00 I 21.15 09.52

,1.00

I 100;00 I. pm oico.: liao I 0.00 I 0.00
4 3

75.00 I 100:00 I 26.33 04.95 I 100.00 I 0.00 000 0.00
0.00 1 0.00

5
5 100.00 I 100.00 I 20.20 65.16 I 100.00 I 0:00 0;00 640 i 0.00 1 0.00

_6
33,33 100.00 130.90 96.11 :1100;00 I 0.00 r0100 0.00 I 0.00

1 0.00
WINOINIMEELEM. 44 17:19 IMO'. _25;15 I 03.07 58.641 11,3,6; 0;00 I 004 1 .0.00

SIMININI01010MO MI/ MI ISOM
ONNOIMMOIN

65.00
I. 8.33

1UTAL 60 02.19 90.00 26.57 ,'85.70
I 26.67 I 0.00 I 11.67 I 0.00

*THERE ARE 31 'DAYS IN THIS SIX MEEKS

12j



INSTRUCTION PROVIDED IY MIGRANT PROGRAM. TEACHERISI

0

1982 - 83

SCHODU_

*SIX WEEKS: 4R0

ELEMENTARY

I 'PERCENT I PERCENT I I IPERCENT I PERCENT I PERCENT 'PERCENT I I

I MUM8ER I. OF I. OF 'AVERAGE NO.1AVERAGE %I. OF 1...,. OF I Of I. .Of .1 PERCENT; 1 PERCENT

L OF IELIGIBLEI"C" LEVEL' OE DAYS.OF.1 OF DAYS 'STUDENTS' STUDENTS I STUDENTS 'STUDENTS' OF 1 OF

GRADE/ ISTUDENTSISTUDENTSISTUDENTS INSTR. REC!DISTUDENTS ISERVED `I- SERVED .! I SERVED -- ISERVED -IONE PARENTITWO PARENT

LEVEL I SERVED I SERVED I SERVED IBY STUDENTS I SERVED I LABS ITEAM TEACH.IN1G. CLASS' OTHER . I CONTACT I CONTACT

.................... mmmmmmm ... nnnnnn mmiliwommimmnimmows nnnnnn OWMAINI mmmmm WWOOMONMOW.1.810MOOMOM nnnnnnnnnnnn ammileftweimemmmaftwommommmomm

EC I 14 I 93.33 I -NA- I 26.5/ I 08.51__J_ 0.00 I 1.00 I 100.00 0.00 I 35,71 14.29

wftaw oraoftrwm mwomOrm wftmallio n ....

TOTAL I 14 I 93.33 I -NA- I 26.51 I 80,57 I 0,00 I 0.00 I 100.00 J _.;0.00 I 35.11 I 14.29'

;THERE ARE 30 DAYS 1N THIS SIX WEEKS



1982. al
INSTRUCTION PROVIDO BY MIGRANT PROGRAM TEACIIERISI

SCHOOL! AISD

*SIX WEEKS: 1ST

I ._____ PERCENT I PERCENT I I 1PERCENT I PERCENT I PERCENT IPERCENT 1
I

I NUMOER 1 jg I OF IAVERAGE NO. [AVERAGE XI OF 1 OF
I OF 1 OF 1.PERCENT PERCE41 I

I OF RUMEN" LEYEll OF DAYS OF 1 OF DAYS IsIOENT51 MEWS I STUDENTS ISTUDENTSI_ OF OF
GRADE/ ISTUDENTSISTUDENISISTUDENTS 'INSTR., RECIDISTODENTS ISERVED ol_SERVE0_!. _SERVED_w_ISERVED -IONE PARENT TWO PARENT1
LEVEL I SERVED 1 SERVED j SERVED 10Y STUDENTS I SERVED 1 LABS 'TEAM TEACH; MIG. CLAM .OTHER I CONTACT CONTACT I.............................

...........
.EC 1 109. 86:51 I -NA 's I 18:57 I 64.03 1 0.00 I 0.00. 1 100.00. I 0.00 1 66.06 13.76 1WWW wwwwir remprom Otwairawilem anomOOmmOaamrwrp.10,

K I 31 67.00 I 05.71 t2.42 I 42.83 70.97 29.03 ', 0.00 1 0.00 1 3.23 0.00 1

I 1 62 83.18 I 86.84 13.24 45.66 03.81 16.13 '0;00 1 0;00 1 0.00 1.61 I

2 I 30 71.55 1 93.33 8.31 28.86 55;26 44:74. . 0.00 I 0.00 I 0,00 .0.00 1

3 I 28 68.29 I 13.68 _904 3146 82.14 17;86 0.00 1 0.00 I 0.00 0.00 1

4 I 33 15.00 I 100.00 13.91 47:96 60.61 39,39 0.00 1 0.00 1 0.00 0.00 I,
5 I 30 78;95

I 95.65 15.10 52.07 30.00 10.00 0.00 I 0.00 1 3.33 0.00 I

6 I 21 77;78 I 100.00 13.52 46.63 52.38! 41.62 0.00 I 0.00 I 000 000 1oparm.w.ftea W ftwa nloolowila wwwww

ELEM. I 243 75.21 I 90.21 12.23 1 42.19 1 65.02 I 3498 1 0.00 I 000 I 0.82 0.41 1

wwwwwwmirdmmammm..04.6wooksom womOamosommemislammeNowwimisma nommormami

1 I 31 11.15. I 11.48 20.08 I
, 6925 1 0.00 I 1081 I 72.97 1 10.22 I 5.41 2.10 I

8
I

43 91.49 I S5.21 16.12 1 55.57 1 0.00 I 41,86 1 44.19 1 13.95 1 11.63 0.0!) Iwwwww
.414.100110010.110.11.1.1.1.011110MINIII1010001.0110~11PM111041111.0.140161.140011106110111191111.1

311. HIGHI 80 .80.01 1 00.87 17.95 1 61.90. 1. 0.001 27.50 I 57,50 I 15.00 1 8.75 1.25 1

I 30 50.00 1 61.22 23.29

10 .1 76. 5949 I 61.05 22.69

11 1 1 51.43 I 55.11 25.il .

12 I 4 14.29 I 20.00 26.25
wwwwww

HIGHI 86\ 46.99 I 60.04 I 23 64

wwwww maromememsoftwommoommilmoompooOmm Wommworwroll

1 80.31 1. .0.00 1 86;04 I _2a3 I 10.53 I 0.00 0.00 I

I 10.25 I 3.85 I 65,38 I 15.38 I 15.38 1 0.U0 0.00 !

86.10 I.,. 5;56
I 27;70

I 33;33.
I '33.33 I 0.00 .0.00 I

1 90.52 1 25.00 I 50,00 I 25.00 I 0.00 I 0.00 : 0.00 I

77'
1 81.52 I 3.491 66.20 I 13.95 I 16.28 I -0.00-1--4.1*-

.repRompoloommem
upionsawatersogeommemaimemaimesemokmeretwommorawoommomewmrsanhnborowleWomaalsommaanrarmsopftei

10IAL I 510 1 70.86 I 83.60 I 16.34 I 56.36 I v.:31.08 I 31;66 1 32.24 I 5.02 I 15.64 I 3.28 I

*THERE ARE 29 DAYS IN THIS SIX WEEKS



1982 - 63

INSTROCTICN PROVIDED 8Y MIGRANT PROGRAM TEACHERISI SWIRL ALSO

0

*S11 WEEKS; .200

'PERCENT
I PERCENT I I . 'PERCENT I PERCENT I PERCENT (PERCENT

I

NUMDER I OF I OF !AVERAGE NO. 'AVERAGE !I OF I or I OF I. IA
I PERCENT PERCENT

OF IELIGIBLE1"C" LEVEL' OF DAYS OF I OF DAYS ISTUPENTSI STUDENTS I STUDENTS 'STUDENTS' OF . OF

GRADE/ STOOENTSISTUBENTSISTODENTS IIASTP.JEC!DISTODENTS 'SERVED -I_SERVE0 I SERVED w 'SERVED .TONE PARENT TWO PARENT
LEVEL SERVED SERVED I SERVED IBY mows SERVED I LABS ITEAM TFACH.1410. CLASS] OTHER I CONTACT CONTACT

01.1 000 .1160.6.6..M...60.6114.0.11046.60.6.0.01.0.0666.1.0WWWWWWW....1.0111.60.0400.1100000~0 1000. WWWWW 0ft
EC

I 122 93..13 1 .NA. I 24.53 07.62 I 0.00 0.00 90.36: I 1.64 I 63.11 13.11
w. WWWWW 4.0..y

Mftwi mow. WW WWW

K 36 61,92 1 84.61 22.03 70.07 I 69.44 25.00 I . :400, I -5.56 I 22.22 I 0.00
1 I 64 04.21

i 01.50 23.13 82.59 67;59 12;50 I 6-.14 I (boo I 10.94 I 0,00
2 I 41 17,36

I 93.33 22;63 00;84 1 48;78 51.22 I 0.00 I 0.00 I 9,76 I 0,00 I

3 I 29 70;73 I _77;71 21;21 75;74 72.41 24.14 I 0.00 I 3.45 I 6.90 I 0.00
4

1 32 74;42 I 100;00 19;94 71.21 I 65.61 34.38 . I 0.00 I 0.00 I 31.50 I 0.00
5 I 34 7?-.34 I 91.66 10.50 66.01 I 35,29 64.11 I. 0.00 I 0.00 1 30.24 i 0;00
6

I 22 75.86 I 100.00 19.14. 68.34 I 40,00 50.00 .1 0,00 I 0;00 I 27.21 1 0;00
040 .0.00 00. 0.01 WWWWW 0007

ELEH. 258 7544 1 90.09 21.34 I 76;19 I 64;34 I 34;50
I

3 0.00 I 1.16 I 20.16 I 0.00,.., * ** *** * .4 3.1.WINNONMOINIM OM. MMMMMMM

1 33 66;15 1 84.61 22;39 I 79;98 I 0,00 I 12.12 6500 I 18.11 I 12.12 I 0,00
8 42 08,71 I 90.90 16.67 I , 59.52 0.09 35.71 42.86 I 21.43 I 14.29 I .2.38

:

0040.0. Mm MMMMM Am0.04.00.0

JR, HIGNI 75 17.32 I 00113 19.19 I 68,52 I 0.00 I' 25.33 54.61 I 20,00 I 13 34 I 1.336661 m 0000 Om146 W w. r.00061 000400 WW0

30 I 54.29 I 60.91 I 24.03 I 85.81 I 0.00 I 70.95 I 7,09 I 13.16 I 0.00 I 0.00
10 I

11 I

25 I 61,90 1 69.23 I 21.85 78.02 I 3.85 I 57.69 I 15.30 I 23.01 I 0.00 I 0.00 I

21 I 56,76 I 513.62 1 21.81 I 77,09 I 4.76 1 19.05 I 20.51 I 47.62.1 0.00 I 0.00 I

n
(1

12 I 9 1 31.03.1 35.00 1 12,11 I 43.25 11.11 11.11 1 11,11 I 66.67 I 0.00, I 0.00 I

0
A

..4...1 nill 10 MM. MINIMMI .11.... Mab....1. Vel...P1... 1.1011104.0.441.111011doMM19001.1 WWWWW .01.0*

SR. HIGH' 94 I 52,81 I 60.24 I. 21./9 77.01 I 3.19 I 53.19 I 14.89 I 20.73 1 0.00 0.00 I M
... .. ......0000.00.0.0000.0.140 WWWWWWWWWWW 0

WTAL
I 549 I

73.40 -I 03.10 I 21,83 /7.96 I 30.78 I 28.78 I 31.08 I 8.56 I 25.32 I 3.10
3

+THERF OF 20 HAYS IN THIS SIX WEEKS

3 13J

tit

H
0



, INSTRUCTOR PROVIDE) BY MIGRANT PROGRAM TEACHERISI

1902 y 83

SCHOOL: AISD

*SIX WEEKS: 3RD

0
N

IPEKCENT I PERCENT I ,

NUMBER I 13F OF (AVERAGE NO;

or Ifti-Oloalmcli LEVEL' OF DAYS OF

GRADE/ STUDEN1SISTUDENTS15TUDENTS,I1NSJR. REC,DISTUDENTS

LEVEL SERVED I SERVED 1. SERVED lor'smENTs
00.10

EC I 122 I 51.13 I -NA. I -. 27.28

I IPERCENI I PERCENT I PERCENT

'AVERAGE:II OF
I OF I OF

I OF DAYS 'STUDENTS' STUDENTS I STUDENTS

'SERVED .1 SERVED . I SERVED ..'SERVED

i SERVED I LAOS MAN TEACH.INIG. CLASSI
RIAMUOMMOMM0.11aaaaa oloOsloOOmWoulawOOomo0000

88.00 I 0.00 I 0.00 I 100.00

'PERCENT

I OF

ISTUOENTSI

-IONE

OTHER

mmmmm OwoOmoomowouswoowommowomoso

. 0.00

.

I , I

I PERCENT I PERCENT

OF I OF

PARENTITWO. PARENT

I CONTACT I CONTACT

I 52.46 1.38



INSTRUCTION PROVIDED BY MIGRANT PROGRAM TEACHERIS1
1982_. 63

SCHOOLL_AISD

*SIX WEEKS: 4RD

1 (PERCENT I PERCENT. I I 'PERCENT I PERCENT I. PERCENT 'PERCENT I ', I

I NUMBER I OF I OF (AVERAGE NO. 'AVERAGE %I OF I OF I OF
I OF I PERCENT I PERCENT

I OF IELIGIBLEINC" LEVELI OF DAYS OF I OF DAYS !STUDENTS' STUDENTS I STUDENTS ISTUDENTSI_ OF I OF
GRADE! ISTUDENTSISTUDENTSISTUDENTS IINSTR. REC'OISTUDENTS (SERVED 1 SERVED I SERVED -ASERVED -IONE PARENTITWO PARENT
LEVEL SERVED

4 Wm Ww

EC 124

0MormwmwWwwwwwAftwwwwww404MO

SERVED I SERVED IBY STUDENTS I

OWWWWWW4
SERVED I LABS TEAM TEACH.IMIG; CLASS' OTHER I CONTACT I. CONTACT

4_00w4440 00444444WwW025 OOOOO mWwWwww00WWWWwWWWwwwWWWWWWWW400.440

87.55 0.00 0.00 100.00 I 0.00 I 52.42 I 1200

wWwwwww4440.4 4.004WOwe

92.54 .NA. I 26.21 I

WOWstmwm OOOOOOO WwwwwwwwwwwwwwwWWMOWWWWwWWWWWWOOMOWWWWWWWWWWW4w0041000044MOU
OOOOO 0014000w0WwwwWWwW00

K
I 40 12.73 I 92.30 22.63 I 75.42 65,00 35.00 0.00 I 0.00 1 5.00 I 0.00

58 13.42 1 76.31 24.86 82.93 66.21 1379 0.00 I 0.00 I 5.17 I 0,00
30 16.00 I 85.71 22.16 75.80 71.05 26.95 0.00 I 0.00 I 2.63 1 '0.00

30 69.11 11.17 21.6' 72.22 100.00 0.00 0.00
I 0.00 I 0.00 I 0.00

4
I 32 74.42 1 100,00 21,34 11.15 15.00 25.00 0.00 1 0.00 I 6.25 I 0.00

5 I 33 73.331 83.33 18.58 61.92 21.21 72.73 0.00
I 0.00 I 6.06 I 3,03

6
1 19 65.52 80.00 .

...... OOOOOOO

13.51_ -
.. OOOOOO ..

51.69

.......................................................

42.11 0.00 I 0.00 I 5.26 I 10,53

OOOOOO OW

ELEM. 25p I 72.61 I 84.11
I 22.31 I 14.37 I 70.80 I 29.20 I 0.00 I -'0,00 I 4.40 1 1,20.

rrwwwMwaMlwrrwwMwww.wWw0 ww41 404 MW44000041WOWOOWwWWWWwwWwdww0wOmewm0WWW444449 040M14

7 I 33 I 66;00 I 84;61 I 21;82 1 72,73 I 3.03 I 9.09 I 63.64 I 24.24 I .3.03 1 :0.00
8

I 39
I 79;59 I 85.71 12.44 1 41.45 20;51 51.28 23.00 1 5.13 I 0.00 I 0.00

4044ww400wwww400.0 4414.444044 mama wwwwwwwwwwaawwwwwrarwrW ONO d aloe 4 0

JR. H1GH' .72 .72.73 I 15.21 16.74
I 55.79 I 12.50 I 31.94 I 41.61 I 13.89 I 1.39 I 0.00

awwwwww4004,0004Www WWwwwwwwwwwW0 4 On40 OwA PO Oftamme dOwwWWW4444WWWW0WWW4MW

9
I 36 I 53.13 1 67.50 I 24.58 I 81.94 I 0.00 I 63.09 I 22.22

1 13.69 1 0.00 1 0.00
10 I 19 46.34 I 42.30 I 24.16 I 80.51 I 0.00 I 52.63 I 26.32 I 21.05 1 0.00 I 0.00
11 I 21 I 55,26 I 51.72 I 20.61 I 68,89 1 4.76 I 19.05

I
19.05 I 57.14 I 0.00 I 0.00

12 I 10 I 34.48 I 40.00 1 29.00 I 66.67 10.00 10.00 0.00 I 80.00 I 0.00 I 0.00

4440wwwwwwwwwWWWWWWWWWWWOOn4WWWWW menewWWWWWW

SR. HIGH 86 49.14 I 54.88 I 23.00 I 16.67
I 2.33 I 44.19 19.77 I 33.12 I 0.00 I 0.00 I rt

Woe Wirmsommmumal . 0.0 wen..1.4.1% Imun +kw' ve0.0 mum,

TOTAL 532 I 10.74 I 78.51
I 22.59 I 75.30 35.14 I 25.19 32.14 I 7.31 I 14.41 I 3.57 n

*(HERE ARE 30 DAYS IN THIS SIX WEEKS U

1

13: 13



1NSTROCTIEN PROVIDED BYAGRANT PROGRAM TEACHER'S'

1582 - 83

SCHOOL: A1SD

*S!X WEEKS: 5TH

IPERCENT I PERCENT
I I 'PERCENT I PERCENT I PERCENT IPERCENTA

NUMBER I_ .0f. ,(,. OF- _ 'AVERAGE NO, 'AVERAGE %I OF I OF I OF I . OF PERCENT PERCENT

OF IELIGIDLEI "C" LEVELI OF DAYS OF I OF DAYS 'STUDENTS' STUDENTS I STUDENTS !STUDENTS' OF . OF

GRADE/ STUDENTSISTUDENTS1SJUDENTS LINST1R. REC,DISTUDENTS 'SERVED 1 SERVED - A SERVED ISfPVED 410NE PARENT TWO PARENT

LEVEL SERVED I SERVED SERVED IBY STUDENTS SERVED
I

LAMS ITEAM TEACH.IMIG. CLASS' OTHER I CONTACT CONTACT
glom oft.ftwomionmomomm.

EC 126 94.03 -NA- 24.82 88.63 I 0.00 I 0.00 I A00.00 I 0.00 1 51.59 ' 7;14
'00000000 40044_00 0000 0 0000 00000.00000.0000004000000000.000000000.00 0000000000

K

1

2

tii

5

6

39 I 68.42
I

.12;22
I .21.91 I 18.40

58 11.60
I

13.68 21.43 I 16.54

39 I 16A,/ 86.66 27.44 80.13

29 I. 65.91 I 13.68 I 21.93 I 70.33

26 1 59.09 I 66.66 I 1G.04 I 60110'

32 I 69.57 I 75.00 I 17.48 I .61;72

21 I 70;00 I 88;23 1 17;11 I 61.90

64.10

04,40

74.36

191.03

69.23

3(.25

6100

35,90 I

13.79
I

.25.64 I

_0.00 1

30.7? I

68;75 I

38;10 I

ELEM. 244( 69.12 ..76.20 20.36 72.70 I 70.90 l 28.69 1_,

000

1

0 M000000 400000,410

32
I

65.31 1 78.57 1 21.03
I 75.11 I 1.13 I 12.50 I

41
I

80.39 I 82;61 I 13.73 I 49.04 I 21.95 I 51.22 I

rwrrrr.r.rw 4mm0 w. 00 011 00000.1 00400000.00 rrr.rwrr010%4 400000460.0100

JR. HIGH 13

33 I

10 I 20

11 I 19 I

12
I 12

I

SR; HIGH H4 I

...

TOTAL 527 I

13;00 I

50.17

41.62 I

54.29 I

41.38 1

49.12

69.53 I

00;83
I

60.00 I

46.42 I

53\33 I

1;00
ry
_ A

5? I

.\...

12.061

...

16;91

22.50

22.05

23,95

(6.50

21.41

.....

21.12

\

I 60.41 I 13.10 I 34.25 I-

...... T 000m0440 41Mmft M 00aa

I
80.63 I 3.03 I 66.61 I

0.00 0.00 I 2.56

0.10 1.72 I 0.00

0.00 0.00 I '5.13

0.00 0.00 I 600
0.00 0.00 I 3.85 .

0;00 0.00 I 0;00

0-.03 0.00 I 4,76

0.00 I 0,41 I 2.07

62.50 21;88 I 1;30

21;95 4;08 I 19;51

00 000400000040000

39.71 I 12.33 I 15.07 I

10.18 I 12..12 1 3.03 I

40.00 I 20.00 I 15.00 I

21.05 I 63.16 I 10;53 I

8;33 75.00 I 0;33

.........,...........

22.62 I 34.52 I 8.33 I

33.02 1 7,401 11.08 I

!,.

0000 0001 0 'MO ..

I 01,61 I 0.00 I 40.00 I

I 74;61
I 5.26 I 10;53 I

58.93 1 0.00 I 16.67 I

. ....... ...,...

I 76.45 I 2.361 40.48 I

.......................................

I 75.41 I 35.18 I 24,48 I

gTHERE ARE 20 DAYS IN 111I. SIX' WEEKS

141

WWN

0.00

0.08

0.00

LOO.

0.00

9.00

0.00

0.00

6.25

2.44

4.11

9.00

0.00 I

0i00

non
..........

0.09

,2\28 I

rt



INSTRUCTION PROVIDEO flY ,MIGRANT PROGRAM TEACHERIS1
1902 - 83

SCHOUL: ALSO

'SIX WEEKS:' 610

'PERCENT 1 PEFCEN1 I I IPKENT I PEACCNT I PERCENT 'PERCENT I _

NUM. I OF I CF IAVERAOE NU, 'AVERAGE "TI OF I OF .1 OF I OF I PERCENT PERCENT
OF IELIGHILEI"Cu LEVELI OF DAYS OF 1 OF DAYS STUDENTS' STIIDEHIS 1 STUDENTS 'MIDIS',

. OF . OF
GRADE/ STUOENTSISTUDENTSISTODENTS IINSTR; REUDISTODENTS SERVED -1 SERVED - I SERVED - ISERVE0 -IONE PARENT TWO PARENT
LEVEL SERVED, SERVED SERVED 10Y SIWOENTS I SERVED 1. LAOS . TEAM TEACH.IMIG, CLASS' OTHER I CONTACT CONTACT

..14.1 MOM .a

EC 124 91,05 -NA-

4

5

- N 6

41 71;91 77.71 1

_61. 15.31 78.94

-40 78';41 06.64

64.67 60.42

29 67.44 85.11

35 76.09 00.00

22 11.11 I 88.21

ELEM. 258 73.09 I 80.42 I

WWONO.00 aft

1 I 32 I 65.31 1 70.57 I

a I 42 I 82;35 I 91.30
*NNW .

_85;03 I
%NOM elitaw ....

9 40 I 59.10 I 69.56 I

10 20 I ,66.67 I 63;30 I

11 22 I 61.11 I 61;19 I

12 0 I 27;59 I 20.00

-a
SR. IIIGH/__ 98 _56.32_1_ 60,91

WINNOWNNWOWNOWOMNIONW NW'S

TOTAL 4 554 1 2.10 I 76;91 I

01

tJ

0

git I 89.43. I. 0.40 103.0+) I 0.00 38;11 .9;68
aaWOMMONNaNOiNOWOONNWWWW64 NINN

21.55 74,43 I 63.41 36;59 I 1.33 I 3;51 I 12.21 I 0.03
19;25 66,37 06.49 11;11' I 0.00 .1 0.30 Lop 0.00
20.65 '14;90 75.00 25.00 I 0.00 I 0.00 I 5.00 '.' 0.00
'19;31 66.67 f 130.35 3.03 I 0.03 I 0.10 1 0.13 I .0.10
13.52' 46.61 I 75,06 24.1'4 .1 0.00 1 .0.00 1 40;14 I 3.45
15.57 51.69 31.43 MO 1 OM 1 1.00 I 5.11 I ;00
16.64_ _57.37 59.16 41.4. I 0;01 1 0;01 I 000

1
4,55
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ent Descry t Pro. ram Teacher atIonnatre

- 3rtet descr'-.."--, of the. imstmnrrimrt:

This_questionneire is an_eightritemsurvey esigned to _gather teachers' perceptions
of various aspects of the Migrant Program wt h which they deal.

To wham va-s-chs-er:-.e

All Migrant Program teachera.

Eva-maw? cfmes vas-the-i=s=memt a-' ad'

Once.

7hem 7as :he street adraidistered?

February; 1983.

7heare-tras-ohe4--r--3=7^.=emt wirimdsrered?

The questionnaire was sent to the teachers via school mail to their school locations.

ho adr±rls-3,-.d "Ire ttsr:rrhatrl-r?

Not applicable;

7hIt :=21=1:12 did the admi=istrrara7s-hcal,e1

Not applicable.

-
s :hi -s-,±e: ediiaare ler star.dardired trmditirals-1

/ -

\

No.

',:ere-chereablem..s ..;rtat the msr.r.rmemt or the ad=dr.isrratir= :ha: micht

affect th

None were identified./

1.7no-develored the itttd-rtett?

'ORE staff;

Vila= data are avalaol'a rr.. the ir.str=tat?

None are available.

A=e the-be trr= data aya able frr-intertinz-the-1-..asulza?

No.

14
11111 wilim701111147110i



82.02

MIGRANT PROGRAM TEACHER QUESTIONNAIRE

Purpose

The Migrant Program Teacher Questionnaire was sent -to the Migrant Program
teachers in the spring of 1983 in order to, obtain information relevant to
the following decision and evaluation questions:

Decision Question DI. Should the Early Childhood Education Compont
be continued as it is, modified, or deleted?

Evaluation Question D1-6: How successful was the implementation
of the EdtlY Childhood Education:Component?

a) What concerns/strengths wereidentified by Migrant
Program Early Childhood teachers?

Decision Question D. Should the K-12 Instructional Component (Commu-
nication Skills) be continued as it is, 'modified, or deleted?

Evaluation Question D2-6: How successful was the implementation
of the K-12 Component?

a) What concerns/strengths were identified by Migrant Pro-
gram ieachers?

Decision Ostestion_D3. Should the Health Services Component be contin-
ued as it is; modified; or deleted?

Evaluation Question D3-4: How successful was the implementation
of the-Health Services Component?

a) What concerns/strengths were identified by the Migrant
.Program teachers?

Decision Question D4-. Should the Parental Involvement Component be
continued as it is, modified; or deleted?

Evaluation Questio D4-4: How successful was the.impIementation
of the Parental In oIvement Component?

a) What concerns/Strengths were identified by the Migrant
Program TeacherS?

F=.3
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Procedures

The_ Migrant Program Teacher Questionnaire was developed to be the contact

With the Migrant Program teachers in 1982-83 for the purpose of gathering_

evaluative data about the program. As last year this effortiwas conducted

through the District Priorities staff.' The Migrant Program:Teacher Ques-
tionnaire (Attachment F-1) was developed'by the.Migrant Evaluator. The

rorm was given to the District_Prioritids_staff to generate, distribute,
and receive back from the teachera.'_In addition to the Migrant Program
Teacher Questionnaire_iteMatheedathers were also randomly given several

other items dealing with Other District Concerns; Each teacher therefore

received his or her own unique computer - generated questionnaire. The only

results diSCUSSed here are the ones dealing with the Migrant Prograi items.

For more complete details on the procedures and results and other_itemS

see the 198 -83 Systemwide Evaluation Final Technical Report (Publication

Number 82.55) Appendix Q.
-

Surveys were, sent_ through thd_school mail on February 16, 1983 with a

f011ow-up sent On7March 2,_1983. An explanaticn was mailed to principals

at the same time.. 'Seven eleMentary teachers responded to the questionnaire,
six secondary teadhera responded to the questionnaire; and seven early

childhood_teaChera responded to the questionnaire: The survey data were

summarized through the use of DISTATP... Please note that the early__child
hodd_teacherswere only given the first four: items of the Migrant Program

Teacher Questionnaire as the last four items were_not relevant for their

positions sincq they'do not share instruction with the regular classroom

teachers. .

Results

Evaluation Question D1-6: How successful was the implementation

of the Early Childhood Education Component?

In Figure F-1 are listed the Early Childhood teachers' responses to the

Migrant\program Teacher Questionnaire. Questions 1 and 2 are applicable

to this evaluation question. AS can be seen in Figure F-1, the teachers'
responses to question one about the coordination with classroom teachers

were mixed. \Since the classes were all self-contained, the responses

may reflect Some teachers feelings of isolation asthe only early child=

hood teacher attheir schdal. In their response to question 2, the

teachers (with One exception) were positive about the instructional super-

vision that they received.

.
Evaluation Question D2=6: How successful was the implementation

of the K =12\ Component?

A) What concerns /strengths were identified by Migrant Program

teachers?

Figures F-2 and F-3 present the summaries Of elementary and secondary

Migrant Program teachers' responses to the questionnaire 'items. The re-

sponses to items 1 and 2:and 5-8 are applicable to this evaluation question._

F=4



82.02

Elementary -

As can be noted from Figure F-2, all the elementary teachers were positive
about the_coordination_they had with regular classroom teachers. They
were slightly less positive about -the instructional supervision they re-
ceived with one person neutral and one dissatisfied.

In Figure F-4 are the .responses of the elementary Migrant_Program teach-
ers in 1981-82 to these same questions asked of the teachers in-982-83;
The teachers were more satisfied in 1982-83 with the coordination they
had with the regular classroom teachers than they were in 1981-82. The
teachers' expressed level of satisfaction with their instructional super-
vision remained basically the same as in 1981 -82.

Qu .kAions_5-8 deal with how the_ Migrant_ teachers and the class-
room_teachers work together. Through. their responses the elementary
teachers indicated the classroom teachers took the major responsibility
for report card grades_andlesson plans_ for the classroom teacher: The.

teachers reported mostly sharing the selection of materials and skills
they would address with the classroom teacher; The area where the teach-
ers reported the most responsibility was writing their own lesson plans.

Secondary

The secondary teachers' responses to items land 2 arain Figure F -3.
Teachers were_positive abOut their coordination with the regular classroom
teacherS. Only -one teacher expressed dissatisfaction with the instruc-

t tiOnal supervisionAreceivel.

The responses to theSe two same questions by Migrant Program teachers
in 1981-82 are given in Figure F-5. Last year teachers expresSed_more
dissatisfaction.withthe coordination they had with_the regular classroom
teachers than did teachers this year. Their overall satisfaction with
the instructional supervision they,received was about the.same across
both years.

The 1982-83 teachers' responses to questions 5-8 are presented In Figure
F-3. The secondary teachers' responses are quite different from the ele-
mentary teachers' responses to item 5 - the majority'Of the secondary
teachers determine report card grades (this was not the case at the ele-
mentary level). This probably reflects the fact that most secondary
teachers teach a special-Migrant Program class whereas, the elementary
teachers mainly do team teaching or pull out of the regular classroom.
The secondary teachers select more of their own materials and which skill
areas are to be worked on. They are autonomous in their writing of lesson
plans. Since many -of these teachers operate their own classroom, they
responded to item 8 with this in mind.

Evaluation Question D3-4: How successful was the implementation
of the Health Services Component?

F-5'
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WhattoncernS/strengthsconcerns /strengths- by Migrant Program
teachers?

Early Childhood

In Figure F-l; item 3 are.the_Migrant Prograkearly childhood teaChers'
responses about their_level_of satisfaction with health care services.
The teachers had mixed fddlinga =_Some positive, some neutral, and some
dissatisfied. Their dissatisfaction may be reflecting the Nurse's being
only half time this SChOol year;

Elementary

Item 3 in Figure F-2 contains the elementary teachers'_;responses to the
health care services question. Only slightly more teachers -were satis-

fied than dissatisfied. ,This may reflectAhe ldWer availability of the
Nurse. .

;

Item_3 in Figure F -4 contains the responses of 1981=82 elementary teachers
to the question abouttheir. satisfaction'with health- services. Generally

the teachers were neutral or satisfied No one expressed dissatisfaction.

Secondary

Figure F-3, item 3 contains the secondary teachers' responses to the
% health care servicesqueStion. The teachers w4ie very mixed in their
'satisfaction with the health care services, as were the early childhood
and elementary teachers.

The secondary teachers in 1981-82 (see Figure F75, item 3) were generally

satisfied with the health care services provided.

Evaluation Question D4-4: How successful was the implementation
of the Parental Involvement Component?

) -214hatdonCernS/strengths were identified by Migrant Program
-=teachersT

Early Childhood

In Figure F-1, item 4 are contained the early Childhbed teagherc' re-
sponses.to the question about their satisfaction with the services pro -

vided by their community representatives. The teacherswere_splAt on
this item = 4 were satisfied, 3 were dissatisfied, and 2.were nentral.

(
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Elementary

The elementary teachers_(Figure_F72, item 4) were generally satisfied
with the services provided by their community representative - with
only one teacher expresSing dissatisfaction.

In 1981-82 (see Figure F-4, item Wthe elementary teachers were_all
satisfied or neutral about the services provided by their community
representative - with no one expressing dissatisfaction.

Secondary

Figure F-3i item_4,_gives the secondary teachers' responses to their
satisfaction with their community representatives. Except for one
teacher who was very dissatisfied, the teachers were generally satisfied
with the services provided.

In 1981-82 (see Figure F-5; item 4) the secondary teachers expressed (as
a group) a greater degree of dissatisfaction with the services provided
by their community representatives than did..the teachers in 1982-83.
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AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

Attachront.F-1

QUESTIONS FOR ALL MIGRANT PROGRAM TEACHERS INCLUDING EARLY CHILDHOOD TEACHERS.

Please_rate_your_level
Of agreement with the Totally Totally Not

next four questions: Agree Agree Neutral Disagree Disagree Applicable

1. The coordination 5 4 3 2 1 0 ;.

that I have hid
with the regular
classroom teachers
this school year
has been whet was
needed.

2. The instructional
supervision I
received this
school year has_
been what I needed.

5 3 2

3. The health care 5 4 3 2 1 0

services provided by
the Migrant Program
Nurse tbis school
year hi.ve met the
needs of students.

4. The services provided 5 4 3 2 I 0

by the community__
representatives this
sdhool year have been
what were needed.

QUESTIONS FOR ALL MIGRANT PROGRAM TEACHERS IN GRADES K-12.

For the queStiona below; please circle the number of the response that most clearly

reflects your situation.

For Migrant
students, who--

5. Determines report
card grades in
areas with migrant
instruction.

6. Selects materials
and skills for
Migrant Program
teachers to address.

7. Writes lessons and
plans which the
Migrant Program
teacher will follow.

8. '.;rites lessons and
pla'ns which the
classroom teacher
will follow.

Migrant Program
Teacher Only

Mostly the
Migrant Prd-
gram Teacher

Both
Equally

Mostly -the
Classroom
Teacher

Classroom
Teacher
Only

5 4 3 2 1

5 4 3 2

5 2 1

5

F-8 /



MIGRANT PROGRAM EARLY CHILDHOOD TEACHER RESPONSES

TO THE 1982-83 MIGRANT PROGRAM TEACHER QUESTIONNAIRE

--, '

Please rate_ your level of agreement

with the following statements:

1. The coordination that I have had

,with the regular classroom

teachers this school :year has been

what was needed;

2. The instructional supervision that

I received this school year has

been what was needed.

The health care services provided

by the Migrant Program Nurse this

school year have met the needs of

students.

4, The services provided by the

community representative(s) this

school year have been what was

needed.

0
r-i

0 N 0 4
II A a) rt 0) 0
W 0 W W W 0
0 0 0 N 0 000 .rl
0 0 0 0 0 0 0 I
),) I., 14 0 0 14 U) W 0, 0
4.1 00 W 0 TI 4

A
tri

Z
0 A

Z
0)

44 .

'4 3 2 1___'_

0 21 3 2 0 2

0% 22.2% 33.3% 22.2% 0% 22.2% 3.0

1 6 1 1 0 0

11.1% 66.7% 11,1% 11.1% 0% 0% 3.8

0 4 1 2 0

0% 44.4% 22.2% 11.1% 22.2% 0% 3.2

4 2 3 0

0% 44.4% 22.2% 33.3% 0% 0% 3.1

9

Figure F-I: SUMMARY OF THE MIGRANT PROGRAM EARLY CHILDHOOD TEACHER'S RESPONSES TO THE 1982-83

MIGRANT PROGRAM TEACHER QUESTIONNAIRE.

15: .15'd



82:02

ELEMENTARY MIGRANT PROGRAM TEACHER KESPONSES
TO THE 1982-83 laGRANT PROGRAM TEACHER QUESTIONNAIRE

Please rate your level of agreement
with the following statements: a

zi

. The coordination that I haVe had
with the regular classroom teachers 0

this school year has been what was 0%
needed..

2. The instructional- Supervision that
I have received this school year 1
has been what was needed. 14.3%

3. The health care_services provided
by_the Migrant Program NurselthiS 0_

school year have mat the needs of 0%

students.

4. The services provided by the
community representative(s) this 2

school year have been what was 28.6%
needed:

100% Ot
o
0%

O_
OZ 0% 4.0

4 _ _ 0 0

57.1% 14.3% 14.3% 0% 0% 3.7 7

3- 1 2 0 1

42;9% 14.3% 28.6% 0% 14.3% 3.2 7

3 1 1 0 0

42.9% 14.3% 14.3% % 0% 0% 3.9

0. ,7, 2. Li

s Ft I. M
M 00 01 V 7.3
W ...I M
W >, g 73 C.) V
0 C.4 V

M

e
E

L V
c.. 0 = f.-. E

4...

aa w 8 >.
Z 0

w 0
"- 21 >, 2. ..-4 . V w
a.= .... ,.._ .-I m

Please circle the number of the 6 u 4 ea 4; 'il m >, a
co a cr: 0 Z m a a es -I o

response that most -clearly ..... 0 .2 4. 4, ..el = W
Z I.. A. C. M W 2 g 0 0 m

reflects your situation.
5 .--

For Migrant Students...

5. Who determines report card
grades in areas with 0

Migrant instruction? 0%

6. Who selects materials and
sk.1.11s for Migrant Program 0_

teachers to address? 0%

Who 4rites Iessons_and plans
which the Migrant Program 3

teacher will follow? 50.0%

. Who writes lessons and plans
ahich_the classroom teacher 0

4111 follow? 0%

4 -", 2 1

0 0_ 4 3

0% OZ 42.9% 57;1% 1.4

2 4 0 0

33.3% 66.7% 0% 0% 3.3

1 2 0 0

16.7% 33.3% 0% 0% 4.2

0 0 _1 _6 _

. 0% 14.3% 85;7% I.I 7

Figure F-2: S_UMMAKY OF HE ELCMENTARY MIGRANT PROGRAM ILACHERS' RESPONSES TO THE 1982-83

MIGRANT PROGRAM QUESTIONNAIRE.
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SECONDARY MIGRANT PROGRAM TEACHER RESPONSES TO THE
1982-83 MIGRANT PROGRAM TEACHER QUESTIONNAIRE

Please rate your level of agreement
with the following statements:

-0.4.
.-4
00. -.C 0 a
o w to
1.. w w
wl W 00W 6 '1;

5 4-

1. The coordination that I have had
with the regular classroom teachers 2 2 1

this school year has been what was 40.0% 40.0% 20.0%
needed.

2. The instructional supervision that
I have received this school year 1 3 1

has been what was needed. 16.7% 50.0% 16.7%

3.

4.

The health care services provided_by_
.che Migrant Program gurse this school 0

year have met the needs of students. 0%

The services provided by the comtUnity 3

2 I

33.3% 16.7%

1 1

representative(s) this school year 50.0% 16.7% 16.7%
have been What was needed.

a
.-4

O 0% 0.1 A
a ..A . 0 es
6. co s.. u
op c co ...

es o o ..r C
O a

+m+ .w.... 0 -C. 0
m ri3 = Z6 m
2 1

0

0%
0

0%
0

0% 4.2 5

1

16.7% 0% OS' 3.7 6

2

33.3% 0% 16.7% 3.0 6

0 1 0

0% 16.7% 0% 3.8 6

Please circle the number the
response that most clearly reflects
your situation.

For Migrant Students...

5. W/10 determines report card
grades in areas with Migrant
instruction?

b. Who seIeCts materials and
skills for Migrant Program
teachers to address?

7. Who writes lessons and plans
which the Migrant Program
teachers will follow?

8. Who writes lessons and plans
which the classroom teacher
will follow?

..1

C I. w
M m M

a . . m A
O -0i1 0 M 0
w - 0
MIT I' (., 0
0 ..

a
M M E.

. ^ 0 M 2 7,
A. c5

1- '' z m a
0- I. a >, w o

O ri ).. o .... )..i-
5 .... .I ..I ...1 ," W
1, U 1.1 W n m . g wti T 0
cam m 0 "...: o M 0 01 .-I 2.-

5 4 3- 2 I

3 1 0 2, 0

50.0% 16.7% 0% 33.3Z 0% 3.8

3 1 2 0 0

50.0% 16.7% 33.3% 0% 0% 4.2

3 2 1 0 0

50.0% 33.3% 16.7% 0% 0% 4.3 6

2 2 0-

33.3% 33.3% 16.7% 0% 16.7% 3.7 6

Figure F-3: SUXnARY OF THE SECONDARY MIGRANT PROGRAM TEACHERS' RESPONSES TO 1982-83 MIGRANT
PROGRAM TEACHER QUESTIONNAIRE.
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ELEMENTARY TEACHER RESPONSES TO SELECTED QUESTIONS

ON THE 1981-82 MIGRANT PROGRAM TEACHER QUESTIONNAIRE

H
H W 0
0 41 0
44 P 1.1

Please rate your level of agreement H4 <

with the following statements:
5 ---4-

1. The coordination that I have had

with the regular classroom teachers 1 4

this school year has been what was 14.3% 57.1%

needed.

2. The instructional supervision that

I have received this school year 11. 5

has been what I needed; 140% 71.4%

r-1

0
P
4.1

5

Z

0
14

40

0
0

P

? 0
H 4,4
r-1 410

AM
4.1 0

.ri
H P

3 2 1

0 2 .rk
0%. 28.6% 0%

0 0. 1_

0% 0% 14;3Z

4

0

.r4

ri
4.4 0.
0 0.
Z4

id

z

0

0% 3.6

0% 3;7

3. The health care services provided

by the Migrant Program Nurse this

schbol year have met the needs of

students.

. The services provided by the com-

Munity representative(s) this

school year have been what was

needed.

1 0_ 0_

14.3% 42,9% 42.9% 0% 0%

1 4 2 0 0

14;3% 57;1% 28;6% 0% 0%

. 0

0% 3.7

0

0% 3.9

Figure F=4, SUMMARY OF THE 1981=82 ELEMENTARY MIGRANT PROGRAM TEACHERS' RESPONSES TO QUESTIONS THAT

WERE ASKED AGAIN IN 1982-83.
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SECONDARY TEACHER RESPONSES TO SELECTED QUESTIONS

ON THE 1981-82 MIGRANT PROGRAM TEACHER QUESTIONNAIRE

H
H 0

0k
Please rate your level of agreement o ot

E-4 e4

with the following: ,

..5

1. The coordination that I have had

with the regular classroom teachers

this school year has been what was 14.3%

needed,

2. The instructional supervision that

I have received this school year 2

has been what I needed. 28;6%

3. The health care services provided

by the Migrant Program Nurse this 0_

school year have met the needs of 0%

students,

4: The services provided by the Com-

munity representative(s) this 1

.school year have been what was 14.3%

needed.'

W

k ,
u

.,

0
4

0 '

W

Z

4 3

3

42.9% 14.3%

3 1

42.9% 14;3%

4 2.

57.1% 28.6%

2 2

28.6% 28.6%

0

0 0 A

14 H 14 _0

60 r-I b0 71

0 00 011 0
\ 'A o ..ri .0 .1;1. 0
, A Et A Z4 Z z

or 1 1

0% 14.3% 14.3% 3;5

1

0% 1 14.3% 0% 3.7

0 0_ .1

0% 0% 14.3% 3.7

1 i 0

14.3% 14.3%, 0%

Figure F-5. SUMMARY OF THE 1981-82 SECONDARY MIGRANT PROGRAM TEACHERS' RESPONSES TO QUESTIONS THAT

WERE ASKED AGAIN IN 1982-83.
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MIGRANT PROGRAM STAFF INTERVIEW
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82;
-Instrument- Deser rant Pro ram Staff Interview

3rie.f descm-ittltn-c-i-thett-mtant:

The interVidur fditat consisted of a series of opettiended questions about the Migrant.
Program Components. The interviewees were only asked those questions pertinent to
cheir position.

7c-vtmm- wAAH tr.....mrsd
Chapcer_l/Migrant Administrator, Early Childhood Coordinator, Migrant Nurse,
Parental Involvement Specialist, Secondary Migrant Coordinator, and Dropout
Prevention SpeniaIiSt

liar-aatV ti=es vas the inst=thatt tat!.;r4Stritel

Once co each person interviewed.

when vas tht ttatt=mettt aa=intsterm4:7

April, 1983.

'=at-=ear.

In a location of the interviewees' choice, usuallY:rheir office;

rho anhitistat-ed-the-thmt==sett?
ZyN9

The Migrant Evaluator.

what ttaimihs did rho an'tzict.&-st.t.tats-v.1

Experience and training in interviewing.

7AA'the rise----- athihistertni =der statcardited ctm44-J-_s-?

Not applicable.

;ereere :hers tctblems .-_h the i emcst==t: tt. the at.imist=st= that :ich:

a.f:ett the rat' id1:7 of thm data.' I

I

None were identified.

Zhci irel6d4e. the ittst==emt?

The Migrant Evaluator.

and Ta.:.fiitt- dams are rttiIhnla th the ittt===tht?

None.

Ate chess cc= cats ft`=r= m=t-tstne--he terz.Lts?

No.

16.L.";hat-tslishiLirr
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MIGRANT PROGRAM STAFF INTERVIEW

Purpose

The Migrant Program -Staff Interview was conducted With Migrant Program
staff members in order to answer the following decision and evaluation
questions:

Decision Question Dl; Should the Early.Childhood Education COmpo-
nent be continued as it is; modified; or deleted?

Evaluation Question D1' -6: How successful was the implementa-
tion of the Early Childhood Education Component?

b) What concerns/strengths were identified by Migrant Pro-
gram staff?

Decision QUestiOn-D2. Should the K-12 Instructional Component
(Communication Skills) be continued as it is, modified, or deleted?

Evaluation Question D2-6: How successful was the implementa-
tion of the K-12 Component?

b) What- concerns /strengths were identified by Migrant Program
Staff?

Eva-l'-uation-QuestionD2-10: What evidence is there that the
Dropout reventiciinSF 'alist made a difference in the
migrant students' drc,out rates at Anderson and Crockett?

Decision Question D3.__Should the Health Services Component be con-
tinued.as it is, modified, or deleted?

Evaluation Question D3-4: How successful was the implementa-
tion of the Health ServiceS Component?

b) What concerns /strengths were identified by Migrant Pro-
gram staff?

Decision Question D4. Should the Parental Involvement Component.
be continued as it is, modified, or deleted?

Evaluation Question_D4-4:_ How successful was the implements-
tion Of the Parental InVolVeMent Component?

b) What concerns/strengths were identified by Migrant Pro -
gramteachers?

16Z,
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Procedure

An appointMent was made with each of the six staff members to be inter-

viewed - the Chapter I/Migrantjtvgram Administrator (April 21, 1983)i
the :Migrant Nurse (April 26i 1983)i the Dropout Prevention_SpecialiSt
(April 29; 1983); the Early Childhood Coordinator_(May,2,_1983); the
Secondary Migtant Progtam Supervisor (May 5; 1983), -1.d the Parental

Involvement Specialist' (MA37,6;1983)._ A memo confirming the appoint-
ment (Attachment G-1) was sent.to edch_person, as was_a copy_of_the

interview questions (Attachments-G;2:through_G=7) prior to the intetVieW.
Eachperson was asked only thequestions designated for his/her position.
The interviews were all conducted by the Migrant Program Evaluator; FoI-
lowingthe interviews; drafts of the interviews were sent to the staff
membets for them to check for accuracy. and clarity. 'Their comments were
taken into account in preparing this summary.

Results

A summary of- each -of the interviews as conducted is available in

AttaChMentS G=8 through G-13. Only the -main points from each will be

reported hete. For the statements listed below the abbreviations used

are as. followS:

A is Administrator (see Attachment G-8)
D is Dropout Prevention Specialist (see Attachment G-9)

E is Early Childhood Coordinator .(see Attachment G-10)

N is Migrant Nurse_(see Attachment G-11)
P is Parental Involvement Specialist (see Attachment G-12)

S is Secondary Migrant Coordinator (see Attachment G-13)

Evaluation__QuestiOn D1-6: How successful was the implemen-
tation of the Early Childhood Education ComPonent?

b) What concerns/strengths were identified by Migrant
Program scarf?

Strengths
. the program -has prOvided a needed service (A).

. the class sizes were small; enabling the teachers to concentrate

their'services'(A);
the teachers have become more open and. willing to work together,

(E).

. there is less separation between the two programs (E).

. the teachers are sharing ideas and materials more (E).

.
the teachers are volunteering to help and plan staff develop-

ment (E).
the teachers are growing as teachers by visiting otherteadhers

(E).

. the teachers are implementing the AISD curriduluM more (E).

the supervision of the teachers has been a.very positive expe-

rience (E).
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Weaknesses
. none of the classes were at full capa.dity (A);.

.
the migrant students' attendance was low (A and E).
the funding cutbacks are disappOinting (A and E).
there may not be enough direct instruction and time on
task in the migrant classes (E).

Evaluation Question D2-6: How successful was the iMplemen-
tation of the K-12 Component?

b) What concerns /strengths were identified by Migrant Pro-
gram staff? .

Strengtha--(X6)
etudents are receiving high : quality services in small group
sizes (A);

; teachers have ample supplies and materials (A).
;; sufficient funds have been Available to provide services (A).

supervision of teachers is stronger then_in- the past_(A).
. Chapter Migrant PrograMi and SCE teachers are -much better
coordinated with each other and With regular classroom teachers
than in the past (A).

Weaknesses (K-64
not all migrant students receive instructional services (where
principals have opted not to have the program or where there are
not enough students at a school to justify a teacher) (A).

Strengths (7-12)
theprogram serves a good number of students at the junior high
leVel ;$).

. generally the tedthraoare really high quality teachers (S);

. counselors are really sensitive to the needs of migrant students
(S).
the high school program is more geared this year to helping stu-
dents meet the competency requirement for reading (S).

Weaknesses 'T-12)

.
schEling studenta for service at the high school level contin-
ues be a problem (S).
as number of :;:tndents decrease at the juaior high level; we

L*,i6ctease the number of teacher hours available to stu-
dei;.t.:i S) .

one the teachers is a weakness (S) .

Evaluation Question D2-10; WhbZ evidence is th,/,:n_ that the
.T.,ropout Prevention Specialist made a differenc,:. In the migrant
students' dropout races at k.:::r-ckett and'Anda..son?

0 -x
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-Since this program got started so late in the school year, the inter-
viewees felt it was too early to judge the program's effectiveness.
What-is presented here are'the interviewees' ideas on strengths/:
weaknesses of the program and suggestions for improvement.

Strengths
. the program is very research based (S and D).
. evaluation and folloW-up are built_in (D).
Dropout Prevention Specialist has_been an asset\ (5).
adtinistrators and_counselors at both schools have been very
supportive (D and S).
students have not been pulled out of classes -fort ervices (D).
the students have responded very well to .Jose Mal (D).
some of the students in the counseling group at C ockett are
opening up more (S).

Weaknesses
. the program started in the third week of the second semester

($ and D).
there is no way to insure stUdent attendance (D)./

. students did not come regularly and S).

. since funding is unclear for 1983-84, needed planning for next
year is not being done (D).

. since the program was of a pilot nature there w.L a lot of time
spent with TEA and the AISD business office explaining the pro7
gram and its goals (S).

Improvements/Options
at

_
s
_

begin Lhv:. program at the beginning -of the c obi (S_and
find a way to iMpiove student participation through class
credit,, etc.) (S and D).

. provide parent training (D).
provide more training for counselors; teachers, and principals
(D);

. build in more frequent student contact ).

. begin the program earlier in the school ng of the children (late
elementary and junior high school) _(D a d S).

. involve more male/Hispanic adult role Oddla (D).

Evaluation-Ouestion-D3-4 How successful was the implementa-
rtionnf the.-Health Services Component?

b) What concerns/strengths were identified by the Migrant
Program staff?

Strengths
. the Nurse made a. ltit Cfparent contacts (N).
. the Nixrse did a good job (A).
. services were provided to all student.; who needed them (A);
. lots of contact was made with cIrrent migrants and their families

(N)
. physical histories were done on man; students and sent to their
families (N).

. families were screened more on the basis of eligibility for a
clinic card at Brackenridge (N)..

C7=6 16,
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. early childhood students were carefully screened (N).
. there_was a lot of rapport built with parents since the:Nurse
was fluent in SpanIth (N).

. lackrof good__ information on who -was currently migratory (N).
. a half-time Nurse really limited the number of students seen

(N and A).
not enough school and teacher contacts were made (N).

Improvement/Options
. make the position a full-time position (N and A)..
. improve the recruiting process (N).
plan and conduct more teacher training on what services are
offered by the Migrant Health Services Program (N).

. provide more training/information to- parents on health care
(z:specially preventative health care)

Evaltration_Question-D44-: How s.,:cessful was the implements=
tion of the Parental Invoment .;:;m1710i-iett?

. b) What concerns/strength7 were identified by M± rant Program
staff? '

Strengths (Elementary)
. the PAC president.,_ Mary Jonesi has been an asset ().
. we elected new PACofficers who are good (1?).
sometimes we have high_attendanceat the PAC meetings

. there were several good parental involvement conferences in
Austin (P).
a few AISD parents were very involved in these conferences (P).
the community representatives work well with both parents and
schools (P).

. not having local campus PACs has been good for those campuses who
were unsuccessful in- getting parents to participate (P).

. some.parents attend_both the Chapter-1 /Migrant PAC and the_Title
VII PAC meetings, thus getting a double doad of some materialS (P).

; each representative is Making 5 home visits a week of a positive
nature (P).

Weaknesses (Elementary)
parent attendance at PAC meetings fluctuates a lot (P).
some schools did not receive as much attention from their community
representatives as they should (P). _

Out offiCe.gets so many assignments, from so many_different areas
that we are frequently pulled in many different directiOna (P).

. with all the "special assignments" we are assigned.; we sometimes
fall behind on the regular duties we do (P).

. not having the locvl -,PALs has not (for the mot -part) improved
attendance at the Diatrictwide PAC meetings (P);

1C
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Improvements/Options (Elementary) I
. try to have names, addresses,, etc. of students_eatlyin the school
year so there will be_no delays in beginning:(P); //

continue Making_the five poSitive home visitsperweek (P).

al
. prepare the notices for PAC meetings well inadv ce (P);
. continue to work on getting higher parent attendance at PAC
meetings, perhaps by having_more_student progr (f).

. rotate the PAC meetings at various schools since the office will

no. longer be housed at Keeling (in 1983-84) (/f);-_

continue to coordinate our activities with the schoolS and other
Distric offices (P). //

Strengths (Secondary)
. a number Of the_parentsi especially Mt Mendoza; the president,
are a strength. (S).

. the parentaWhO:have come to the PAC meetings have benefited.(S).

. the workshops that we have had have fOcusea on communication ._.-.---

I

=;-skills (S). --------

______---

. the two community representatives do 'ay:e_ry---gbob_.(S).

Weaknesses (Secondary)
. the main'weakness is parents_not attending the meetings (S).

.
the parents who do not'attend are the one's who need to the

most (S).

Improvements/Options (Sack
. continue to work on improving parent attendance perhaps by having

suppers in conjunction with the meetings (S).

G-8 1=w
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AUSTIN INDEPENDENT SCROOL'DISTRICT
Office of Research and Evaluation'

TO

c_e_d
FROM: Catherine Christner

SUBTECT: Migrant Program Staff Interview Summary

Attachment G-1

EncLose(: is a draft of my summary of our interview. Please review it as
soon as possible for additions, deletions, or any corrections you would
like. If I do not hear from you by , I will assume
everything as stated is acceptable.

CC:lg
Enclosure

cc: Lee Laws

Zr-7

XPPRC 'JED:

Director, Research and Evaluation
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82.02 AUSTIN INDEPENDENT SCHOOL DISTRICT
.
Office of Research and Evaluation AttaChment

MIGRANT PROGRAM STAFF INTERVIEW = ADMINISTRATOR

What have been the strengths of the implementation of the Early Childhood

Education Component this school year?

What have been the weakneSSeS of the implementation of the Early Childhood

Education CoMponent this school year?

What have been the strengths of the implementation of the K-6 InStructiOnal

Component this school year?

WAt have been the weal:Desses of the implementation of the K-6 Instructional

.Comitonent this school year?

Have there been-any problems with the supervision of the K-6 Migrant Program

teachers this school year?

What have been the strengths of the implementation of the Health Services .

Component this school year?

What have been thikeaknesses of the implementat-on of the Health Fervices

Component this School year?

G-10



82..02
AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

Spring '83

Attachment G-3

MIGRANT PROGRAM STAFF INTERVIEW - MIGRANT NURSE

What have been the strengths of the implementation of the Health Services
Component this school year?

What have been the weaktesses of the implementation of the Health ServiCeS
CoMponent this school year?

What afire some improvements/options you would suggest that you feel would
make this component more effective?

;-,
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82.02
AUSTIN INDEPENDENT.SCHOOL DISTRICT
Office of Research and Evaluation

Spring '83

Attachment G-4

MIGRANT PROGRAM STAFF INTERVIEWS - DROPOUT PREVENTION SPECIALIST

What have been the strengths of the implementation of the Dropout Prevention
Specialist Program this school year?

What have been the Weaknettet_of the implementation of the Dropout Prevention

Specialist Program this school year?

Do you feel the Migrant Program should continue with this program?

Have you had problems With Studenta not coming for services? If so, Why

do you think studentS Are not coming?

What are some improvements/options you would suggest that you feel would

make it more effective?
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82.02 Spring '81

AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

Attachment G-

MIGRANT PROGRAM STAFF INTERVIEW-EARLY CHILDHOOD COORDINATOR

What have been the strengths of the implementation of the Early Childhood
Education Component this school year?

What have been the weaknesses of the impleMentation of the Early Childhood
Education Component this school year?

Have there been any problems with the supervision of the Early ChildhoOd
teachers this school year?

13



82.02
AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

Spring '83

Attachment G-6

MIGRANT PROGRAM STAFF INTERVIEW SECONDARY' MIGRANT COORDINATOR

What have been the strengths of the iuplementatioe. of the Grades 7-12

InStructional Component this school year?

What have been the weekneSses of the implementation of the Grades 7=-12

Instructional Component this school year?

Have there been any problems with the supervision of grades 7-12 Migrant

Program teachers this school year?

.What have been the strengths Of the implementation of the SecondaryParental

Involvement Component this School year?

What_have been the weaknesses of the implementation of the Secondary Parental

Involvement Component this school year?

What have been the strengths of the-_ implementation of the Dropotit Prevention

Specialist Program this school year?

What have been the weaknesses of the implementation of the Dropout Prevention

Specialist Program this school year?
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82.02 ..,AUSTIN INDEPENDENT sc7noL rSICT
Office of Research anc tv.Luãiôn 1:.

Spring \'83

MIGRANT PROGRAM STAFF INTERVIEW - PARENTAL INVOLVEMENT SPL;1:1-IST

What have been the strengths of the iip1etaentacio f the Parental Involve
ment Component this school year?

What have been the weaknesses of the implementation of the Parent Involve
ment Component this school year?

What differences have you noted in parent involvement/participation in the
Districtwide PAC, Since local PACs were not required this, year?

What are some improvements/options you would suggest that you feel would
make this component more effective?

G-15

N.



82.02

Spring '83

AUSTIN INDEPENDENT SCHOOL DISTRICT Attachment G=43
Office of Research and Evaluation (Page 1 of 3)

MIGRANT PROGRAM Sit INTERVIEW - ADMINISTRATOR

What haye been the strengths of the implementation of the Early Childhood
_Education Component this school year?

From What_I've seen the program itself has provided a needed service for
those students who have participated. The class sizes are small and this
has enabled the teachers to concentrate their services on students who
need them.

What have been the weaknesses of the implementation of the Early Childhood
Education Component this school year?

The weakness that I have seen is the low attendance. In some schools the
attendance was very low, especially during the winter months when there was

a high absentee rate. During the 1982-83 the number of Early Childhood
units was .increased. This I feel diluted the-the number of migrant stu-
dents to receive service; I don't think any of: the units except fOr soutt
Austin were at full capacity so there waa always room for other students. As

a result of that, the cost for students was rather high. I think we would
have been able to share -the same number of students wit:- eight units as we
have in the previous year. I found about the_low_attendLnce in the middle
of the year and / didn't quite know how_to solve it_at that point ir. time.
We had the community representatiVes make numerous home visits to elcourage
parents to send their children to classes. We were even to the rofnt that
we thought about asking some people to leave the program if their c'-lIdren
who were enrolled were no:: attending.

Next year we know that probably there will be some cutbacks in funds. At

this point we just don't know how much. Since in terms of priorities for
the program, current migrants are first, former migrants are second, and-
the Early Childhood Program is third, we will have to reduce the Early
Childhood_Prcgram to some degree. What I am planning to do at this point
is to cut back on, the number of classes. The transportation costs are
exceedingly high, especially to fin half the class at Maplewood (since
these students are transported such large distances). So not only will there
be money savings in terms of number of units open but also considerable
savings on transportation.

What have been the strengths of the implementation of the K-6 Instructional
Component this school year?

There have been good services offered to, the elementary schools and the
children are receiving services in smaII'group sizes in reading. In my

visits I have determined that teachers have_ample supplies and materials
and ample time to provide'services to the students. It's ..a strength that

we have enough funds this school year to provide services on a daily basis
at every school to the minimum number ofchildren that need to be served.

G-16



82.02 Attachment G-8
(continued, page 2 of 3)

I feel that the services' provided by these reading teachers have had a very
positive effect. I hope the evaluation shows that also.

What have been the weaknesses of the implementation of the K-6 Instructional
Component this school year?

Well one of the problems I have seen is that there are migrant students at
schools without a migrant teacher and therefore these students aren't
receiving services. It's unfortunate that we cannot provide instructional
services to everyone. Also in some cases where there were enough students
for a teacheri.principaIs felt that there was not enough room for another
teacher or that other programs at the school like Chapter 1 could provide
services for migrant students who had need.

_

Although TEA has questioned this I feel the folio g is a strength and
not a weakness. They have said that we have one o the highest per pupil
'costs in terms of our teachers; I have explained to them that AISD has
one of the highest teacher pay scales as well a we try to recruit people
who, have a lot of experience with low achievin students and have a Master's
degree preferably-in reading. I feel like thi is a really positive benefit
to the migrant program. There is a high per upil cost when you serve stu-:
dents With teachers with Master's degrees ormaximum experience.

Have there been any problems with the supervision of the .1(=6 Migrant Pi"ogram
teachers-this schcol year?

No. 5ckel that the supervision is stronger than it has been in the past
bect teachers work directly with the Chapter 1 reading coordinators.
Actu.'l the. Chal_ter 1 reading coordinators are funded oat 8f Chapter 1,
Migraat, and SCE. I feel that the three programs were coordinated much
better and the reading coordinators have worked more directly with the
teachers to coordinate the Migrant Program with regular classroom instruc-
tion. I feel that supervision was a definite strength tais year.

What have been'the strengths of the implementation of the Health. Services
Component this school year? :

The strength is that we have been able to provide services to all the stu-
dents who needed it. We have a number of students who needed costly
services but we felt justified in providing them. One case that I am
thinking about in particular is a child who needed a breathing machine, a
very expensive item. The evidence did support that she remained in School
through use of the machine where she might not, have otherwise.

Another strength is the Migrant Program Nurse; I feel that she did a good
job. She concentrated her services on students who had needs; She tried
to identify through screening and other sources the student: who had the
most needs. The students with the greatest needs and those.current
migrants are where she concentrated her services.

e
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Attachment G-8
(continued, page 3 of 3)

,

!

What Wye been the weaknesses of implementation of the Health Services

Component this school ,ear?

Although I. think that the 'Migrant Prograi Nurse did_a very good job, she

and agreed that having a nurse on a half-time basis is a weakness because
we feel that it does limit the number of students she can see as well the
number of contacts that she can make wit parents and schools. She has

Seen allot of students but she has had tO concentrate on the current migrants
and others that regulations provide for being seen first. She and I feel
that the nurse's position should be .a full-time position to maximize the

number of students that can be reached.
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AUSTIN -INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

Spring '83

Attachment G-9
(Page l'of 2)

::1,RANT PROGRAM STAFF INTERVIEW DROPOUT PREVENTION SPECIALIST

What have been the strengths of the implementation of the Dropout Prevention
Specialist PrograM this tchobl year?

The main strength of the program is that it is research based. Evaluation
and follow-up on students is built into the program itself. Both -the coun-
seling progray., -7hich is based on leadership skills developme:t and the taken
economy program which rewards kids for attendance, grades and not misbehaving
are very much structured around what research found to be eff ctive.

Administrators and counselors both at Crockett and at Anderson have been
very supportive of the program and this certainly has been an asset in
terms of the program's_operation. Also the student contact- atboth schools
is during advisory or lunch) therefore thestudents are not being_pulled_
out of classes. Jose Meta has participated in theprogram at both schools
and the counseling group at Crockett. There is evidence.from_the counseling
groUp at Crockett that the kids have responded very well to him.

What_have been the weaknesses -of the implementation of the Dropout Prevention
Specialist Program this school year?

The biggest weakness is_that the program started late in the school year.
It was 1. ?.11 into the .third week of the second semester before it_actually
began. There'is no real way to insure student attendance since it is
voluntary and there is no course credit for attending or picking up tokens
on a regular basis;

Funding is still not clear for the 1983-84 school year so next year cannot
be planned for now. The program this year has been limited to two schools
because of its pilot nature. Ideally it would be best implemented if it
could reach_all the students. 'Also_by the time students are this age many
Of their habitS are very well- formed and it's very difficult to start trying
to reach these students at this age.

Do you feel the Migrant Program should continue with this program?

Yes, very definitely. The program needs to be continued and\expanded to
other schools. Also the program should be tried at the junior high level

well as the elementary level.

Have you had problems,with students not coming for services? If so; why do
you think students are not coming?,
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82.02 Attachment G-9
(continued,-page 2 of 2)

Yes there has been a very difinite problem with students not coming for
service. Again, as I haVe said they-recelve no credit for either the
program at CrOdkett or Anderson. At Anderson they at least have the token
economy that keeps them coming but at Crockett_ they come during advisory
and some students study when they have a lot lf homewcrk to do so Often
they don't come.for these reasons; Since the counseling class.at'Crockett
focuses on leadership skills and communication skills some of the students
don't want to come because they are very shy and are unwilling_to speak_
up. Mr. Mate 's group has had very high attendance so it's my feeling that
perhaps the students prefer a male, Hispanic group_leader. It's hard to say.
Students often just -have too many other things to dO. Also some may not
perceive the counseling aS a worthwhile thing. There's no incentive for
them going.

At Anderson it's also a problem that they don't coM2; They do check in or
8:op in on an irregular basis and that makes it hard to give them reinforce-
men. :.or doing well when they come so seldom. Finally, there seems to be some
pecr pressure or cultural_pressure against expressing their feelings or
staying in school. There's a lot cf_pressure_for kids to find jobs, etc..
and this may have a lot to do with the-fact that the_students don't see
any problem with dropping out of school and not participating in these
programs.

What are some improvements /options you would suggest that you feel would
make it more effective?

The biggest improvement that could be made is starting the program right at
the beginning of the school year. Ond_Of the biggest problems has been
that students don't hLve_encigh incentive for showing up. Somehow perhaps
they could get class credit, something towards graduation. I am not sure
exactly what but something that gets them coming regularly One of the
weaknesses in terms of trying to make the program effective is that there
is not really enough parent contact; I .wouldthink that if the program
were to be continued or expanded, there needsto be more parent training
as well as educating both teachers and counselors of wit's goingvm, why
certain things are being done and ways that teachersi_counselors, nd
parents could reinforce -the program. If students could get reinfOr ement
at home for attending the program thentaybe_their attendance would be
better. For the AnderSbn group it would really be nice to build in more
frequent- contact - perhaps do some counseling dicussion;howto improve__
grades, how to improve behavIcr; etc; rather than them just dropping by to
pick up their tokens; ,Again another major improvement would be to implement
similar programs at the junior high and elementary level. Since_to many of
the behavior patterns that some of these students have were established
long ago; by this point in their high school career it's very difficult to
try to erase that ';..thavior. Perhaps if they were reached sooner there would
be more likeliho, that some of their behavior patterns could be changed.
Also since Mr. MaLilkgrOUp_eSpecially at Crockett has shown a high atten-
dance race, it might be well to involve more males and/or Hispanics in terms
of providing good role models for these students;
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82;02 AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

Attachment G-10
(Page 1 of 3)

MIGRANT PROGRAM STAFF IN'f:MVIEW--EARLY CHILDHOOD COORDINATOR

What have bek,n the strengthF of the implerm:,, ziOn of theEarly Childhood
Education Component this scoolvyear?

The main thing that I have noticed this school year is a-marked difference
in teachers' attitudes. This year we have several new hirees and they have
been well accepted into the program as well as their ideas have been accepted.
This year people have been more open and willing to work together; the
teachers with each other and with me; and I feel like rhat's. a real; improve-
ment. Also in the past; with the two programs under my superVisie Chapter
I and Migrat, it seemed like the Chapter l'teachers and the Migri!' taach-
ers worked very separately. This ,year they _have coma togereI and
are working together. For example at a conference in February I noticed
that two teachers, one from Chapter 1 and one from Migrant, presented_ to7
gether in a session on learning centers. Another group of teachers which
happened to have two Chapter 1. teachers and two Migrant tea,::ni-!:;3 did another
display for another unit. It just seemed like that this year --.)re than ever
in the past, thetwo groups of teachers really worked together as a group
and there wasn't as much separation between the groups as there has been
in the past;

Also in the Past it appeared that there was little sharing of ideas_and
materials with each other. I have noticed a great increase in : "haring
this year. For exar-nle; one teacher visited a warehouse where free mate-
rials were availabl nd not only did she pick up enough for herself but
she picked,up enou- )r the other teachers. This was very pleasing to me;
Also last year I k r often get Volunteers when T needed help with projects
or staff developiti _; is year I have had more volunteers for participating ;

and presenting staff deveIopm--,t and there has Deen increased interest in
teaching others/and working the teachers c sharing on ideas,
I think the idea, of developin6 staff developme-2 for your_peers is very
important. Also because they are working together so much, I have been
able to order,_more resource_books and other teaching supplies which they
have suggested and requested thus strengthening each teacher's materials
inventory. _Teachers are sharing more, so more ideas as well as materials
are being sharekacross the programs and across the neachers.

One other thing that has happened more and more is that teachers have been
growing by going to visit other teachers and watch them teach in
their classrooMs-:I feel as a consequence of this, the quality_of what_
they are doing is improving. The visits_are voluntary. I provide a sub-
stitute for the day they request. I feel that when they see another teach-
er doing similar activities which they have done they feel more confidence
in their ability to do it and, as a result of this activity the teachers'
competency in general seemed to be improving;
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AttachMent G-10
82.02 (continued, page 2 of 3)

The Migrant teachers_ar2 implementing th. ..4`S.D curriculum more so than

they have in the past; They are using materials more; I have een
materials that I have provided being used in all the classrooms and through
that use indications are that the curriculum is being followed more closely.
I know that at first the teachers were very hesitant to leave the BECP
curriculum and totally use the AISD curriculum, but I feel they have made
the transition now.

What have been the weaknesses of the implEmentation of the Early Childhood
Education Component this school year?

One of the main things that concerns me is that it was pointed out by the
teacher at Maplewood, who's funded half Migrant and half Chapter 1, that
the migrant students' attendance seems low. Other teachers have commented
on this In Chapter 1 the students' attendance is almost mandatory to
remain in the program while it seems that the Migrant attendance is lower
and the emphasis on attendance isn't as strong. _Migrant students have
bus services and busses take them right to school and back home. This is
one of the reasons that for the last three six weeks periods of 1932-83.
I want to compare the Chapter l Early Childhood attendance with the Mi-
grant Early Childhood attendance;

There is another area that 1 am somewhat concerned about but it is -very
hard to pinpoint - it's something that I feel when_I gO into:the class-
room and observe. 1 have not seen as much direct instruction as I feel
is necessary. The_re seemed_to bea lot of center work and indirect in-
struction but not as much direct instruction as I would like in the Mi-
grant classrooms. Related to this I am somewhat concerned about time
on task, This may be a reflection of differences in teachers' styles and
it may be that whenever I go by and visit, I don't,isee the direct reach'

happening; Also it may be a reflection that there is more vrietli_in

r/
teaching styles among the Migrant t chers than among the Chapter 1 Earl
Childhood teachers. It may be th some of the:formats of the teaching
day in some classes seem a lot f eer in terms cf structuring than. in some
of the other classes. This is an area that I definitely intend to lock
at more clbsely next year. If I find that it is an area of weakness; I
Will definitely address it at staff development sessions or plan next
year as I have this year on sending some of the teachers who could benefit
from visiting classrooms of teachers who are stronger in these areas.
Since teachers have shown so much willingness this year to grow and develop
as teachers, *feel like the teachers will cooperate. _We'll put out c1:0.

extra effort to make sure the children are direct taught al meaningfully
occupied all day long.

_ _

I don't know if I would call this a weakness or not, but I am very disap7
pointed that the program will :e cut and we will be losing three class-
rooms. Because of the strong foundation that has been laid in this pro-
gram, hopefully the classes won't%be completely lost to the District. I

think that the six classes left will be very strong classes.
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Have there been any problems with the supervision of the Early Childhood
teachers this school=year?

No; I don't feel that theril have been; It's really been a very good year.
The communication channels have opened more than ever and I feel like the
teachers have cooperated with me over and above and beyond; As I said
before, teachers have volunteered for things more and I have had numerous
notes from teachers commenting on the various things that we have done.
They seemed to feel very free to let me know what they need and how they
fee about what I am doing etc. This is really quite pleasing to me
since last year was my firs year with_these teachers and I_did feel like
it too me a while to gain acceptancc., from some of the teachers.

Although I have not been able to spend any more individual with
reachers this year than last; I have spent more overall time wiLh the
early Childhood teachers per se. Because of bringing all th teachers
from Chapter 1 and Migrant together I think they have strengthened both
programs because there are so many different ideas that the teachers share
with each other, etc. Also thia year what has helped in the area of
supervision is allowing the teachers to go for one day to visit another
classroom andtI_proVide the_ substitute. This_has really strengthened the
teachers' refationships with each other as as_with me. I have_been
getting very positive feedback from the zeachers about the opportunity to
do this; I'vealso_alpreciated the fact_that_the:_teachers-have given me
positive feedback;
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MIGRANT PROGRAM STAFF INTERVIEW -. MIGRANT NURSE

What have been the strengths of the implementation of the Health Servic s
Component this school year?

One of the main strengths_is I've made a lot of contact with parents. I

have tried to make as much contact as possible with current migrants even
though this information_on who was currently and formerly migrant was not
always correct. Also this year I have done physical histories on a lot of
students and am sending this information to their parents; Even though
it's in a form of a questionnaire and I am not getting a high response
rate, I feel this onetime contact that will make parents more aware
of their children's health situation.. I;feel I am setting_some ground
work for next year so-that when the program starts_again whoever is the
Migrant Nurse will be able to pick up on these families. Also I believe
that more. than in the past I have screened out for servi:.es those families

who were getting Medicare or who were eligible for a eliriic card; A lot
of families who_were eligible fOr a clinic card have no applied and rather
tangoing ahead and giving them services, we really put strong pressure
on the parents to go ahead and make application for clinic cards, so that

we can use the money for the Migrant HeaIL Services for those students

who are not eligible for the clinic card. Also one thing that I am very
proud of is; towards the beginnjng of the school year I was trying to
screen Early Chi7hood students very_closely, focusing on children who
were having any sort of learning difficulties because these are the ones
who are goiltg.to have difficulty in the Earl:f CAL.1.1dhOOd classrooms as well as

thc other classrooms later on. Finally I ..,:c;)d about the fact that I

speak Spanish very fluently because I feel really helped gained

rapport with the parents and get them to -.:nrough on some of the

needed things with their children's health. I ha,Te recommended next

since I am not going to be in this position any more that a full'-time
bilingual nurse take the job.

What have been the weaknesses of the implementation of the Health Services

Component this school year?

Mainlythis_has been the lack of information that we have on the students,
especialy the current migrants. Since Ijkaile only been half-time I have
really tried to focus my emphasis on curren--juigrants and the files on the
current migrants were not updated at the beginnin7 of the year like they

were supposed to be. In fact I think it was in January or in February when
I finally got the information about who was current and who was not. A lot

of the students who were current from_last year's information were no longer

current but did receive services. I don't know what the holdup was but it
did make it very difficult to try to provide services for current migrants

when_you didn't know who they were. Also because the list came in so late
in_the year the information on the students, particularly their addresses

and phone numbers were not always correct, so my secretary had to spend a

lot of time calling 1-11.! schools or homes. Again I don't know Where the
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problem originated but I defintely feel like the currnt migrants need to
be updated at the very beginning of school so that the Nurse will know at
the beginning of the school year who is current and who isn't so that she
can focus her services where they need to be focused.

Another weakness is the fact that at tha beginning of the year_I felt that
20 hours would be sufficient to cover the needs of the/Health Services Pro-
gram. -I_realized that as the year has gone_by that it would_have been much
better if this were a full-time position. Not only could I have made more
contacts with the current migrants but also my time_ had to be really be
limited with the schools. It's obvious to me now that there needs to be more
school contact as well as contact with teachers, as well as contact with
parents. Just shortly before the end of school I visited one school and
the teacher didn't even know what services were available. It's very frus-
trating because one learns that you can't do it all - you can't be at the
schools at the same time that you are trying to make telephone contact
with parents or seeing students, etc.

What are some Improvements /options you would suggest that you feel would
make this component more effective?

I would like to recommend-that the nurse who takes the job makes a lot of
contacts with the schools for educational purposes; that the nurse meets
teachers and talks to them in detail about what the health services program.
offers and which parents are eligible and which are not. It seems tha' this
is a constant need and should be done several times throughout_the year.
As I said earlier I feel like that the Migrant Nurse needs_to be a full-time
position and preferably that the person should be bilingual so that contact
would be easier to make with parents.

The whole process recruiting parents seems very haphazard; I really
hope than a mc[.: Azad way of recruiting with the community representz.-
tives:i c- .acted. One of the things that I have requested for next year
s'nce representatives have a lot. more contact with parents, in
August or September whenever the recruiting_ begins I would like_to put to-
gether some sort of information packet to_give_to parents -and give these
packets to community_representatives so that when they make contact with
parents they can tell them about the health services program. I know that
this has been something that hasbeen done before but I feel like it's
something that needs to be continued so th-at parents will know who is eli-
gible and who is not and what krid of services are available; etc;

In addition to educating the teachers about what services are available I_
feel a lot of time needs to be spent talking to parents about their child'S
health needs. A lot of parents do_not_realize the kind of health care
children need. I am thinking mainly about dental services where a-lot of
parents do not encourage their children to brush their teeth, they don't
know the proper brushing techniques, etc. I feel that the preventative-
health care is very important and a lot more time needs to be spent on this;
One of the main purpos:?s for doing this is to reinforce what we are telling
the kids when we meet with them and if the parents are alsO reinforcing
their needs to brush their teeth more regularly ! eat properly, etc. then
we'll have a much nigher likelihood improvi- me of their health problems.

; 0G-25



82.02
AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

Spring r83

Attachment G-12
(Page 1 of 4)

MIGRANT PROGRAM STAFF INTERVIEW - PARENTAL INVOLVEMENT SPECIALIST

What have been the strengths of the implementation Of the Parental Involve-

ment Component this school year?

I think this year we had a good year. We have continued with our District -
wide Parental Advisory Council meetings and_we_ have elected new officers
for the following year We feel really good abOUt_the Officers_that have
been elected. May.i Jones, who is the current president, is in her second
year_.. She -has ealiy been a teery_good leader:: This year I have been
Lf7-i.hg diffel:ent environments and different kinds of activities to get
parents even more involved: Rather than just trying to get them to come
to_teetihgt We wanted to encourage them to take responsibility in gath-

ering inform-At i6t or doing other things they really wanted to do. The

parents decideFthey wanted to r*ise a handbook on 77rehtali involvement

to replace the orz we had had previously. Five parel:ts were onthecom-
mittee with a teacher and two community representatives, etc. We all

got togethei several times and came up with some ideas on. parehtalin-

volvement. I cis disaPPOihted the parents who had a lot of ideas didn't
followthrough_with the responsibility for putting the book together:.

However,' we did incorporate many of their ideas through workshop activ-

itiesduring the year.

The attendance -z-:7 meetings continues to f It tOri:d teat-Oh. Some-

times we have very good meetings, very g, ice, but other times

we don't; Sometimes the attendance is P. and sometimes t's a

weakness; A smaller group oflpatehtS 411. more in depth discussions

and therefore involves the parents tda gteaer degree. We have haf more

workshops this year with parents. We have given them a lot of information

on how tO_Wcitk with their children at home to improve _grades and to under-

stand_theit children better; etc. There have been some good confeences
fire in Auttift and a number of parents have attended. I haveseen_some
realiv positive changes in some of the pareits who have attended the

meetings in that they are really interested. They learn about what other

districts go through and it's been very exciting to see them involved.

Unfortunately a relatively small nuMbet Of parents have participated in

these' meetings. At least With_thdte parents, attending these parental

involvement workshribs hat really been a IJoeitivebenefit; It allows:

them to draw comparisons With what's going on with other districts

communicate with other parents from other districts.

Usually we have the Chapter 1/Migrant meetings early_in .7id_iribhth, If

we are doing a workshop I prepare materials; etc. and tl i later in the

month, when we have the Bilingual Education PAC meetings we often conduct

the same. workshop in Spanish. Some of the_parents who have come to the
Chapter 1/Migrant meetings who might need information again in Spanish,

come again and I feel like that by getting this double dose; theinforma-
rion is really penetrating for them.
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Another strength_of Am that I feel we have very good commu-
nity representative] ar c aith the campuses and with the
parents. They are help scd assist. We have a couple
of situations this year war:-.J- ,ent-,;tives 5;radedoff with others
when it became necessary d.. c_i:sivy work or :1,1c absence of commu-
nity representatives; This .y,e-.4 teamwork has ptbvidedschools with
uninterrupted service; Thi3 is gorked well; The community representa-
tives are handling a larger year and that's made it diffiCUlt
at times, but then again we a-e ::::/exible and they have been very coopera-
tive in working with each other.

What have been the weaknesses of the implementation of the Parental Involve-
ment Component this year?

I don't know if I would specifically call it a weakness but some of the
representatives have worked more directly with the community than directly
with the school; Although it certainly is important, I feel that there
needs to be: more contact, in soMe cases; with the school so that the rep-.
resentatives will be responsive to the school needs and to the teachers'
needs with the children. It's hard in the Migrant Program where the rep-
resentatives have:to spend so much time out in the field recruiting or
updating information on the children, etc. They make_more home visits
because they have to establish this contact. But in doing -this sometimes,
the schools ma7 be neglected. This was more of a problem last year than
this year bec.-.se.this :aar we met early in the year and gave out schocil
assingments and have tried to make sure that more school contacts were
made. Here is a summary of the contacts that our office (all staff -
not just migrant) made during 1982-83 (see last page this attachment).

Another of the weaknesses is that we get so many different assignments
from JO many- areasthat it just seems that we fall behind on this or we
fall behind on that Schools see us and -they ask us_to_get_involyed .n

- their carnival, PTA, etc. This is positive_in itself, but if it comes
at a time when we are also invved in getting information on Cinco de
Mayo week; or information on Black History month or whatever, it makes
it very difficult to-do all the things that everyone wants you to do.
As a result from all the involvement with different people; it seems like
we ar.: all rushing around at times. Sometimes we feel as if we are being
puliLd in so many different directions at one time that we don't know
exactly what priorities_ we should be following. It's hard often because
due to special things that have coma up like the_documentation_of the
Cinco de Mayo celebrations in AISD, we get behind on some of the regular
thinga.that we do, like getting out notices ror the Parental Advisory
Council meetings or calling parents to remind them to come to these
meetings; The regular workload is disrupted when we get all these special
assignments. fortunately the staff is very understanding about this and
again .a- verb flexible and seem to be very good at shifting gears;
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What rftfIerences have you 'noted_in parental involvementiparticipation

in the Districtwide PAC, Sih-cd lotal PAC's were not required this year?

I think that for some campuses it's probably gocibut for others I think

it's probably been to their dettitent: In some cases the local PAC's

forc.: the schools or teadherS to pay attention to the needs of parents

and children.

Some_schools never really did the PAC in a way that really -got parents

participating and communicating; etc. but others really did a good job

with patent training etc; Therefore, I really don't feel that it's made

a let of difference; The campuses that were doing_a good job of doing

the local PACs continue through. PTA or other methods to 'have workshops

for parents or meeting with parents. The teachers are meeting with par-

ents in one way or another so I feel like the campuses that were doing

a good job with the lOcal campus PACs arestillmeeting_with parents.
Those who weren't having much success with the PAC it's probably been

better for them because they do not have to put the effort into trying

to have PAC meetings and then having almost no success. It was very

discouraging for them.

AISO I have noticed that this has not necessarily improved the attendande

at the Districtwide PAC meetings.

What are some improvements /options you would suggest that you feel would

Make this component more effective?

One of the things that I noticed this last year_was that parents' atten-

dance -was quite high when we had programs that included some performances

by children. So I reel if we have more PAC Meetings with children from

early childhood to elettary, etc. that the parents will attend more.

Also something new we tried this year t6 g:_tthigherettendance was

a PAC recognition plaque to rdWari,i higher attendance. This worked for

a while but towards the Middle of the year the attendance at meetings_

decreased so we will thathodagainhext year 'Another area that

I want to try tcrwodc On next year ta to prepare the notices for

the meetings early in the year. That'f: one area where we do get behind

sometimes - we didn't get the_notics out as_fast as I would have liked

and We didn't always get a chance to make a follow-up calls. Another

thing that we had tried this year - the community representatives wanted

to make sure that they made positive contact with parents. -Often their
contact with 1Jarents was initiated at the school level where schools

wanted to know why students weren't attending; etc; The representativeS

wanted to go Out and make five home vise ": on their own every -week Of-d

more positiVe_nature. So they have been_doing this and they feel good

yabout it. I feel good about it so next year we are hoping tb continue

this.



Attachment Li-1z
82.02 (continued, page 4 of 4)

My big concern for next year is that we will no longer be at Kealing, we
will be housed at Twin Towers. Keeling seemed very accessible and com-
fortable for parents. Now I am really concerned that Twin Towers is too
far north and so formal that parents won't call or won't come. I still
don't know where we will be having our PAC meetings but I hope that we
can try to rotate those meetings at some of the schools so that differ en
parents can get involved more than before. Twin 7 not have
any space for our library which was always available pArents; We have
found a room at Sanchez to set up our library so be available to
parents there. As soon as possible we can move a campus where we will
be much more accessbile to parents. I feel our strength has bean the
accessibility to bOththe schools and !-Ale families. We will be more
involved at the school if we.are located in a schbol building.

We have even been more this year with carnivals and PTAS, other
school. functions; Hisp, ':-inco de Mayo and Heritage Month, and the
Rack History Month; etc a have coordinated with a iot of otter pro-
grams and I feel likA this:has been a real good experience. We hope to
continue this next year although it is very time consuming. We feel like
it's imporantto keep those relationships with the tJmmunity as well as
With the schools.

Parental Involvement Specialist's own Tally of Community Representa-
tives' (All - Not Just Migrant) Acti-viLies for 1982-83.

Parent Hothe Contacts_with Campus SchOol
Contacts- Visits . Staff -and -Peracinnel Visit-

+

6,131 3,333 2;941 2;445

29
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MIGRANT PROGRAM STAFF INTERVIEW SECONDARY MIGRANT COONATOR

What have the strengths Of the implementation of the Gracieli 7-12 Instruc-

tional Component this. school year?

I feel I need to divide the program 1.-AL:o two - that of junior high and

senior high. Junior high is the more successful program because more
studentS get teen. I feel the reason is because it is not complicated
for Scheduling and course selection at the junior high level. Whereas

it is at the senior nigh level. Another strength in both programs as a
general rule (with one exception) is that we really do have good teachers.

The teacher we have at Crockett/Porter is certifina in reading so I feel

those students are getting better instruction. Since the District is very

much oriented at the high school level to mastering competency in'both

reading and math, we can really tie the migrant program to trying to help
students meet ihe competency requirements in reading, and I see this is

a strength. Another strength is that at both the senior and junior high

level in working with the counselors user the last several years things

have really improved. Counselors are very sensitive to the needs of

the migrant students and really: do work at scheduling the students into

Migrant Program classes as much as possible.

What haVe been_the weaknesses of the implementation of the Grades 7-12
IhttrUctibnal Component this school year?

One of the biggest problems; of course, at the high school level is the

difficulty in getting students scheduled for services, especially At_the

upper grade levels. We are competing with workstudy programs and other
programs, plus the kids would prefer to take other_subjeCtS or there is

no credit for the Migrant Program classes in a number of crises and that

makes the program less attractiveH.or some students. Scheduling is al-

ways the major problem at the high S:7hoO1 Level. I really don't feel
like there are weakhesseS per Se at the junior high level. The only

problem being that as the number of: migrant students decrease at a partic-

ularAUniOr high school we have to prorate the teacher only parttime and

that way it dOes limit the amount of time they can spend with the students.

There is a problem with one teacher which I am trying to work on solving

with the tcaChat and the principal.

Have there been any problems with the supervision of grades 7-12 'Migrant

Program teachers this school year?

There has been a supervision problem ore school. As I have indicr.ted

before I am working with this teacher's principal to try to come to some

reSolUtiOn. Also at another scnool, one of the team teachers reported
that she wasn't working well with the migrant,_ teacher to the principal

and the principal wdt really upsieL. by_thit. In checking out the situation

it was just a personality conflict and the migrant teacher is definitely

a strong teacher. The situation has been resolved to everyone's satisfac-
nv,
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What have been the strengths of the implementation of the Secondary Parental
Involvement Component this-school year?

One of the main strengths is those parents who have been Involved, especial-
ly Mr. Mendoza who is Our PAC president.- The parents that do come regularly
to PAC meetings have benefited from theiprograms. This_year we have had
mostly workshops focused on communication._ Parents really have seemed to
enjoy this. Areas of communication we looked at were communication_ be-
tween parents and child, parents and school, school and child and all of
that has gone very well Anotherstrength is that thetwo.tommunity repre-
sentatives for the secondary level do a ery good job in communicating with
parents. I feel that's a definite stren th

What have -been the weaknesses of the implmentation of the Secondary
Parental Involvement Component this school, year?

As I have indicated the main weakness o\-ur inability_ to get parents. to
attend. Attendanceof parents at meet'gs\iS lower this year than la8t year
That has been. most frustrating is the parents who have greatest needs and
greatest problems are the ones who nee:: to be there:, and those are the
parents who don't come. This also 1,a concerned the-other parents who:do
attend but they so far have not come 2 with successful ways to get 'parents
to come. I feel these non-attending )arent8 are really working on areas
such as surviving so their prioritie -. are elsewhere. One of the things that
we hope to try_next year that seems to have worked well when we have tried
it_is to have food and refreshment more at each meeting._ For some reason
this seems to draw more people so in addition to just having refreshments
we might have suppers in conjunction with our meetings. Hopefully with
thi: -;ie can get a few more people to come out Parent8 are the ones who
tadL these suggestions.

\

What have_been the strengths of the implementa\tion of the Dropout Preven=
ti-M1 Specialist Program this school year? I

)

-

Une of the main strengths is that the program i\8 very research-based. The
i-y it has been structured has given us very definite directions on how we
:Aliemented`the project. Angie has been a real strength too, because she
has put together L . program and implemented it The principals at bw.h
schools have been very supportive of the projec as welsas the coun8e1,,rs
at both campuses have been very helpful; Altho gh it's still very early
in the program I feel like so A of the kids at Anderson are attending
school more often than they were before. Some of the kids who are partic-
ipating in the counselor sessions at Crockett are now questioning some
things that have been discussed so I feel like they are now opening up
and maybe we are reaching them.

What have been the weaknesses of the implementation. of the Dropout Preven-
tion Specialist Program this school year?

The program is brand new, it's a pilot program and the whole idea of the
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token economy was very unusual to the AISD Business_ Office. Lee LAWS
and I)Lad to spend time this year meeting with people in Finance or
meeting with TEA to explain what the program was all about, etc.

The program did not get started untiLlate in the year. We were not
able to find someone who we felt was qualified to orate the program
until NoveMber and the program itself was not set and in operation
until the second semester of the school year; It just seems that with
this new type program we ran into a lot of roadblocks in the Diitrict

and with TEA; They had trouble understanding the nature of this -pro=

gram; Another problem is that the students have not always_participated
as much as we would like. I know this is_eSpecially true:of Angie's
group and she has been very d,-;,7nointed because more students haven't

come. I feel if- -we moro; ways to get the students interested in
coming -on a regule- really be a benefit to them. Also

I would_suggest tI- the fututo we try to/have thi8 program at the
junior high level and probably in the fifth/and sixth level as well. If

Wd.Were to do it again I would start the::counselingat the beginning of
the year and start the reward system at the beginning of the year. The

delay really did cost us.

If the program is funded next year, the ground work !.aid this year

with TEA and AISD personnel will really pay off in term:, of the program

being administered smoothly.
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Instrument Dee,cription: Migrant Health Services Form

\

Irii/ 4-4-i-crtn-tion of the thsrrumenr:

This form provides information about the health services delivered by the Migrant
Program Nurse. Information collected included: scudenc name; ID, grade, school,
ethnicity, problem, type of contact, resolution of problem, parent contact; and
outcome.

rT :them was the instrument admimis-w.ed? .

The Nurse and her secretary Completed the forms;

acv manv-timis-vas the-tmszrtrainr. adMiitia-ared?

The forms were kept on a monthly basis.

Thu was-thAr-imrrrmmentadmi=isrered .

MenthIy, from august, 1982 ChrOugh May, 1983.

. Where W23 the instr'iment admimistered?

Id che Migrant Program Nurse's office.

Who adtitis-ered the instrumenr?

The form was completed by the Nuise or her secretary.

That crazitint did the acmitist=ators ha,:e?

Written instructions were provided.

.:vas .tlhe 35t_ neat adMinistered 'wide_ standardized rttditiOns?

Not apOlicable.

Were-there-troblems vith the Lascru.menr. 07 the adminiscration,:hat Itizhe
alfecr _he

None were identified;

Tho developed the instr.imenr?

The formiwich slighc_modificacions has been_used the last several years. Ic was
developed in a collaborative manner by the Migrant Evaluator and the Nurse.

That arld 7aIidi.n. data are avadIacle tn the inscru:rwir?

None.

Ara :here ncr= data frt. -es=1:3?-

No;
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MIGRANT HEALTH SERVICES FORM

Purpose

The Migrant Health Services Form was
Nurse in order to obtain information
and evaluation questions:

completed by the Migrant Program
relevant-to. the folloWing ddition

Decision Question DI. Should the Health Services Component be
continued as it. is, modified, or deleted?

Evaluation_Question D3-1:

Evaluation Question D3-2:
received?

Evaluation Question D3-3:
and ethnicity) were served

Were the component's objectives met?

What services did migrant StudentS

How many migrant students (by grade
by the Migrant Program Nurse?

Procedure

The Migrant Health Services Form was developed in 1977 by the Migrant
Evaluator and the Migrant Nurse. The form 'Was designed to describe the
nature of the student contacts made by the Migrant Nurse.

Since there Was a new Migrant Nurse this
with no changes.- See Attachment H-1 for
The directions for the completion of the
completing the forms, the Nurse recorded
by each student. The 'problem codes used
designated by the Migrant Student Record
defines the problem codes used.

year, she opted to use the form
the Migrant Health Services Form.
form are in Attachment H-2. In
health probIem(s) experienced
with the form were the ones
Transfer System. Attachment H-3

The data were keypunched, one card per contact. Attachment H-4 is a copy

of the card file layout used. The data are stored at AISD on file MG-HEL83.

In order- to help the Nurse with her reporting to Health Services, the

Migrant Health Services and Medical /Dental Expense Monthly Report was used.

This is 'a monthly summary of her activities. See Attachment H-5 for a

sample month's completed form. The program used to run these monthly

rep"orts. is EVONURSE.

RdSultS

Evaluation Question D3-1: Were the component's objectives met?

This year the NurSe.,set one of her goals as seeing 85% of the early child-
hood students. She bane close to reaching this goal by seeing 107 or 807,
of the 133 early childhood students.

H-3:
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Another goal was to make_at least minimal contact with 90% of theCUrrent-

lY migratory students. By the end of May, 1983, 75%_of:these students or

their parents had been contacted; Itshould be noted that the -data on who

was /was not currently migratory were frequently inaccurate during the school

year making it:difficult for the Nurse to know who was current and who was

not.

In Figure H-1 are listed the dupZicated a-.2 unduplicated counts of stu-

dents seen by campus. Across campuses she served 372 students in all.

This is tower than the 479 students seen in 1981-82 when the nurse position

was funtime, not halftime as it was this year.

Evaluation QuestiointAaI-1:- What services did migrant students

receive?

A wide variety of services for students was ccnducted. See Figure H-2.

There were quite a wide variety of health problems encountered (Figure

H-3). The most common problems were cavities, physical evaluation, and

heaZth supervision.

Evaluation Question D3-3: How many migrant students (by grade

and ethnicity) were served by the MigrantJlurse?

These data are presented in Figure H-4. The most children were seen at

the early childhood level, and 98% of the students seen were Hispanic.

Miscellaneous

In Figure H-5 are ZiSted the number of contacts with students by month.

April and May were the busiest months.

The Nurse and her staff made 566 contacts with parents = the majority of

the contacts were phone cane. See Figure a=6.



82.02

SCHOOL , DUPLICATED COUNT UNDUPLICATED COUNT
-OF STUDENTS SERVED OF STUDENTS SERVED

Austin
Johnston
:QIInta

.I1
14
I

5

8
1

Aeagan 2 2

Travis 10 7

Crockett 26 10
Anderson 9 5

WSJ 2 I
FaImore 4 2

04 }will 4 3

Pearce 2

Porter 1 4
Martin 21 9

.Murchison 4 r 4

3edichek _2 1
AIIiSed 88 29
Andrews 18 3

Barton Hills 2 1
Becker 28 11
Blackshear 12 _4
Brooke 88 23
Brown -- 8 3

Campbell 2 2

Casis 6 4

Cunningham 14 5

Dawson 77
...-
28

Covalle 17 /0
Harris _ 1 _1
Highland Park ;0 13
Joslin 11 -6
Maplewnod 31 --------- 9
Mathews 4 4

Metz 60 ' 21
Oak Springs 4

. 4
Ortega 16 _6
Sanchez 47 14
Pleasant Hill 4 3

Ridgetop 1 1

Rosewood 2 2

St. Elnici" _ 42 12
Travis Heights. 22 IC)

Allan 87 33
Wooten 1 1.

Ravels 74 15
Barrington 1 0
Pillow 1 1

Wooldridge 1 I

Sunset Valley 2 2

Graham _3 2

Linder 21 5

Cook 17 10
Webb 8 4

Langford . 15 4

Developmental Center 3 1

TOTALS 986 .372

Figure H-1. DUPLICATED AND UNDUPLICATED COUNTS OF MIGRANT STUDENTS
SERVED AT EACH SCHOOL FROM SEPTEMBER, 1982 THROUGH MAY,
1983. Duplicated indicates number of contacts with stu-
dents at that school. Unduplicated indicates number of
students seen (regardless of the number of times each
student was seen).

H-5
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Activity
Number of Times.
Activity was Reported

Regularly Scheduled Exam 129

Nonscheduled Exam 28

Phone Contact 379

Referralto Medical Doctor 218

Referral to Dentist .241

Home Visit 35

Counseling/Teaching 176

Referral to Other Professional 36

Figure H-2. TALLY' OF VARIOUS NURSING ACTIVITIES FOR SEPTEMBER, 1982

THROUGH MAY, 1983.
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PROBLEM
CODE

1711
1602
1601,
1305
1710
0703

PROBLEM FREQUENCY

Cavities 143
Physical evaluation 133-
Health supervision 104
Other ill-defined conditions 89 '

Dental referral . 73
Upper respiratory-infectioni cold, sore

PERCENTAGE

14;3
13.3
10.4
8.9
7.3

throat, etc. 48 4.8
0108 PeditulbSiS 29 2,9
_0508 Other ear problems 27 2;7
0525 Failed vision screening test 23 2;3
1706 Prophylaxis 23 2.3
1307 Enlarged tonsils 20 2;0
0519 Needs glasses. 18 1.8
1006 Other probleMs of'skin/subcutaneous tissue 17 1.7

1733 Gingivitis -17 1:7
0507 Otitis media 16 1.6 :

0901 Diseases of the kidney/bladder 13 1.3
0509 Other eye problems 12 1.2
0522 Referral 12 1,2
1001 Impetigo 12 1.2
07 04 Other respiratory diseases 3 0.8

1004 Dermatitis 8 0.8

0803 Other problems of digestive system 7 .7

1717 Abscess screening 7 .7

0511 Other diseases of the nervous system/sense
organs 6 ;6

0523 AMblyOpia -

4T,

6 ;6

1712 Failed dental screening 6 ;6

9900 Sensitive data 6 .6

0000 No problem found 5 -5
1102 Other diseases of-the musculo-skeletal system 5 .5

0702 Influenza and pneumonia .4 .4

1002 Scabies 4 .4

1302 Headache 4 .4

1400 Accidentsi trauma, and injuries 4 ;4

1609 Health referral ':_ 4 ;4

1801 Disorder articulation 4 .4

0605 Other problems of circulatory system/other-
, heart 4 .4

0303 Obesity 3 .3

1103 Scoliosis screening 3 .3

1306 Epilepsy 3 .3

0121 Chicken pox 2 2
0304. Other endocrine nutrition/metabolic problems 2 ;2

0515 Hyperopia 2 ;2

0520 Wears glasses 2
0526 Failed hearing screening test .2

0603 Hypertension 2 2
0902 Diseases of genital organs .2 .2

1008 Warts ,_ 2 .2

Figure H-3. NUMBER AND PERCENTAGE OF CONTACTS MADE FOR/EACH HEALTH
PROBLEM IN SEPTEMBER, 1982 - MAY, 1983.
(Page 1 of 2)

H-=7 19j
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PROBLEM
CODE PROBLEM FREQUENCY PERCENTAGE

1100 Diseases of musculo-skeletal system
1203 Cleft lip/palate
1204 Other congenital anomalies
"1206 Umbilical hernia
1209 Heart murmur
1402 Fractures of extremities
1605 X-Ray
1607 Tetanus shot
1608 Medication prescribed
2200 Examination
0103 Diarrhea
0117- Tuberculosis, other
0118 Streptococcal infections
0119 Other infective parasite
0200 Neoplasms
0306 Hyperactive
0309 Poor nutritional habits
0512 Organic visual problem
0516 Myopia
0529 Nervous stomach
0701 Asthma
0805 Drain plugged salivary gland
0900 Diseases of genito-urinary system
0903 Other genito-urinary
1003 Ringworm
1005 Eczema
1101 Arthritis rheumatism
1105 Scoliosis screening/negative
1109 Spinal scoliosis
1111 Orthopedic screening
1200 Congenital anomalies
1303 Infestations, mites
1308 NoSe bleed
1404 Laceration, open wound
1603 Immunizations
1611 Antibiotics
1702 Fillings
1708 Root canal
1800 Communication disoders
2203. Vision Screening
9999 Other Sensitive data

TOTAL

2 0.2
2 0.2

2 0 2
2 0.2*

2 0.2

2 0.2
0.2
0.2

2 0.2
2 0.2
1 0.1
1 0.1

0.1
0.1

1 0.1

1 0.1

1 0.1
1 0.1

1 0.1
1 0.1
1 0.1

1 0.1
1 0.1

1 0.1

1 0.1
1 0.1

1 0.1
1 0.1

0.1

1 0.1

1 0.1

1 0.1

1 0.1

1 0.1
1 0.1
1 0.1.

1 0.1
0.1

1 0.1

1 0.1

1 0.1

997

Figure H-3. NUMBER AND PERCENTAGE OF CONTACTS MADE FOR EACH HEALTH

PROBLEM IN SEPTEMBER, 1982 - MAY, 1983:

(continued) page 2 of 2)
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82.02
Attachment H-2
(Page 1 of 3)

INSTRUCTIONS: MIGRANT HEALTH SERVICES FORM

-19-82-83

The Migrant Health Services Form should be:completed on A_MOnthly basis

and sent through the school mail to Catherine ChriStner, AdMinistration

Building, BOX'

In an_effort to-reduce clerical time, follow-up contacts:will not be

recorded on this form.

In addition to:the,directions below, an example IS attached;

ICH= The three-digit school code Should be entered on this line. Please

use the attached school code'list to find each school's number code.

Use a different Migrant Health Services Form for each school.

Lom Please enter
Oct. 81.

the month and year the expenses were incurred, i.e.,

maj The student name* s ould be listed with the last name first then a

space, followed bq the student's first name.

ABD jp NUMBER :
d

The seven -digit AISD student identification number will be

completeby ORE personnel.

ETHNICITY:

:

'Please- enter the one-digit ethnicity code as taken from the

following list: \ (1)_ Atherican_Indian (2) 'Asian or Pacific

Islander : (3) IBlack,not of Hispanic o igin -, (4) Hispanic,

and,: (5) Anglo,\nat Of Hispanic origin;

The student's current, grade in school should' be entered.

CDNTACT BY THE MIGRANT NURSE: This falls into the three categories listed

' \ below.
,

I)' Regularly Scheduled Screening: This is a screening or exam given

at a, Scheduled time at the.student's school. This would not include,

for example, a scheduled follow-up exam which was separate from the

scheduled examq given to other members of a student's school.

2) Non-ScheduIed Exam. This would include any exam given by the Migrant

Nurse at the student's school or in-the Nurse's office which would

not be classified-as a Scheduled screening.

3) Handled.by Phone. Use the following codes in this category:

= The NurSe diagnoses the problem and takes some action by

phong without seeing the student.
2 Immunization Record Check

3 = Other

Record a "1" in-the column of whichever of the three headings is the most

applicable, except if the contact is an Immtinization Record Check

(2) or Othcr (3) under the Handled-by-Phone category.

H -12'



82.02

PRoBLEms(s):

Attachtent H-2
(continued,'page 2Of 3)

This section is where a listing is made of what health prOblems

were found; Two types of information are requested.

(1) Description._
/ Under this cOlumn_a_brief verbal. descrip-

tion of the health problem noted for that student is
_Each-additiotalhealth problem for that student

IA listed on succeeding-lines.
(2) MSRTSCOde. Across from deiCiiption of each health

problem the appropriate four -digit MSRTS Code should be
entered; If no problem was found, enter 0000; Use 9999
to indicate no appropriate code was available or the code
was unknown; Use 1305 to indicate the utudett's cOrditioxv
is ill-defined--a problem exists, but no diagnosis is
available.

Ezaagutullus2Eaccaaaaa:

-OUTCOME:

COMPLETED

One or more columns under this heading will
generally be coMpleted following each contact
by the Migrant Nurse. There. may be some_cases
where none of the actions listed were taken. If

multiple actions are taken_for a_given column i
(for example, two homevititS), indicate the
number of occurrences. Otherwise,., lace a "1"
under the proper column (Referred to MD, Referred
to Dentist, Home Visit; and Counseling or

4
Teaching). In tie last column, ParentContact,
please enter the following codes as appropriate:
1 = A parent is contacted by phone; _2 = A note
home to the Parent is sent; and 3 = The parent
makes a visit to the Nurse's office.

If some unlisted action is taken, write "other"
and a descriptionin the "Outcome" column.
Under the referral headings, !!W" means on the
waiting list.

If there is some other resolution not covered
the Nurse records one of the following in the
outcome column
1 = Psychologist Counselor; 2 = Public Health
Department; 3\= Regular School Nurse;
4 = AISD Vision/Hearingi76thnician; 5 = Speech
Therapist; 6 = local Suppot Team and;
7 = OT/PT

This column is provided for the Nurse to expand upon the resolution
of any contacts with students.

This column is provided for the Nurse's convenience to check
as a case is resolved.

When situations arise which are not readily recorded on the form, please call
Catherine Christner at 45ti=-1227, so that some agreed-upon solution can be
reached.

H-13
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CODE

1400
1.401
1402
1403.
.140
1405
1406
1500
lspi
1502
1505
/504
1505
1506
1507
1508
1509
1510
1511
1512
1513
1514
1515
1800 COMMUNICATIVE DISORDERS
180L DISORD ARTICULATIOU
1302 DISORDERS OF VOICE
Laos Disc= LANG: symatnizAT
1804 DISORD RHYTHM (STUTTER)
1200 CONGENITAL ANOMALIES
1201 CARDIO-VASCULAR (HEART !FEET)
1202 CONGENITAL HIP cpcsst3L MOTOR EMPAIRMENT)
1203 CLEFT LIP/PALATE (POSS. SPEECH IMPAIRMENT)
1204 0TH coNGENET. ANAMOLIES
1205 HERNIA
1206 UMBILICAL HERNIA
1207 NlYSTAGMUS
1208 STRABISMUS
1209 HEART MURMUR
1210 FLAT.FOOTED
1Z11. FAILURE TO THRIVE
1700 DENTAL HEALTH 205 206
1701 EXTRACTION
1702 FILLINGS 7

82.02

HEALTH PROBLEM
...101111/1

MSRTS HEALTH PROBLEMS LIST
06,25/8L Attachment H-3

' (Page 1 of 6)
EH

ACC/DENTS, TRAUMA: AND INJURIES
FRACTS..:OF SaitliSPINE,AND TRUNK

.-,FRACTS.: OF EXTREMITIES
DISLOC4 SPRAIN4 STRAIN
LACERATION,. OPEN WOUND
BURNS
POISONINGTOXI_C EFFECT

ALLERsta CONDITIONS TO EXTRANEOUS AGENTS
.DETERGENTS 206
OILS AND GREASE 2E16

SOLVENTS 206
DRUGS 206
CHEMICALS 206
FOODS 205
'PLANTS 206
ANIMALS 206
ULTRA- VIOLET RADIATION (EXCEPT SUNBURN) 206
UNSPECIFIED CAUSE 206
ASA ASPIRIN 206
PENICILLIN 206
_INSECTS 206
WASP OR BEE STINGS 206
HORSE SERUM

-

206
206
206
206
206
206

PAGE

LINKAGES

206

204
204-
204
204
204

ICI 206
203
204
206
101. 206
lin 206
201
201

1703 PARTIAL
1704 DENTURES
1705 BRACES
1.706 PROPHYLAXIS
1707 PERMANENT BRIDGE
1708 ROOT CANAL
1709 CAPPING

H-15
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' 82.02

.CODE

1710
1711
I7/2
17/3
1714
1715
1716
1717
1718
171.9
1720
17Z1
1722
1721
1724
1725
1.725
1727
1728
1727
1730
.1731
1732.
1733
1100
1101
I102
1103
1104
1105
1106
1107
1108
1107
1110
1111
1112
0400
0401
a4az-
0403
0404
0405
0600
0601
0602
0603
0604
0605
0606

MSRTS HEALTH PROBLEMS LIST
06/ZS/81

Attachment LI-3

(continued page .2 of 6)
EH LINKAGESHEALTH PROBLEM

PAGE Z

All
REFERRAL
CAVITIES
FAILED'OENTAL SCREENING
FLOURIDE:SCREENING
FLOURIDE E-TREATMENT
FLOURIDE RINSE
'DENTAL SCREENING
ABSCESS SCREENING/
puLpaTomy
NEEDS TO SEE ORTHODONTIST
INDIRECT PULCAP
ACID ETCH CROWN'
ALLOY
ADAPTIC
DENTAL X -RAY
PERLODENTAL POCKET .
'INCISION & DRAINAGE
PALATAL COMPOSITE RESTORATION
CROWN
GUT-SUTURE
SPACE MAINTAINER
UVEITIS
FORMOCRESOL PULP
GINGIVITIS

DISEASES OF MUSCULO-SKELETAL SYSTEM
ARTHRITIS/RHEUMATISM
OTHER DISEASES'OF.THE MUSCULO=SKELETAL
SCOLIOSIS SCREENING
LEG PERTHES
SCOLIOSIS SCREENING-NEGATIVE
LORDOSZS SCREENING
PODIATRIC SCREENING
asGoas SCHLATTERS DISEASE
SPINAL SCOLIOSIS
ARTHROGRIPOSIS__
ORTHOPEDIC SCREENING
OSTEOCARCINOMA

DISEASES OF THE-BLOOD \FORMING ORGANS
SICKLE CELL ANEMIA
HEMOPHILIA
LEUKEMIA
ANEMIA
GLYCEMA

DISEASES OF THE CIRCULATORY SYSTEM
CARDIOVASCULAR DISEASES
CEREBRALVASC; ACCIDENT
HYPERTENSION:-
RHEUMATIC FEVER/RHEUMA-TIC HEART DISEASE
OTHER DROSS OF CIRCUtA-TORY SYSTEM/OTHER
;SUSCONJUNCTIVA HEMATOMA

E C E 1. V &El

: Alm Iet*1.

. :1; :UM=

101 203,
SYSTEM T.01; 20.3

101 203. 206
1101 203 206
1101 203 206
'1,101 203 206
/ l01

.

206

/ 206
206
101 206

HEART 206



82.02

CCDE
---- ..--... ---...-.........

asera. DISEASES.OF THE DIGESTIVE SYSTEM
0801: DISEASES OF THE Lzvez 206
0802 GASTROENTERITIS/COLITIS
0803 OTHER: PRO3.O.F.DIGESTIVE SYSTEM 206

004. ESOPHAGUS. MALFUNCTION
0805 DRAIN PLUGGED SALIVARY GLAND
0806 THRUSR.
0807 JAUNDICE
0900 DISEA O E: GENITO-URINARY SYSTEM
0901 0 EASES 0 E KIDNEY/ BLADDER 206

09.02, 0 SEASES aF G NITAL ORG : :

106

0903 OTHER GENITC-URINARY 2G6

090 forlacELe= .

0500 int'-.4azs OF THE egvous SYSTEM
0501 p APLEG/C/QU- DRAPLEGIC' 101 203 204 206

0502 -3LI /PARTPrLLY BLIND 201 203

0503 CATARA 'tEXCEPT CONGENITAL). 201 203

0504 DEAF/PARTIALLY DEAF 202.

asas GLAUCOMA 201_

0506 MTR NEURON DISORDER(INC PCST=POLIO)MTR /MPRMNT LaI..-"as=

0507 OTITIS MEDIA 202

asaa OTHER EAR PROBLEMS 202

0509 OTHER EYE PROBLEMS .20I

0510 SPEECH DISTURBANCES 204

0511 OTHER DISEASES OF NERV. SYSTEM/SENSE ORGANS 206

ps1.-2 ,ORGANIC VISUAL PROBLEM-
05.13 BINOCULAR VISUAL .

0514 REFRACTIVE
0515 HYPEROPIA idi

051.6 MYOPIA 201

0517 ASTIGMATISM 201

asla NEEDS HEARING AID 202

0519 NEEDS GLASSES 201

0520 WEARS GLASSES 201. zci.

0521 WEARS HEARING AID 202

0522 REFERRAL 206

.0523 ..AMBLYOPIA
0524 ANISOMETROPIA
0525 FAILED. VISION SCREENING TEST_ 201

0526 FAILED.HEARING SCREENING TEST 102

0527 WEARS CONTACT LENS
0528 BITING NAILS
0529 NERVOUS STOMACH
0530 CEREBRAL PALSY
0531 'CONGENITAL CATARACT

l'
1

2.

a55

PINK EYE.
0533 NEUROFISROMATOSIS

IR E CE IV E "Ll'i
fl

0534 -COLOR LINDNESS
. AN 25 1981.. ?:

0535 DYSLEXIA
A ,

0536 BLEPHAR/tIS
, g

4:r.ra FlItc azat 4

6 I t, tat i
,

HEALTH PROBLEM

MCALIff ricual.c41Q
alaas/al Attachment H-3

(continued, page 3 of 6)

ER LINKAGES

PAGE 3
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82.02

MSRTS HEALTH PROBLEMS LIST
06/1S/SL. Attachment: H-3 PA" 4

(continued; page 4 of 6)

CODE HEALTH PROBLEM ER LINKAGES-.

ww.m.sommi.

: 0537 CHALAZION
.8533 EMMETROPHIA
07E10 :DISEASES OF THE RESPIRATORY SYSTEM
aTal: AsTmm Ica 296

oTaz INFLUENZA, AND PNEUMONIA 286

-crres UPPER-RESP. INFECTIONi COLD, SORE THROAT, ETC. 206

0704- OTHER RESPIA DISEASES 204

07015 CHEST PAINS
.(104 DISEASES OF THE SKINSUBCUTANEOUS TISSUE
Ida: zmpET:sa
iaaa SCABIES
laaa-
1004
LOOS
1006

RINGWORM
DERMATITIS .

ECZEMA
OTHER PROBLEMS: OF SKIN/ SUBCUTANEOUS TISSUi.

1007 INGROWN TOE NAIL
1808 \ WARTS
8300 -;ENOCCRINE, NUTRITIONAL AND METABOLIC DISEASES

030/
0302
0303
0304
0305
0306
0307
0304 ABSCESS CELLULITIS: INFECTION
0309 POOR NUTRITIONAL HABITS
2207 EXAMINATION .7 VISIONoDENTAL. HEALTH OTHER

206
206
206'
206
206
206

\ DIABETES MELLITUS
'MALNUTRITION/DEHYDRATN
OBESITY
OTHER ENDOCRINE NUTRIT/i5TA3OL/C PROBLEMS
HYPOGLYCEMIA
HYPERACTIVE
HASHIMOTO STRUMA

101
'205
205

zas 206
205 206

206

2201 AUDIO EXAMS
2202 MCTVISION SCREENING
2203 VISION SCREENIki'
2Z04 TWO HR POSTPRANDIAL GLUCOSE T57

2205 OFFICE VISIT
zaaa HEALTH_ PROBLEM SAMPLE
2001 HEALTH PROBLEM SAMPLE
0100 INFECTIVE,AND PARASITIC DISEASES
01.01 .HarPTHERIA
alaz 'toccrazaraamyciasit
0103
0104
alos
0106
0107
alas.
0109

. 0140
0111
allz
'0113
8114

RECE.IY-St)
MIG 28 otsi

WV% Mit =tat
iturzat pittSA

DIARRHEA
SALMONELLA OR SHIGEL LA
HEPATITIS
MEASLES
MUMPS
PED:cuLaszs
PERTUSSIS
RUBEtLACGERMAN MEASLES)
VENEREAL DISEASE
TRACHOMA
tUBERCULOSIS, PULMCNARY=ACTIVE
TUBERCULOSIS, PULMONARYINACTIVE

206
206
206

206

206
201
101
206

286
285 2.06

H-18



CODE
elMOhi

alLs
0116
0117
OILS
0119.

MSRTS HEALTHPROal:XM 4151
0.6/zs/at PAGE.

:82.02

E.

Attachtent.H-3
(continued, page 5 of 6)

HEALTH PROBLEM;,=0 EH LINKAGES1.~.1 milMen.10

ruuRcuLas/s; REACTOR 4CONVERTER 206

TUBERCULOSIS.. EXTRA PULMONARY 206

TUBERCULOSISkOTHER 206

STREPTOCOCCAL IHFECTNS 206_

OTHRINFECTIVE,PARASIT. 206'7:

alza ATHLETE'S FOOT:
can CHICKEN PDX
DLZZ CAPITIS
0123 MENINGITIS
01.2.4. MALARIA
aus SCARLET FEVER\
0126 AEMOPURPURA
azaa NEOPLASMS
0201 MALIGNANT
0202 BENIGN
9900 SENSITIVE DATA
1.400 SUPPLEMENTARY CLASSIFICATION
1601 HEALTH SUPERVISION
1602 PHYSICAL EVALUATION
1603 IMMUNIZATIONS
1604 . AMPUTATION'
1605 X=RAY.
1606 EEG ELECTROENCEPHALOGRAM
1.607 TETANUS SIOT
1608 MEDICATION PRESCRIBED
160,- HEALTH= REFERRAL
1610 EMERGENCIES
1611 ANTIBIOTICS
1612 CHEST X=RAY /

1613 IMMUNIZATIONS REFUSED
1614 BREAST EXAMINATION
1615 HEMOGLOBIN
1616 HEMATOCRIT
1617 COMPLETE BLOOD COUNT
1618 CHEMOTHERAPY
1619 . ALOPECIA AREOLA
1900 SURGERY
1901 TONSILLECTOMY
I902 ADENOIDECTOMY
1903 T AND A
1904 MYRINGOTOMY
1905 MYRINGOTOMY BILATERAL
1906 APPENDECTOMY
1907 TYMPANOPLASTY
1908 CYSTOSCOPY

206

206 \
206
206
101 203 205
206

RECEIVEZt

1 AUG 28 isel

ALSZIMB =Mt
aumere Fuca j

1300 'SYMPTOMS; ILLNESSES=DEFINED CONDITIONS
1301 CONVULSIVE DISORDERS
1302 HEADACHE .

1303 INFESTATIONS; MITES
1304 INFESTATIONS, TICKS ./

R-19

2,10

206
206
206
206
206
ia6

i06-'

206
206
206
206



82.02

CODE

13OS

.MSRTS HEALTH PRCIBLEMS LIST
G6/25/S1

HEALTH PROBLEM-

OTHER ILL-DEFINE13 COND.
1306 EPILEPSY
1307 ENLARGED TONSILS
1304. NOSE BLEED :

210Q WOMEN INFANT CHILDREN WIC

TOTAL HEALTH PROBLEMS = 255.
I-,20

PAGg.
Attachment H-3
(continued, page 6 of 6

EH LINKAGES41.0
206
101 206
a06-
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AUG 26 nal
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FILE ID Lai_
PROGRAM; Chapter. I Migrant

YEAR: 1982783

CAB FILE LAYOUT LOCATION:

AISD

_UT Pi' ,

acct. Tam file nnme

CONTENTS: Migrant Health Services Form

Field Columns __Description

1-3 File ID i ATE

5-7 School Code_

9-12 Date of,ianthly report) Sept, '82 0982; Oct; '82 a 1082; Nov.J8214_1184_

Dec, '82.:1282; Jan, '83 0183; Feb. 83 a 0283; March '83 0383; Apr11'8304834

.111.01srm. ...e.P

Po Bel of 2

wApi.moimpW1.1..

ITIa '83 m 0583

14 -33 Student Name gaLLIEle_iisalirst Name)

35-41 AISD Student ID

43-43 Ethnicity; 1 m AmeriCan Indian; 2 m Asian/Orientall 3 m Black; 4 m Hispanic;

Anglo

=...

4546 Grade. EC'm-E-CisK m 'KA; 1 14 _t01. 2 n 02; etc.

48-4 Rigulat4 SaidilleC Visit Screen! -1it

50-50 Non-ScheAuled Exam: _1 or Blank

_52-52 Handled.by Phone; 1, 2,,34 or Blank

54-57 MSRTS Code; 4-digit problem code.. 1.*.

03

C.
N



ID
4./ T jE

01: Chapter I Migrant

1982 -83

CAMi_EILY,LAYOUT LOCATION:

AISD

cm; Migrant Health SerVicesjorM (conit;

UT PF

Page 2 of 2

acct pane; file name

field Columns __Description

59=59 Referred to MD: 1 or Bleak

61=61 Referred to Dentist: 1 or Blank
.

63=63 Home Visit: 1 or Blank

65=65 Counseling or Teaching: 1 or Blank

67=67 Other Resolution: 1 a Psychologist/Counselori 2 -n Public Health Department;

0
CT

3 Regular School_Nurael 4 a AISD Vision/Hearing Technician) 5 ,1Speech

Stollitic
;

69-69

I

Phone Call; 2 Note to Parentt 3 Office Visit by Parent;
Parent Contact:

a

or Blank

o o
lunn

cm
D.

'tl

IC

47
ao

IN)

o
1-11



AUSTIN INDEPENDE1 SCHOOL DISTRICT

OFFICE OF RESEARCH AND LVALUA111.10._

MIGRANT HEALTH SERVICES AND MEDICAL / DENIAL

. _ . EXPENSE MONTHLY REPURI _

Mal 1983

PAGE 1

SUE 4 CONTACTS I _RESOLUT1ON_DE PROBLEMS

InFG INUN. 'PHONE ITOIAL ITOTAL 'TOTAL 1101AL,IRETERDIREFEROIHUME ACUUNSEIREFERDI PARENT CONTACT-, 1

ISCHED ISCHED lekooLmipR000lcoNtolcomil TO I TO lvistr I / I TO 1PHONE NOTE IOFFICEI

EXAM 'EXAM TACT ]THIS TO I1HIS I TO I MO 1 DOS 'TEACH 'OTHER IVISIT I

EC DI

II

, 3

I

0

1.1

41

12 I

2 1 II 01 1.0

I . .

3 I II 0 [01

4 11 OP SI

1 _

5 31 0I 51
1 .

I I

6 4 1 Dl 51

01 0 5

8 0 I 0 1

9 0 0 4

, .

10 0 0 2

, 0 0 I. 2I

01

. 1\

1 ,

0 ii
1 _____

I 1 I

TOTAL 1 14 2 1 75 II. 1

216

1213131 9I14

UI 34

28 93

16

21

43

62

to 31

1.81 43

I

111 39

: I

91 261

_

11 , 61

12 I

14 43

8

9

9

!

17

25

21

6 21 5 '15

1 15 I 12

7 23 5 17

3 11 3 9

6 2 6

.

3 8 31 8

______ 1______

I I I I

155 I 802 I 106,1 471 1

4

1

...

5

2

.

21

4

. .

I

3,

1

3 3 0 0

. 4 0 2

2 ' 2 1 2

3

. ,

0 2

3 4 'ii 3

2 4 DI 1

0 1 GIG

2 1 'I 1

l 0 0 0

0 21 .O 0

1 11 0 0

I I

)2 I 34 I 6 I lb I

1 1'111111

0.L

01

1

0

1

0

a.

0

1

'CI

0

11

0

3

03

. 0

. . .

Tb 2 0

51 6. . 0

13 a 0

8 5' 0

9 5 '0

6 1 0

5. 6 0

6 51 0

5. 0 0

'A-1115-

0 0 0

4 1 0
1.)

2 1 0

Z 0 0.

3 0 0

751 40.j 01.1

rt

g

rt



AUSTIN INDEPENDENT SCHOOL DISTRICT

DEEM OFIESLARLII.AND.EVALUATION_

MIGRANT HEALTH-. SERVICES AND MEDICAL / DENTAL

EXPENSE.MONTNLY REPORT

APRIL' 1983

NUMBER (IF SCHOOLS SERVED THIS MONTH IS _12

NUMOER'OF SCHOOLS SERVED
TO DATE IS .-.52

UNDUPLICATED COUNT 01 MIGRANT PROGRAM'
SERVED THIS MONTH IS _06

UNDUPLICATED COUNT OF MIGRANT PROGRAM STUDENTS
sERvro 10 DATE IS _323

,UNDUPLICATED COUNT
LAND II OF CURRENT MIGRANT

PROGRAM STUDENTS SERVED THIS MONTH IS _lip

UNDUPLICATED COUNT LAND 11 OF CURRENT MIGRANT
PROGRAM STUDENTS SERVED 10 DATE IS __ZI,

MEDICAL / DENTAL DILLS RECVI)

CURRENT I TD -DATE -.)

MUNN
I

DOCTORS $907.65 $4101.65

DENTISTS $1256.00 $7114.00

PHARMACY
$199.25 $1135.12

kRAYS I0.00 545.00

LAO
$24.00 $141.40

,GLASSES
SI00.00 SII23;00

TOTAL
$241490 $1.1661.//

PAGE..2.
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APPENDIX I

MIGRANT MEDICAL EXPENSES FORM



82.02 _ Instrument Description: Migrant Mexlical__E enses Form

3rte-dasmttsiciimn-of Chi'Lhttrttmtnt:

This form provides for the collection of the fallowing information on amonchly

basis about the medical/dental bills paid for ftoM Migrant Program funds: student

name, grade, ID, and school, plus space for listing the amount of the doctor or

dental , pharmacy, X-ray, lab, glasses)
bill received and a space to indicate a code

for which doctor, etc. provided the service.

To wham was the imscrument admImista--d/

The form was completed by the Nurse or her secretary.

goo manv-ltmes-vas-the tistritett admtntscarze

The forms were kept on a Elbeithiy baais

When was the ..r.s4==etit-ati

Monthly from September, 1982 through May, 1983.

:41,1sam-ras the thsc:mmenc admitt.stertil?

In the Nurse's office or ocher location of het choice:

.fro--admtimlscared the thStrimetz?.

The form was completed by the %Arta or her secretary.

What it! the admintst=acars have?

47rritten instructions were provided.

';as :he-i=st-r.ovemt administered* :Neer scaniarize-a-ohttana? 7

Not applicable.

Were ters-o7.ab.1- with the ihscrtitent or the aa=4:ristratitn that mizhc

affect the validt-rrof _=e-!aca?

None were identified.

Trio-----'sveloned the imstr=ment?

The. Migranc_Program nurses and eVaIUAtars; past and present developed and modified

the form over the years as needs were indicated.

and .11.1.3 I.r.r data are avatLib-I-e-. an -the-lnst7=zont7

.None.

kre-rhsre data erall-AbIa Es, ittertret_r '.4e results?

No;

1-2



82.02

MIGRANT MEDICAL EXPENSES FORM

Purpose

The Migrant Medical Fdtm was completed by the Migrant Program Nurse in
order to obtain information relevant to the following decision and eval-

uation questions:

Decision-Question D3; .Should the Health SerVide-S Component be con-

tinued as it is, modified, or deleted?.

Evaluation Question D3-1: Were the component's objectives met?

Evaluation Question D3 -2: What services did migrant students

receive?

EvalUa-tiOn Question D3-3: How many migrant students (by grade
And ethnicity) were served by the Migrant Program Nurse?

Procedure

The Migrant Medical Expenses,Form was developed in 1977 by the Migrant

Evaluation and the Migrant Program Nurse. It was designed to gather

---information_concerning: a) the amount of Migrant Program money spent
each month for health services, and b) the type of expenditures made.
Since the Migrant Nurse was new to this position, she requested the form

remain the same as In 1981=82. --The fatiiriS-Iii littachillent-I3. The-

directions for the completion of the form are in Attachment I-2. The

Medical Expenses codes used are in Attachment I-3.

The data were coded and keypunched Oh a monthly basis in the card file

layout in Attachment H-4. The data are stored on file MG-MED83. See

'JAppendix H for information about the tontly report produced for the
Nurse on program health services and medical expenses.

Results

Evaluation Question D3-1:- Were the component's objectives met?

There were -no specific objectives related to the expenditure of monies

for medical expenses.

EvafuatiOn QUeStiott-II3-2.: What services did migrant students

receive?

In Figure 1"...1 are presented the.type of expenditured by -month and the

number of.students served from September thrOUgh May. Dental bins_

accounted for just over half the money.- spent. Across all months and

types of expenditures, an average of $'59.24 was spent per_student. This

is slightly lower than the $62.46 average per student spent in.1981-82.

1-3 22,,



82;02

Tabulations on the dental expenditures aZone are presented in Figure 1=2.
Eighty-eight students had dentaZ expenses paid, with an average of $103.88
spent per student. This average is only very sZightZy different than the
1981-82 average of $103.48.

Evaluationtlon D3-3: How many migrant students (by grade
and ethnicity) were served by the Migrant Nurse?

As can be noted in Figure 1-3, 175 students had medical/dental biZZs
paid from Migrant Program funds from September through May EarZy child=
hood students had the most biZls paid, followed by elementary students
with secondary students having the least. Only one student out of the
175 who had medical/dentaZ expenses paid for was not Hispanic.

Miscellaneous

In Figure 1-4 are presented some comparisons between this year's data and
that of previous years. This year the average spent per student was less
than each of the previous years reported. Please note aZZ comparisons
are September through April (since May data were not available from the

early years). The percentage of monies spent on dentaZ expenses is higher
than in 1981-82, but lower than in the other years reported.

1-4



haeth ,

September

Duplicated Count

of Students Served

.

,

kdIcal

('

$ 66,00

botki

$ /3,00

Pharmacy

.00

X-Ray

$ .00

Lab

$ .00

ClanSes

$ 137.00

Total

Spent

$ 276.00

Average

Spent Per

StOdent

$ 46.00

,

October 29 598.00 356.00' 40.00 100 21,00 300.01) 1,315.00 45,34

November 36 , 316.00 1,065.001 309,51 .00 .00 150.00 1,900.51 52.79

December 17 ;126.00 . 1,125.00 \ .00 .00 .00 200.00 1,453.00 85.47

January 32 695.00 1,156.00 119.63 .00 28.00 150.00 2,150.63 67.21

February 32 567.00 421.00 161.51 .00 35.00 50.00 1,254.51 39.20

Mardi 40 691,00 1,733.00 285.22 45.00 35.00 36.00 2,825.22 70.63

Apr11 45 907.65 1,256.00 '199.25 .00 24.00 100.00 2,486,90 55.26

May 56 956,00 1,594.00 ' 41162 130.00 12.00 230.00 3,695.42 65.99

-- -
TOM 293 $4,906e65 $9,141.00 $1,546,54 $175.00 $15.5.00 $1,353.00 $17,357.19 $ 59,24

Figure H. SUMMARY OF MEDICAL EXPENSES PAID FOR BY MIGRANT PROGRAM FUNDS FOR SEPTEMBER, 1982

THROUCH MAY, 1983,

22 2 2. 5



Month
Number of

Students Served

September

October

November

December

January

February

March

April

TOTAL

5

1.2

10

9,

83

421.00

1,733.06 157.55

1,256;00 89.71

954.00 93.05

Amount of

Dental Bills

$ 73.00 $ 73.00

356.00 71.20

1,065.00 88.75

1,125.00 112,50

1,58.00 128.67

$ 9,141.00.

Average Spent

Per Student

84.20

$ 103.88

.,...11=111=Y.,

Figure 1-2. MONTHLY SUMMARY AND TOTAL OF NUMBER OF STUDENTS AND AN AVERAGE

SPENT PER STUDENT ON'DENTAL BILLS PAID FOR BY MIGRANT PROGRAM

FUNDS (SEPTEMBER, 1982 .THROUGH MAY, 1983).

22 0 22;



82.02

Grade
Duplitated

Count
Unduplicated

Count.

Early Childhood 1 73 39

22 16

54 31

2 20 10

3 21 14

8 13

23 11

12 10

170

8

7.

15

18

10 10

4

12 3

Senior High Total 5: 19

AISD Total 293 '175

5

6

Elementary Total

7

Juniai High Total.

11

105

6

6

12

3

Figure -3. NUMBER OF MIGRANT STUDENTS BY GRADE LEVEL WHO HAD
MEDICAL OR DENTAL EXPENSES PAID FOR BY THE MIGRANT
PROGRAM (FOR SEPTEMBER, 1982 - MAY, 1983).



22J

1918 -19 1979-80 1980-81 1981-82 1982 -83

]

MONTHS IN WHIU UT

BILLS WERE RECEIVED

.

November, January,

February, April

November, JauuaQ, November, January,

February, April , February, March

January, February,

March, April

November, January,

March, April

..,

NIIMIELOESTUDENTS

(DUPLICATED COUNT) _. 212 249 463 341 237

SERVED FROM SEPTEUIIER

THROUGH APRIL

TOTAL FUNDS EXPENDED

SEPTEMBER THROUGH $15,165.28 $20,629.68 $32,154.62 $19,999.52 . $13,661.71

APRIL ..

AVERAGE SPENT PER STU-

DENT (DUPLICATED COUNT), 11.53 $ 82.85 $ 70.74 $ 58.65 ,$ 57;64

SEPTEMBER illiiDUCII APRIL

PERCENT OF.-FUNDS SPENT

ON DENTAL EXPENSES 63% 69%, 72% 49% 53%

Figure I-4. COMPARISONS OF EXPENDITURES OF MIGRANT PROGRAM FUNDS FOR MEDICAL/DENTAL BILLS FOR

1978-79 THROUGH 1982-83. All figures are based on September through April.



ATF

DATE'
MIGRANT MEDICAL E'XPENSES FORM 1982 83

NAME ILAST JIRSTI ID SCHOOL GRADE DOCTOR DENTIST LAS GLASSES

.

23, 23,



82.02 Attachment 1-2
(Page 1 of 2)

INSTRUCTIONS: MIGRANT MEDICAL EXPENSES FORM

This form should be completed on a monthly basis and sent through the

school mail to CatherineChtittner, Administration Building, Box 79.

In addition to the directions below, an example is attached.

Lom Please enter the month and year the expenses were incurred;

May 83.

The student name should be listed withlast name first then a

space, foilowed-by the. student's fiitt name.

ix The seven-digit'AISD student identifiCation number will be completed

'.by ORE personnel.

ZIDDL:

GRADE:

DENTIST:

The three-digit school_Ceide should be entered in his column.
Please use the attached school code list to find each school's

number code.

The student's current grade in school should be entered.

Doctor and Dentist are both completed in the same.fdthion. .

Each column has a dotted line separating the column into -two

haltat. In the first half -- a two-digit code is entered for

the doctor (or dentist) from whom the bill was received. In

the second half of the column, the dollart and cents amount of

the bill received should be entered.

Pharmacy, M-RayisLabi-and Glattet are all completed in the same

fashion. Each column has -a dotted -line sepaiating the column;

into two halves. In the first half 7- a one-digit code is
entered for the OharmACY (or x -ray, lab, or glaises) where the

bill originated. In the second half of the column, the dollars

and cents amount of the bill received should be entered:

Unless it is helpful foryour Purposes; there is no need to enter billS

received-on the-Migrant Health Services Form, since the refetral thOuld

already be on there.

Note: The Migrant Nurse should send a listing of the codes assigned and

the assignees for the last six items. As the year progresses, if
additional doctors; dentists, etc.i are -added please assign them a

code number; Please advise. Catherine Chrittner of any changes or

-additiond made.
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MIGRANT MEDICAL EXF/ENSES FORM 1981 82
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HAM! ILAST FINSTI ID 'SCHOOL GRADE DOCTOR DENTIST_ 1HANMACY LAS OLAISII
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82.02
Attachment.

MIGRANT MEDICAL EXPENSES TORM 1982-83. (Docior, DentiStS, PharmacieS, etc.)

_GLASSES

Garrett Optical = 1
South Austin Optical = 2

PHARMACY

Eckerd's Drugs 7- North = 1
Eckerd_s Drugs- South =_2
Wilson's Oxygen Supply = 3
D & R Pharmacy = 4
Central Pharmacy = 5

X-RAY

East Side Pediatrics = O1
Javier Guerra, M.D. = 02

LABORATORY

East Side Pediatrids 7 01
Javier Guerra; M.D. = 02

DENTIST

Richard Ross; D.D.S. = 20
Byron Stith;D;DS. = 21
Wayne MdElveen, D.D.S. = 22
Tate /White /Hale; D.D.S. = 23

-.:Chad Snow, D.D.S. '= 24
William Buchanan, D.D.S. = 25

DOCTOR

East Side. Pediatric8 - 01
Javier Guerra, M.D. = 02
Sue Ellen Young, M.D. = 03
Ernest Butler, M.D. = 04
C. Wade Peters;'Jr., .M.D. =05
Austin Minor Emergency Clinic (AMEC) = 06
George Willeford, M.D. = 07
Capital Pediatric Group = 08
James Sharp,- M.D. = 09
Boyd Morgan, M.D. = 10
William Camel, M.D. = 11

I=12 ol) r-4

kit



11) FA.LTI

rkomm!,chapterliligtant

yEAR: 1982-83

coNtENTs: Migrant Medical Expenses Form

Field Columns

CARD F111 -LATOUT ,

Pape 1 of 2

LOCATEON:

MG-MED83

UT PP'

acct. pans. file name

AA_ File ID = ATF *ark g,aroorrgaroara.........

4-7 _Date of Monthly Re ort: 2 4 1:

CO

0
N

Nov. 182_=_11114,11m2R = 1282; Jan. 183 0183' Feb. 183 = 0283.-Marth_112t___

0383; April '83 = 0483 May '82 = 0583 . ra.1*.rrararnia.lara

garararrang

28..34

35.;37

38-39

ggAgra*.r.o.

Student Name (Last Name space First_ NW

AISD Student ID

40=44

45-46

47-51

52-53

talraarr

School Code

Grade: Pre-K = EC K =KAI 1 = 01; 2 6 02; etc.

rimgIP.

Doctor: Amount or Blank

Doctor: Two-digit code listed or Blank___

Dentist: Amount or Blank

54-58

59

Dentis.t: Two-digit code listed or Blank

Pharmacy: Amount or Blank*A*
Pharmacy: One-digit code Rita or Blank

.......rawangrA.r.*.g.graargoirimo

}1J

p rt
00 0
m

EJI

o 0.
Hi rt

H



FILE ID A / T

PROGRAM Migrant

YEAR: 1982-83

CONTENTS' Migrant Medical Expense& Form

Field Columns

60-64

65

...

=.1

rni e
awlemil

CARU FILL LAYOUT LOCATION:

_Lpso MG-MED83

UT II
0=1MWM41=00....1 .1W

acct. pans, file nnme

Description

X-Ray: ,Mount or Blank

X -Ray: One-digit code listed=or Blank

66-70 Lab: Amount or Blank

moTI14.1

71 Lab: One-digit code, listed or Blank'

oe

72-76-

77

Glasses: Amount or Blank

Glasses: One-digit code listed or Blank

...1
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82.0"2

Instrument Description: Dropout Prevention- ecialist Task L

. -

3rief deact-Intict: of the instr=ent:

The tbg is a one-page sheet upon which the Dropout Prevention Specialist enters the

following: name of person contacted, date of contact, type of person, demographic

data (if student), purpose of contact, contact made, and comments. \

o whom was the itts.-t-rmencead=fstared?

The Dropout Prevention SpecialiSt used this form to -.record the services provided.

Sem nano imis was the itstrrment-a4"14"4starei?

Not applicable.

When was the _str....ent d?

Whenever is was convenient; for the Dropout Prevention Specialist.

.
%here was the imst=mtent admimistereidZ

At a location of the Specialist's choice;

Who administere,i-the-4-.....-tzt:-e..t/

The Dropout Prevention SpedialiSt.

7hat tra4-.2 did the act-144iitrators haVil
'4

',Directions and an example were provided.

7ts the imstrmment a,+ -.4nistered-uader staddardired tvaditions?

Not applicable.

Were-therembletA with the inscrzment-n-r-thi-adnimiStratirn that a"-3h_

affect the-validir7 of the-data?

None Werd4identified.-

Who 'lac-slaved the

The Migrant Evluatot With review by the Dropout Prevention Specialist.

'.'hat-rsliabiLitv 4n4-Validit5 Inta are availahLa-.1m-thi-insartmment?

None.

Are there-tcrM-dits-iViilabla ft r intern=atim the resnIts?

No.

T_1



82.02

DROPOUT PREVENTION SPECIALIST TASK LOG

Purpose

The Dropout Prevention Specialist Task Log was completed by the Dropout
Prevention Specialist in order to obtain information relevant to the
following decision and evaluation questions:

Decision-Question_Za; Should the K-12 Instructional Component
Communication Skills) be continued as it is,. modified, or deleted?

Evaluation_Question_D2,9: What services did the Dropout Prevena-
tiOA Specialist provide?

Procedure

The Dropout Prevention Specialist Task Form (Attachment J-1 ) was devel-
oped to keep records of the Specialist's contacts and their purposes.
The form was developed by the Migrant Evaluator with review by the Drop-
out Prevention Specialist. A set of-directions (Attachment J-2) was sent
with a number of the forms as was a cover memo (Attachment 3-3). The
Specialist returned the completed forms to the Migrant Evaluator who
tallied the results by hand.

Results

Evaluation- Qtiestion-D2-A-: What services did the Dropout Pre-
VentiOn Specialist provide?

In Figure_J-1 isamonthly summary of the Specialist's non-student con-
tattd; The Speciaiist made the most contacts with District administrators,
either:at-the central office level or at Crockett and Anderson; The
majority of all non-student contacts was for information giving /gathering
purposes or a combitation.of information giving/gathering and planning
:Eighty-silc percent of these contacts were made in person by the Specialist
and the remaining 14% were by phone;

Since the program did not begin serving students til the third week.of
the second semester, student contacts were made from February through
May (Crockett) and February through June (Anderson);The structure of
the program at each school was entirely different; At Anderdon a token
economy was instituted; Students earned vouchers to be redeemed (at a
Revt0 and a Stop N' Go) for attendance, improved grades, decreased dis-
dipline problems, etc: The students at Crockett received counseling
during their advisory_ period: The counseling focused.bn'developing
leadership and communication skills.

J-3 21



-82;02

There were two counseling_ groups set up at Crockett. One was led_by the
Dropout Prevention Specialist and the second was led by the-Secondary

Migrant Coordinator. .Twenty students in all participated - 8 in the
Specialist's gtoup_and 12.in the Coordinator's group-. The-student atten

dance varied greatly between the groups: In the Specialist's group*
students opted to attend the sessions only 36% of the time on the average.

The average_nutber_Of days students attended was I5i with four of the

eight attending 7 days or less; In the Coordinator's_group there were-

37 days possible for codftseliug. The average attendance was 28 dayS

;
with only one student coming 6 days or less. Overall students in thiS

group attended 76% of the title;

Initially there were 39 migrant students at Anderson to participate in

the, program. Ohe MeSting_Was held in early February to explain the token

economy systeM to thd_stndents; Thirteen meetings were held between_,

February and June to distribute vouchers to students:for their "good"_

behaVior (increased:ClaSS attendance; school attendance, less discipline

problems, imprOVed gtades,_etc0. All students did not attend each of

these informal sessions.' AS-the Dropout PreventionSpecialist reported
in an Interviewi(Add Appendix G of this report) student attendance at

these distribution sessions was quite sporadic. She hoped if the program

was funded for 1983=84 that these times couldbe_more structured to
provide counseling/reinforcement to' students as well as just distributing

vouchers.



Month

Ahinistration/

Central leachet ParentCounse1or -Research Library Others-O

October 3 1 4 1 3 0

NOVethber

.1

DeCeiilbet 12 0 0 0 11

January 18 7 7

February 7 1

March 10 0 0 0 0
_

3

April' 10 ' 4

May
,

0 0 0

June 1

Figure J -1, NUMBER OF NON-STUDENT CONTACTS MADE BY THE DROPOUT PREVENTION SPECIALIST DURING

198243.
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DROPOUT PREVENTION SPECIALIST TASK LOG

Name of Person

Contacted

Date of

Contact

Type

Person

If contact

please

Location/

School

w/student

complete:

Grade

:

AISD ID

ro'g
gm

grwtirl
(0 0
0 0r

04

re
co

fp 1-.
14

-t7
Cr

Purpose

(Check

SIG
copzgo

m

1-1

V'
CP

All

SI'

rointil

M .0
1.01

51;
(9 I

of

applicable)

SI
it

M 4
1-,

04

Contact:

SIp.p4m2
Ora
M

la

00

g V

°g
010fr..

12."
w v

CP 11

)"?.

IA
1:1

cr't
tar

°
Pi/

Contact

g
0

10°

HOde

'il

IS'il

n

Comments:

:

11111

11111111111

111111

III--------

III

MI ---------

-------.

I

---

------
__ ____-----------------------

Ill ...,......----------

1

,

(

III--------------__

---AIIINIMNIMMIM

r

IIII

*Teacher, student, parent, admInIstrator,

community representative, employer, other

CO

O



82.02 Attachmett J -2

(Page 1 of 2)

InStructiOns:

DROPOUT PREVENTION SPECIALIST TASK LOG

The Dropout.Prevention Specialist Mak Log_ShOUld be completed on a monthly

basis and sent through the school mail to Catherine ChriStner, Administration

Building, Box 79.. Please send,the original. The copies are for the. Dropout

Prevention Specialist's use.

Id addition to the directions below, an example is attached.

Name of Person Contacted: Enter the name of the person contacted (last name,

first name).

Date-of Contact: Eater the date of. Contact, i.e., 9/11/82.

TYperson: Enter the type of person with whom contact was made -- teacher,
Student, parent, adm-unittratori community representative, employer, other.

Location /School: (To be completed only if contact was with a student.) Enter
the thred=digit school code for the school which the student attends.

Grade:_ (TO be completed only -if contact was with a student.) Enter the stu-

dent s current grade.In school.

AISD Ada: (To:be completed only if contact was With a student.) The seven-
digit AISD student identification nuMbet Will be .6-ipleted by ORE personnel.

TUrpose_a_Contact:. A number of possible purposes are listed under this
heading. The Dropout Prevention Specialist shouId place a is every_

,tclumm applicable to that contact. A . would be placed under Other if the
purpose was not something 4ready listed.

Contact Mode: Each time h contact is recorded the Dropout Prevention Specialist

should iadicate by a V under Phone, ersonal, or Note how the. contact was

made.

Comments: In this column can he entered dditional comments as desired. See

the example form for some possible things that might be included here.
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82.02 Attachment J-3

AUSTIN INDEPENDENT SCHOOL DISTRICT
°Hide of Research and Evaluation

November 1982

TO:' Angie o a

FROM: Cather stner

SUBJECT: Dropout Prevention Specialist Task Log

Enclosed are the copies of the Dropout Prevention Specialist Teak Logs for

your use. Although the form is hopefully self-explanatoryi I have also

included directiOna_fot its completion as well as an example. Please

send the original of the.tompleted form(s) to me on a monthly basis. The

two copies are fot your use.

Let-me know if you have, questions.

CC:lg
Enclosures

cc: Lee Laws
Jose Mata

APPROVED:
D rec or, Research-and Evaluati
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82.02_ Instrument Description: earent amw.sory-uouncil xecoras

3Tief iesvritmc.m-of -the -ihethm=umtm.

The Parent Advisory CbunciI (PAC) records taclude those of the Elementary Chapter 1/
Chapter _1 Migrant Districrwide PAC and the Secondary.Chapter 1 Migrant Districtwide
PAC. The recorls are thi attendance forms, agendes, handouts, etc.

Tn-.-vhcM-vas-the-Axlemmmemmad.7.2mistimed?.

Persons attending PAC meetings filled in the attendance forms. The other data were

collected at the meetings.

3aci-mzfavas:ras the iMaitr=emt ati1.-ste*Ad?

Once at each PAC meeting.

'When vas the ims====ent

During PAC meetings.

-ims====ent .1.11hisc.-d*

At the sites of PAC meetings.

7ho
The community representatives were responsible for seeing that parents and other
attendees signed the attendance forms. The Secondary Migrant Coordinator and the
Parental-involvement Specialist Were responsible for sending the agendas, sign-in

sheets, etc. to ORE.
:tmitihm-di.i the aatimist=m=mrs

Previous experience with collecting the data.

admim:.'s,cared-em,,s-zamdardized

No.

7.ers tmsct-cm-e CT the-ad=imia-:= %ha: timh=

a.tfect one vali:i=7 the Cara?

No.

7flo Cevelmmed -:her tztsr.r.mmems1

The Office of Mesearch and Evaluation.

7hat reLiabill=? and -raliiiT Cara are avaLiaCle-:h.- :te 3trr yam

None.

.tea VMert no7= data xraiLable fo.z ithsrt..re:i.tx :he TemeIrs?

No.

K-2
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PARENT ADVISORY COUNCIL (PAC) RECORDS

Purpose

Information from the Elementary Chapter 1/Chapter 1 Migrant DiStrictWide
PAC and the Secondary Chapter 1 Migrant Districtwide PAC Meeting agendas

and attendance forms was used to answer the following decision and eval-

uation questions: .

DeCiaton_QueStion D4. Should the Parental Involvement Component be
continued as it is, modified, or deleted? .

EValuationQuestion D4 -1: Were the component's objetive met?

Evaluation Question D4-2: How many DistrictWide (Elementary
and Secondary) PAC meetings/ttaining_sessions were held be4.-

tween August 1, 1982 and May 31, 1983? '1

Evaluation QueStion D4-3: Did more migrant parents attend
Districtwide PAC meetings and training sessions during the
1982-83 than they did during 1981-82?

Procedure

The legislation creating Chapter-1 and Chapter 1 Migrant requires that

each ,participating school district gather parent input on the functioniug

and planning of the programs. Both local and districtwide rACs are no
longer required activities the Digtrict must conduct; In the last spring
meeting of the DiStrictwide PACs, parents decided they would like to con-
tinue the districtwide PACs as their way of giving input and being in-

volved in the programs. The elementary parents also voted to_retain the

option of having a local campus PAC if parents at that school so deeired.

This appendix will document only the CI.,12ter 1/ rant Ellementary District-

wide PAC and the Migrant Secon-j--y Distri:_twide PAC. Several types of

information were collected to vE.ify-ttir. establishment of the PACs. These

data are The PAC Meeting Roll 6:.:et'ittachment K-1), minutes/haudouts

of the meetings, at%agendas of tro meetings. The Parental Involvement
Specialiat (for elem ntary) and th, Second4;::y Migrant Coordinator (;.or

Secondary) were responible for sez'ding i-..cese data to the Migrant E1-
uator (see memo regarding this in Attachmert w-2). number of me: ~sings

and the number of parenta\in attendan.:e wez ,. tallied hand.

As in previous years, people a-0": 74.

not check the proper Status (Chi,; :e:- 7

staff/others) on the PAC Roll
to make the determination of sts2tu,

K-3'

eetinf, frequently did
:gran; arent, or AISD_
',;-/..;ffEi-rr.::ory was used
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Results

Evaluation Question D4-1: Were the component's objectives met?

This year there was no requirement in the law governing Chapter 1 and

Migrant that there be PACs: The only specific regarding parental involve-
ment in either program was a directive to inform parents about the programs,

and get parental input on proposed changes in the program. Last spring the

Districtwide PAC members had voted to continue with the PAC meetings as the

preferred way of parental involvement in the program.

FigureK-I_presents summary -data on the Chapter 1/Migrant Elementary. Dis-
trictwide PAC and Figure K-2 presents summary data on the Migrant Secondary

Districtwide PAC. The_minutes/agendas of these meetings reflect the meet-
ing of this objective in_that both groups discussed the programs (Chapter 1

and/Or Migrant) met to discuss, possible funding cuts and regulation changes,

and gave input on the programs for the upcoming year:'

-Evaluation Question D4 -2: How many Districtwide (Elementary and
Secondary) PAC meetings/training sessions wero. held between

August 1, 1982 and May 31, 1983?

As can be noted from the two figures - there were eight elementary meetiml

four secondary meetings, and one elementary/secondary meeting.

Evaluation-Question-D4-3: Did more migrant parents att.end Dis-
trictWide PAC meetings and training sessions during 1982-83 than

they did in 1981-82?

NO; In 1981-82 the total attendance acroa, all meetings at the elementary

level was 63 migrant parents. At the secondary level the figure for 1981-

82 was 54 migrant parents; This year parents'- attendanCe decreaSed sharply

to a total of '31 migrant parents at_the elementary levelmeetings and 32

at the secondary level meetings. The number of Chapter 1 parents in
attendance across all elementary PAC meetings increased from 91 to 104 in

1982-83.



S.

Nay-

ELEMENTARY

Number of C6pter 1

forents-ln-Attend ...-

DISTRICIVIDE PAC MEETINGS

Number of Migrant

Parente-iii Attendance

Number of MU Staff/

Others in Attendance
Event

. _

-ninth-

September 23 12 4 18

Tiiittesion of Chapter ii
Nigrant Programa

October 11 11 1 21 Speaker: Wilhelmina Delco,

November 11 26 2 9

Speaker: Etin.IWIline (Project

PASS)

Show by Rosewood EC Cliiii

Dicenber Do MEETING ii.A II E 1, it,

January 13

18

13

-

4

8

12

7 ,

Presentation By Brykervoode

Students, SpAktfr from Texas

War on Drugs Agency.,

Special Elementary/Secondary

Nigrint PAC Meeting to Kama

Poseible Funding Cute

February

I

10 8 3 4

..---._
Report on Parental Involvement

Conference, Presentation on

191ng, Children learn at Nome--
Review of the Chapter 1/Migrant

1983-24 Application for Funding
Kutch 10 2 4

April 14 6 2 6

Workshop on 10_0 Keep Your ,

Child learning, Throughout the

Sunnier

Nay 12 23

-
5 8

Status of _Chnpter 1 /Hlgrant

Programs for 1983-04kProgram

by, Blackshear EC studente

-Fashion Show emend-Dish Su ees

TOTAL i ,J4 31 89

Figure K-1, qMMARY OF THE 1982-83 CHAPTER 1/MIGRANT ELEMENTARY DISTRICT-

WIDE PAC MEETINGS.



SECONDARY DISTRIGTRIDE PAC. MEETI S

Monti Day

Number of Migrant

Parents in Attendance

&Mbar of AISD S aff/

Others_in tittendance_
Event

Septe)mber NO' MEETING WAS HELD.

October 7 4

,

7

'Review of By-laws and Crievanu

Procedurasjeview of the Program

in 1981-82iand7panges.for_1982-

83, and COmmuniCation !brill)

November 3
,.
'I
,

..,

Workshop on Communication Skills

With Secondary Students

December NO MEETING WAS HELD.

January 18 8 1

SO-dal Elementary/Secondary PAC

Meeting to Discuss Possible

Funding Cuts

FAruary NO MEETING WAS HEL'D.

Ha IT h 3 4 6;

Update on Proposed Migrant Regu-

lations,Migrant Application For

Funding for 1983-84

April 7 1 5 Discipline at School and Home

Mpf

r

NO MEETING WAS HEL 0;

MAL 32 31

Figure K-2, 91T.IARY OF THE 1982-83 MIGRANT SECONDARY D1STRICTWIDE PAC MEETINGS.
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PAC, MEETING.

ROLL SHEET

Elementary

Secondary

TeiePhime.Cha6t.1
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82.02 Attachment K-2

AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of_Re4earnh and Evaluation

September 14, 1982

TO: Eva Barron, Jose Mata

FROM: i:atherine C istner

SUBJT: PAC Meeting Roll Sheets

Enclosed are the copies of the PAC Meeting Roll Sheets for the
Districtwide PAC meetings.

Please let me knoW At Tome poiot if you need some more.

CC:lg
Enclosure

APPROVED:

CC:

Director, Research and Evaluat

Lee Laws
Ambrosio Melendrez
Charles AkinS

K-8
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82.02
_Instrument_ Descript.ion: Migrant Student Record. Transfer System (MSRTS) Records

3rti1 deSer.Tinitan of the instr...==ht

_

With the MS= Clerk, the Chapter 1 Migrant Evaluator 7,4viedthe MSRTS records and
correspondence to ascertain if each of the Objective!, *. tha 1SRTS Component 'as met.

To whom was the-t=sarnmenc a670=z-Lata

MSRTS Clerk.

maw haM.'-: =nes was the !=srtnment a,".4-41-te-edl

Once.

When vas the ics===ant adinis

May 25, 1983.

!Mete was the Ltsrtzmett: administeree?

The MSRTS Clerk's office .

Who admicis-csree thstr=meat?

The Chapter 1 Migrant Evaluator.

That af d" the ar""tisrtarors

Not applicable.

Was :he '-st-renr. standar-"=t- ttn=1::'Ots?

Not applicable.

7ert :'e-re arclens -rith the ths=en: or .he atitisztmaian-hec mirh-s

affect-the ralt-Lt7 af t'74-darz?

kns were identified.

7ho develoved the inst==rec

Not applicable.

That rtli are alas cn the instr=ent?

None.

Axe :here narn-aa-ts vrail.atle far thre---.^in2 the

No.

0A)

L-2
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MIGRANT STUDENT RECORD TRANSFER SYSTEM(MSRTS) RECORDS

Purpose

The MSRTS records were reviewed in order to gather information relevant to
the following decision and evaluation questions:

Decision Question D5. Should the MSRTS Component be continued as it
is, modified, or deleted?

Evaluation Question D5-1: Were the component's objectives met?

Procedure

Throughout the 1982783 school. year, the MSRTS Clerk updated the MSRTS
records as students were added; withdrawn, terminated (as eligible migrant
students), etc; Copies of the eligibility forms were.sent to ORE as they
were received by the MSRTS Clerk. Also shared was information on the termi-
nation of any students; When students appeared on the Migrant Student Atten-
dance Record (see Appendix E) for whom we did not have an eligibility form,
the Clerk was called and asked to send a copy of the eligibility form to
ORE. In mid-May the Clerk was contacted to arrange a tiny-, for theEvaluator
to come and review the MSRTS records to see if the objectives were met.
When the interview time was set; a memo (see:Attachment L-1) was sent to
the Clerk and her supervisor to remind them of the meeting. On objectives_
that were not measurable by examination of the records, the Evaluator queried
the Clerk about the achievement of these objectives. The Evaluator_also
randomly selected 10 students from the Migrant Student Master File (see
Appendix D) to check to see if their MSRTS records were in order:-.

Results

Evalustion Question D5-1: Were the MSRTS Component s objectives met?

IDENTIFICATION, RECRUITMENT: & ENROLLMENT'

Objective Within two days after_each currently migratory student's
'(Status 1, 2, 4, and -5) eligibility is_certified, enroll-
ments. must_be transmitted to the district's designated
terminal site.

L,./%

Procedures:

Review prior year eligibility forms for currently mi.=
gratOry_studentt_(Status 1, 2,:4,_and 5) who were
enrolled in the dittrict during the .previous year.
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Complete a new eligibility form for students who have
made a qualifying move or who have remained in the
district and are still curreW- migrant students.

Obtain eligibility information including the signature
of the student's parent or guardian either:

(1) at the school, as a student enrolls in the district,

or

(2) by visiting the home of the student.

Provide a copy of the signed eligibility form to the
parent/guardian.

NOTE: If a student entered the district as a. current
migrant .(Status 1, 2, 4, or 5) during the p,..4.-Jr
year but has not moved within the 12 months since
that enrollment date, the district is not required
to obtain a new eligibility form for that student.
The eligibility form obtained previously may be
updated as follows:

(1) Record the status change on the eligibility
form using red ink.

( ) Record current campus on, eligibility form.
Obtain parental concurrence.

(3) Proceed with enrollment by updating the enroll-
ment data on the Educational Record. -

(4) Alphabetize educational records by campus.

.(5) Record the name of each student and the date
sent to the designated terminal site in a
district ledger/daily log,

(6) Forward educational records to 'the designated
terminal site.

Review each form for accuracy and completeness.

File original eligibility form in auditable file.
(Cooperative districts will send original eligibility to
ESC.)

o Maintain regular contact with individual campus central
office personnel to obtain a list of currently enrolling
students for determination of eligibility-for migrant
services.

L=4
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The MSRTS Clerk reported that generally this objc,ztive was not met. This

Year the eligibility of many last year's current tn'cn-ants has not been Checked

yet._ It.iS the community representatives who are responsible for conducting
the hOme visits to verify this information;

The Evaluator verified: the status changes.were made using red ink; the
current campus was on the eligibility form; the enrollment data are on the

Educational Record, the records are kept by campus; and the district ledger
is in order. The Clerk reported therecords were forwarded on time.

The Clerk did review forms to be sure data were correct and complete. The

original eligibility forms were available; The Clerk reported calling schools
to verify enrollment dates, as well as checking with Mr.Gandy's office several

times a week during the peak enrollment times.

The Clerkreported the secondary community representatives, were good about
getting the eligibility forms or verifying changes in status; etc., while'
the elementary staff was generally late in sending forms; etc; in to her.
This is one area Shefeels definitely needs to be strengthened next year.
She_and her supervisor have planned meetings with the elementary staff to
explain the MSRTS system and the important timelines and deadlines; etc.
AlSo it ShoUld help it that all staff (elementary and secondary) will be
housed in the same building, along with the Clerk.

The Evaluator was able to'lOcate 9 of the 10 students she:had randomly
selected. Their records, including_ updates and educational and health
records were -all in order. After the Evaluator left; the Cleik called to
say she found_the 10th students. His record still was filed underilis old.

school not the one he wa currently enrolled in. This was corrected.

Objective #2: Before September 1 of each school year; district records will
have been surveyed to verify the continued residence of all
formerly migratory students (Status 3 and/or 6).

Procedures:

Review prior year eligibility for and make a list of
students who were identified as formerly migratory during
the previous year indicating the termination date.

Verify that each student has reenrolled in the disti-ict
and/or still resides in the, attendance area of th-:s. disz
trict and that eligibility has not terminated.

Indicate current campus on list.

The Clerk reported that/the community representatives did the residences
checks where needed.. :District records (through ORE) were used to.gather
addre-Sada Of students And develop.appropriate lists of formerly migrant
.students.
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Objective #3: Within two (2) weeks after r,.ceipt of the ;3"t1- printout

listing Status 3 and/or 6 migrant .studell a en-

rolled by the central computer bank in Litticl the
continued residence in the district of all formery migratory
students will be certified by the superintendent uf the local
education agency.

The-two week time limit is not long enough reporter. the Clerk. Sfrice AISD

has so many former migrants, this is not enough time for a21 residences to
be verified. During this time line she did check with district records.to
verify the addresses as much as ?ossible. She reported an advantage in that
the community_representativv3 t.aow their families and their schedules so
verifying goes more smoothly because of this.

INCOMING RECORDS

Objective #4: Incoming records will -be reviewed and distributed to desig-
nated personnel.

Procedures:

Compare information receivedwith the eligibility form.

Scan all incoming forms for medical alert flags and
notify appropriate personnel.

Maintain_a dittrict ledger/daily log and record the
date each record was received beside the date each
was sent to the terminal site.

Inquire at the,terminal site about any transmittals
which have not been received or acknowledged within
ten days from the Central Computer Bank at Little
Rock.

Distribute records as designated:

(1) One copy of the Educational Record will be kept
in the auditable file.for use in updating.

(2) Duplicated copies of the Educational Record will
be routed to the appropriate migrant instructional
staff.

(3) All copies of medical forms will be routed to
health personnel.

The Clerk reported these were all met except she did not Always-make the 10

day deadline on transmittals. _She also reported that the Migrant Nurse took

care of handling the mediCal alert.

L=6



UPDATING

Objective #5: Within two days after withdrawal of a student (currently or
formerly migratory) at any time during the school year, up-
date information (medical and academic) with withdrawal noti-
fication will be promptly forwarded to the designated
terminal site.

The Clerk reported that the Migrant Program.teachers_are very good about this.
However, generally the schools do not let her know within the two day timeline.

Objective #6:. Final update information will be forwarded to the designated
terminal site for Status 1, 2, 4, and 5 students..

Procedures:

Update the medical form---between March 1 and March 31.

Update the academic form---between April 15 and April 30.

Include the following information for updating records:

(1) Reading, Oral Language, Math and Early Childhood
skills on the appropriate Skills Information
System forms.

(2) Credit accrual, special programs, test data or
other academic information on the Educational
Record.

(3) Health screening /treatment data on the Medical
Record.

The Clerk reported the Migrant Nurse handled the updates on the medical forms

and did so by the deadIinc,. The academic forms were updated, but not by.the

April 30 deadline. The teachers complete the STS forms. She reports the
'Educational Record data, but it is all determined elsewhere in the District.

The Nurse completes the medical data.

Objective #7: Within two days_after the close of the regular school
year, withdrawal notification for all currently migratory
students (Status 1, 2, 4, and 5) enrolled in such program
will be transmitted to the designated terminal site.

Since school was not over when this interview 17as conducted, the objective

has not been met. However, the Clerk reported she had every intention of

meeting this deadline.
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82.02

SUMMER SCHOOL ENROLLMENTS & WITHDRAWALS

Objective #8: Within two days after all migrant students (Status 1, 2, 3,1
4, 5,_and 6) have enrolled in the summer school program /

enrollment data 'will be transmitted to the designated . \I

terminal site.

Objective #9: Within two days after the close of the summer school program,
withdrawal notification for all migrant students (Status 1,
2, 3, 4, 5, and 6) enrolled in such program will be trans-
mit'ed to the designated terminal site.

Summer school has not started, so thiS objective cannot yet be measured.

FILING

Objective #10: During_each fiscal year, the district will maintain audit-
able eligibility files and im ement MSRTS procedures to
ensure transmittal and retri al of the most current aca-
demic and health informatio available.for migrant students
in this diStrict.

Procedures:

Develop and /or maintain two auditable eligibility
files as follows:

(1) one file containing eligibility forms for all
formerly migratory students (Status 3 and/or
6), and

(2) one file containing eligibility forms for all

currently migratory students (Status 1, 2, 4
and 5). This file should be maintained alpha-
betically, by distriat, in a central location.

- NOTE: Retain all eligibility forms for a period of not
less than six years from the date of identification.

The Evaluator verified that the files were set up consistent with this

objective.

TRAINING

Objective #11: MSRTS assigned personnel and Migrant Program Directors will
attend training sessions to develop competencies in MSRTS
component activities to ensure compliance with Federal
law and applicable regulations.

The Clerk attended a number of training sessions throughout this school

year. She foundthiS very helpful, but felt to make the component more
efrective, more of the Migrant,Program Staff needed to attend training or

through other means they need to become more aware of all the component's

objectives and timelines.
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EVALUATION

Objective #12: Component activities will Le evaluated by Chapter 1/Migrant
Administratoron a monthly basis to ensure operational
effectiveness end accomplishment of objectives,

The Clerk said she did work with the Administrator. She felt this was a
hard year since it_ was the first year for both of them in their positions.
Also until the Evaluator requested a copy of the MSRTS objectives in May,
the Clerk had never seen_them. She felt she could have done a better job
if she had seen these before school began and been able to plan her activi-7-
ties better. The Administrator told her when things needed to be done
throughout the year. She felt 1983-84 would be better since both had now
had a year of experience in the system, and they would be better prepared.

The Clerk felt that to really improve AISD's.meeting of the MSRTS objec---'
tives, the community representatives, their,,supervisors, she and t
Chapter 1/Migrant Administrator all needed to meet together more--often so
the importance of and timing of meeting the objectives could--be discussed.
It seemed this year that at times, the MSRTS objectiveawere -superseded by
other things when perhaps they should not have been,---As mentioned earlier,
the Clerk and Administrator have planned to have coordinated meetings next
year:



AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluation

May 19, 1983

TO: Barbara Brown

FROM: Catherine Christner

SUBJECT: Examination of MSRTS Records

Attachment L-1

This memo is to confirm our appointment for an interview on may 25, 1983

at 2:30 p.m. in Your office.

I will review the MSRTS records and eligibility foL,..1s, etc. to examine

the achievement of the objectives for the MSRTS component for 1982-83.

CC:lg

CC: AMbroSio Melendrez
JoseMata
Lee LaWS

APPROVED: / 'Y
Director, ResearCh and Eval4etion
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